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Abstract: Emotions are fundamental to our
uniqueness, and emotional behavior is what
sets us apart from others. The early acquisition
of socio-emotional skills brings significant
benefits, with the literature showing that chil-
dren who regulate their emotions well tend to
have greater social and academic competence.
A safe and stimulating environment with con-
sistent emotional support is essential for the
development of a solid emotional foundation.
Skills such as perseverance, sociability and
self-esteem have the potential to impact on
the most diverse dimensions of future social
life, promoting better health, greater subjec-
tive well-being and reducing the likelihood
of conduct problems. This scoping review was
designed to investigate whether emotion ma-
nagement strategies developed by nurses pro-
mote health in pre-school children. The re-
view question was formulated using the PCC
strategy: “Do emotion management strategies
developed by nurses contribute to health pro-
motion in pre-school children?” The search
included quantitative primary studies, mixed
studies and systematic reviews, found in the
Medline Complete, Nursing & Allied Health
Collection, CINAHL Complete and PubMed
databases. Several combined expressions were
used. The review followed the JBI guidelines
for scoping and the criteria of the Scr PRISMA
2020 checklist. A total of three articles were se-
lected from which data was extracted.
Keywords: Preschool; Socio-emotional Skills;
Emotion Management; Health Promotion;
Nurse

INTRODUCTION

“The ability to achieve goals, work effi-
ciently in groups and deal with emotions will
be essential to face the challenges of the 21st
century” [Organization for Economic Coope-
ration and Development (OECD, 2015) ].
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It is emotions that make us unique beings;
it is our emotional behavior that distinguishes
us from one another. The nature and extent
of our repertoire of emotional responses does
not depend exclusively on our brain, but on
its interaction with the body and our own
perceptions of the body (Tomaz & Giugliano,
1997) .

Anténio Damadsio says that emotion is a
response that we come equipped with natu-
rally and innately. Research in the field of neu-
roscience tells us that emotions are intrinsic to
human beings, regardless of their culture and
since the beginning of time (Damasio, 2011) .

In addition, neuroscience has highlighted
“the importance of early childhood in brain
development, learning and the development
of life skills” (Gomes & Henriques, 2020) . It
is known, as advocated by some authors, that
during the first years of life the foundations
are laid for “socio-emotional skills manifested
in empathy, emotional regulation, problem
solving, which are essential skills for school
readiness” (Vale, 2012) .

For Kaur & Sharma (2021) socio-emotio-
nal competencies at preschool age are defined
as a broader term that refers not only to the
way children feel and think about themselves
and others, but also to the way they experien-
ce, regulate and express their emotions. The
first years of life are the foundation for “so-
cio-emotional skills manifested in empathy,
emotional regulation, problem solving, skills
that are essential for school readiness” (Or-
dem dos Psicologos Portugueses, 2014) .

Adrego (2023) , referring to Bornstein et
al., points out that these skills are highly rele-
vant throughout growth, since children who
don’t have them will have more obstacles du-
ring the transition into the pre-school years,
more troubled relationships with peers, social
and behavioral problems, as well as poorer
school performance or developing physical
and mental health problems (Adrego, 2023) .
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The National School Health Plan (PNSE)
mentions mental health and socio-emotio-
nal skills as its first strategic axis and area of
intervention[Direcao-Geral da Saude (DGS,
2015) ]. This document states that health pro-
motion is achieved by increasing the partici-
pation of the educational community and im-
proving health literacy, these being pillars for
well-being, development, health protection
and disease prevention in the school context
(DGS, 2015) .

According to the World Health Organiza-
tion (WHO) Europe and the American Aca-
demy of Child and Adolescent Psychiatry,
“one in five children shows evidence of men-
tal problems and of these, about half have a
psychiatric disorder” (DGS, 2015) . They also
stress that “many of the difficulties in terms
of learning, attention and psychomotor ins-
tability, behavior, indiscipline and violence,
whether self-directed or heterodirected, will
correspond to manifestations of accentuated
emotional suffering” (DGS, 2015, p.13) .

In addition to the increase in the number
of children diagnosed with mental disorders,
there are countless other children with beha-
vioral problems, who are similarly “more li-
kely to suffer persistent mental health diffi-
culties, poor school performance, low wages,
early pregnancy, relationship problems (...)
become involved in delinquent behavior and
criminal activity in the future” (Ordem dos
Psicologos Portugueses, 2014, 2024) .

Some authors even point out that mental
health issues in childhood and adolescence
are still one of the main predictors of mental
health problems in adulthood. Around 61.3%
of children aged between 8 and 12 diagnosed
with a behavioral disorder had had at least
one of three mental illnesses in the previous
four years (Ordem dos Psicélogos Portugue-
ses, 2024) . The impact of these psychological
health problems becomes an invaluable eco-
nomic cost and in 2010, in Europe, the annual
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value of childhood and adolescent disorders
corresponded to around 21.3 billion euros
(Ordem dos Psicologos Portugueses, 2024) .

It is in childhood that the human brain de-
velops the most and that we learn the most,
which is why the pre-school age is favored
for the beginning of emotional education, for
the acquisition and progressive development
of emotional literacy (Gomes & Henriques,
2020) .

At pre-school age, children learn alot about
themselves and the social world. It is at this
age that, as they overcome the limitations of
preoperative thinking, they gradually become
able to relate different aspects about themsel-
ves, particularly discordant feelings (Martins
& Borges, 2023) .

The pre-school stage is a key period for the
development of emotional regulation, because
in this period, children may develop crucial
skills that are pillars for the regulation and
appropriate expression of emotions (Cadima
etal., 2016) .

It is known that “socially disadvantaged
children face many challenges and are more
vulnerable to developing emotional regula-
tion difficulties, and it is extremely important
to identify protective factors that moderate
this vulnerability (...)” (Cadima et al., 2016) .
The researchers point out that some of the fac-
tors that cause greater vulnerability to develo-
pment are related to sociocultural risk, such
as single parenthood, poverty, parents’ low le-
vel of education, among others. As such, “un-
derstanding which factors, both positive and
negative, influence the development of emo-
tional regulation in this crucial period could
prove extremely important for intervention
and prevention.” (Cadima et al., 2016) .

The evidence already gathered from the
studies carried out is so unequivocal that
some authors state, corroborating, that “The
importance of emotional education in daycare
and kindergarten, more than an obvious co-
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rollary, presents itself as a true axiom that can-
not be contested in the face of the numerous
and conclusive evidence of the studies and re-
search carried out so far in this field” (Gomes
& Henriques, 2020) .

The same authors argue that when emo-
tional education begins at an early age, chil-
dren develop greater competence to face daily
challenges and interact with others and the
environment. This development occurs in a
unique way for each person, within a specific
context and time, where particular synergies
shape and enhance emotional competencies
(Gomes & Henriques, 2020) .

Research has shown that concern for the
development of emotional intelligence and
the education of emotions results not only in
greater success and better interactions, but
also in better preparation for life. As a co-
rollary, it contributes to a fairer, more suppor-
tive society with humanizing values (Gomes
& Henriques, 2020) .

It is therefore extremely important for
adults to provide guidance in order to “balan-
ce the child’s initiative and promote self-regu-
lation in order to adapt it to social expecta-
tions” (Martins & Borges, 2023) .

Cadima et al. (2016) in their study aimed
to: “understand the interinfluences between
socially disadvantaged contexts and the inte-
ractive and relational processes in the class-
room on the self-regulation of children from
economically and socially disadvantaged
communities, marked by poverty and social
exclusion” The authors found that children
belonging to the socio-cultural risk group had
higher levels of lability and negativity overall.
Conflict and closeness between the teacher
and the child were also associated with the
negative and positive dimensions of emo-
tional regulation. In both groups of children
(at risk and not at risk), less conflictual and
closer dyadic relationships between teacher
and child were associated with higher levels
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of emotional regulation and lower levels of la-
bility. The authors also assume that children
who have greater difficulty regulating their
emotions have less supportive relationships
with their teachers, unlike those who have
closer and more supportive relationships who
show greater ability to regulate emotions and
emotional expressions.

So if we look at pre-school children, we
know that kindergarten is an educational spa-
ce where they spend long periods of time, so
it's essential to be concerned with promoting
their well-being, helping them to learn and
develop personally, socially and morally.

We know that successful learning is under-
pinned by mental well-being and vice versa
(Ordem dos Psicologos Portugueses, 2024) .
“The mission of schools is to educate students
to become responsible and competent citizens
(...) ensure the mastery of reading skills, wri-
ting, (...) promote a good understanding of his-
tory, literature (...). However, the educational
agenda and a successful school is also one that
includes the promotion of young people’s social
and emotional skills, their mental health (...)”
(Ordem dos Psicdlogos Portugueses, 2024) .

Everyone recognizes the importance of
socio-emotional skills such as perseverance,
sociability and self-esteem, but there is insu-
fficient awareness of what “works” to improve
them.

According to several authors mentioned by
Cadima et al. (2016) , the physical and structu-
ral conditions of the rooms in which pre-scho-
ol children learn condition their learning and
acquisition of social skills, but also “the emo-
tional climate of the room and the relationships
between the child and the teacher and between
peers can promote autonomy and play a crucial
role in emotional regulation”

We can therefore state that everything that
happens in kindergarten has a significant im-
pact on the child’s education, mental, beha-
vioral and social development (OECD, 2015) .
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However, more critically, some authors
point out that in “pre-school education and
beyond, we are still very much focused on pre-
paring children academically for their entry
into formal education, pressured by learning
targets, exact teacher evaluation formulas and
international statistics” (Gomes & Henriques,
2020) . According to the same authors, the role
of education professionals is indispensable in
shaping children’s behavior. If an emotionally
and socially safe educational environment is
provided in kindergarten and early interven-
tion programs are applied, the risk factors that
cause poor school performance and certain
undesirable behaviors will be reduced.

Given all of the above, it is important to
emphasize that socio-emotional skills in pre-
-school children play a crucial role in their
overall development and are influenced by va-
rious health determinants. In turn, the health
determinants that influence socio-emotional
development include factors such as the fa-
mily environment, the quality of interactions
with caregivers/education professionals, ac-
cess to quality health care and education, and
the presence of social support networks.

Thus, “Health Promotion and Education
(HPE) plays a central role in the development
of healthy, sustainable and happy citizens and
societies, which is why it contributes to the
goals and objectives set by the World Health
Organization for Health and Well-being in
Europe - Health 2020, to the EU2020 (Euro-
pean Union) Strategy for sustainable growth
and inclusive education and to the United Na-
tions 2030 Agenda for Sustainable Develop-
ment” (Carvalho et al., 2017) .

The National School Health Program
(PNSE) “takes an active role in managing
the health determinants of the educational
community, with the school health teams
constituting the interface with the educational
system for its implementation’, in kindergar-
ten (DGS, 2015) . Public policies that promote
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children’s mental health and well-being, along
with educational programs that integrate the
teaching of socio-emotional skills, are key to
ensuring that all children have the opportuni-
ty to grow and thrive in a healthy and inclusi-
ve environment.

The role played by nurses in school health
teams is considerable and it is known that the
“PNSE has been successfully implemented, in
part, thanks to the commitment of these pro-
fessionals in the creation and implementation
of creative strategies that help children and
young people to understand and develop an
attitude critical and reasoned, facilitating the
adoption of healthy behaviors”, as stated Mar-
tins & Borges (2023) .

Pooling the efforts of all the professionals
and services involved in implementation is
essential to effectively achieve greater health
gains. This occurs by promoting school en-
vironments that are conducive to adopting
healthier lifestyles and improving the level of
health literacy in the educational community
(Martins & Borges, 2023) .

In view of the above, the review question
was: “Do emotion management strategies de-
veloped by nurses contribute to health pro-
motion in pre-school children?

In order to answer the question, a scoping
review was carried out. In order to obtain
evidence, the Population-Concept-Context
(PCC) strategy was used, with the Popula-
tion being: pre-school children; the Concepts
being: emotions, socio-emotional skills, heal-
th promotion, nurses and education profes-
sionals; and the Context being: kindergarten.

REVIEW QUESTION(S)

Do emotion management strategies deve-
loped by nurses contribute to health promo-
tion in pre-school children?
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INCLUSION CRITERIA
Participants:

o Pre-school children

Concept:

- Emotions

- Socio-emotional competence

- Health Promotion

- Nurse

- Emotion management strategies

Context:
Kindergarten

Types of sources

This scoping review will consider pu-
blished quantitative primary studies, mixed
studies and systematic reviews. Studies pu-
blished in English, Spanish and Portuguese,
with a publication date between January 2019
and December 2023.

METHODS

The review was prepared in accordance
with the JBI's recommendations for scoping
reviews and according to the criteria defined
in the PRISMA 2020 checklist flow diagram
for scoping reviews.

SEARCH STRATEGY

Initially, the following keywords were de-
signated as MeSH descriptors: “Child, Pres-
chool”; “Early intervention, educational’;
“Emotional Intelligence”, “Emotions”, “School
Teachers”, “Resiliance, Psycological” validated
in MeSh Browser 2024, and then searched in
the databases to produce results.

Since it was necessary to carry out more
than one search, as there were no articles in
the databases that matched the above criteria,
two more searches were carried out using an
advanced search strategy without MESH ter-
ms, using common words in some of the arti-
cles consulted.

[Child, Preschool: «A child between the
ages of 2 and 5»]

[Early intervention, educational: «Proce-
dures and programs that facilitate the develo-
pment or skill acquisition in infants and young
children who have disabilities, who are at risk
for developing disabilities, or who are gifted. It
includes programs that are designed to prevent
handicapping conditions in infants and young
children and family-centered programs desig-
ned to affect the functioning of infants and chil-
dren with special needs.»]

[Emotional Intelligence: «The ability to
understand and manage emotions and to use
emotional knowledge to enhance thought and
deal effectively with tasks. Components of emo-
tional intelligence include empathy, self-motiva-
tion, self-awareness, self-regulation, and social
skill. Emotional intelligence is a measurement
of one’s ability to socialize or relate to others.»]

[Emotions: «Those affective states which
can be experienced and have arousing and mo-
tivational properties.»]

[School Teachers: «Members of staff respon-
sible for TEACHING students in a school from
pre-kindergarten through twelfth grade»]

[Resilience, Psychological: «The human
ability to adapt in the face of tragedy, trauma,
adversity, hardship, and ongoing significant life
stressors.»]

The search was carried out in the Medline
Complete, Nursing & Allied Health Collec-
tion, Medic Latina and CINAHL Complete
databases, via the EBSCOhost platform, and
PubMed. Three searches were carried out in
the same databases in order to find the largest
number of articles. Thus, in the first search,
the following previously validated descriptors
were linked using the boolean AND, combi-
ning the following search expression: “Child,
Preschool” AND “Early intervention, Educa-
tional” AND “Emotional Intelligence” AND
“Resilience, Psycological”.

_— -



In the second search, the following ke-
ywords were linked to a MESH descriptor
previously validated by the boolean AND,
combining the following search expression:
“Social Emotional Learning” AND “Kinder-
garten” AND “Intervention Development”
AND “Emotions”.

In a third search, the following keywords
were linked with a MESH descriptor using the
boolean AND, combining the following sear-
ch expression: “Preschoolers” AND “Emotio-
nal Regulation” AND “School Teachers”.

The search strategy, including the keywords
and indexing terms identified, is adapted ac-
cording to the database.

The limiting factors used in the Medline
Complete database were “abstract availab-
le”, Language “English, Portuguese, Spanish’,
Language English, Portuguese and Spanish,
Age: “all children” The Nursing & Allied He-
alth Collection and Medic Latina databases
used the limiting factor “Full text in pdf”. In
the CINAHL Complete database, the limiting
factors used were “Abstract available”, Lan-
guage “English, Portuguese, Spanish”, Lan-
guage English, Portuguese and Spanish, Age
range “child preschool: 2-5years” PubMed
used: “TITLE/ABSTRACT”; “Text availabili-
ty: “Free full text”; “Article type: Clinical Trial,
Meta-Analysis, systematic Review”; Publica-
tion date [January 2019 - December 2023];
Language: “English, Portuguese, Spanish’;
Age: child preschool 2-5 years”.

STUDY SELECTION

The CheckList Scr and PRISMA 2020 were
used. In the first stage of PRISMA, regarding
the identification of sources, 5 scientific ar-
ticles were identified from the total of three
searches. Of these, we found that one was du-
plicated or ineligible. In the next stage, Scree-
ning, we first read the title and abstracts of the
articles, in order to exclude those that did not
fall within the scope of the current review or
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that did not meet the inclusion criteria of the
CCBP, specifically the study of the population
“pre-school children” regardless of gender, or
the mobilization of the concepts of the con-
ceptual map or that takes place in a kindergar-
ten context. After reading the articles in full,
we concluded that only one did not meet the
conditions, so it was removed, leaving 3. The
articles were then read in full text and there
were no reasons to exclude them. In the last
stage of PRISMA - Inclusion - the 3 articles
were identified in terms of their nature (quali-
tative and quantitative). Thus, 1 is of a qualita-
tive nature and the rest are quantitative Ran-
domized Controlled Trials (RCT), and it can be
said that this is a Comprehensive Review.

DATA EXTRACTION

The data was extracted after reading each
article in full, using the “Appendix IV: Data
extraction instrument”. The instrument inclu-
des nine variables to identify the study - au-
thors, year of publication, country of origin,
objectives, methodology/methods, interpre-
tation, research sources used, interpretation
developed, Level of Evidence achieved and
contribution to the review question. The data
extracted includes specific details about the
participants, the concepts, the context, the
study methods and the main conclusions re-
levant to the review question

DATA PRESENTATION

Research now shows that cognitive skills,
along with social and emotional skills, actu-
ally improve life, and this applies to both so-
cial and individual life (OECD, 2021) .

It is known that “the development of chil-
dren’s and pupils’ social and emotional skills
produces other benefits in addition to cog-
nitive development and academic results”
(OECD, 2021) Therefore, mental health is also
improved by measures aimed at developing
these skills. “Although hardly noticed, social
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PRISMA 2020 flow diagram for new systematic
reviews which included searches of databases and

registers only

Records removed before
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Reports of included studies
(n=3)
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*Consider, if feasible to do so, reporting the number of records identified from each database or register
searched (rather than the total number across all databases/registers).

**If automation tools were used, indicate how many records were excluded by a human and how many
were excluded by automation tools.

From: Page MJ, McKenzie JE, Bossuyt PM, Boutron I, Hoffmann TC, Mulrow CD, et al. The PRISMA 2020
statement: an updated guideline for reporting systematic reviews. BMJ 2021;372:n71. doi: 10.1136/bmj.n71




and emotional skills have a significant impact,
helping to define people’s behaviors and lifes-
tyles, which in turn determine their socio-e-
conomic outcomes” (OECD, 2021) .

In view of this, the presentation and dis-
cussion of the results takes as its starting point
the mobilization of contributions to the un-
derstanding of the issue and their confronta-
tion with the concepts that make up the con-
ceptual map and that were explained in the
introduction. In fact, there is clear challenge
for society, and specifically for nurses, to de-
velop or participate in the development and
implementation of interventions in the school
context that enable more and greater health
gains to be achieved, especially when we are
talking about interventions for the younger
generations, such as pre-school children.

Sanders, Welsh, Bierman, & Heinrichs(
2020) , in their study aimed to “explore the as-
sociations between exposure to Adverse Chil-
dhood Experiences (ACEs) in early childhood
and aspects of socioemotional functioning in
adolescence and to examine the moderating
impact of a preschool intervention on these
associations”, and found that interventions im-
plemented in the preschool context can foster
resilience after school stressors, helping chil-
dren to develop skills that support and enable
successful adaptation, including the ability to
regulate their emotions and form supportive
relationships with teachers and peers.

Evidence is provided that “High exposure
to EAI in early childhood is associated with
increased risk of socioemotional distress and
poor school attachment in early adolescence.
These findings are consistent with previous
research suggesting that high EAI during
early childhood will be associated with poo-
rer adjustment in domains of socioemotional
functioning (...)” (Sanders et al., 2020) . Effec-
tive interventions in schools that mitigate the
impacts of ACEs, especially in children from
economically disadvantaged backgrounds,
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are mentioned as effective in social-emotional
learning, “(...)the findings of this quasi-expe-
rimental program evaluation are consistent
with the hypothesis that strategically designed
preschool interventions can have long-term
benefits for the social-emotional well-being
and school adjustment of young children
growing up in high-risk contexts” (Sanders et
al., 2020) . This type of program proves to be
decisive in addressing the negative effects of
ACE:s on future well-being and school enga-
gement.

The results achieved by Sanders et al.(2020)
corroborate what had already been described
in other research, with the authors reinforcing
that, “From a conceptual point of view, the
positioning of interventions to support so-
cio-emotional development in the pre-school
years can be highly strategic because this is a
period in which fundamental language, and
socio-cognitive skills that underpin effective
self-regulation and social functioning under-
go rapid development and, therefore, in pre-s-
chool this intervention can offset the negative
impact of EIA on development”.

On the other hand, researchers reinfor-
ce that trained education professionals can
promote resilience, highlighting the need to
consistently incorporate these approaches in
preschool (Sanders et al., 2020) .

It is even stressed that there is an urgent
need to explore social programs and policies
that address disparities in education and he-
alth for children in poverty, emphasizing the
importance of a comprehensive perspective
and robust research (Sanders et al., 2020) .

Interventions such as Research-Based, De-
velopmentally Informed (REDI), applied in
preschool, provide some protection for chil-
dren with high levels of exposure to EAI in
early childhood, reducing the prevalence of
high socio-emotional distress and weak scho-
ol attachment experienced in adolescence.
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From a conceptual point of view, positio-
ning interventions to support socio-emotio-
nal development in the pre-school years can
be highly strategic, as it is during this period
that the fundamental language skills and so-
cio-cognitive skills that underpin effective sel-
f-regulation and social functioning undergo
rapid development. Therefore, preschool in-
terventions can offset the negative impact of
ASD development (Blair & Raver, 2012) .

The results of the REDI study stand out
as a significant and pioneering contribution
that focused on a pre-school intervention to
promote Social-Emotional Learning (SEL)
and followed the children into adolescence,
assessing their social-emotional well-being.
All the children who received the interven-
tion showed less socio-emotional distress and
greater school attachment in adolescence. It
has been shown to be especially beneficial for
those who were exposed to high levels of EAI
early (Sanders et al., 2020) .

The REDI program, in one of its approa-
ches, integrated daily interactive reading and
the Preschool Promoting Alternative THinking
Strategies (PATHS) program, covering the-
mes of pro-social skills, emotional unders-
tanding, self-control and social problem sol-
ving, both of which showed promising results.
The authors even mention that “REDI was a
multicomponent intervention that included
interventional activities designed to promo-
te emergent language and literacy skills, as
well as social-emotional and self-regulation
skills” ( Sanders et al. 2020) . These findings
demonstrate the valuable implications that
can be achieved for the promotion of socio-e-
motional well-being, from childhood to ado-
lescence.

In the article by Blewitt et al. (2020 ), which
consisted of a six-step intervention mapping
program, based on an online learning tool,
designed to assist early childhood educators
in promoting children’s positive mental heal-
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th. This approach made it possible to “(...) ad-
dress an important public health issue through
the lens of early childhood, integrating health
and education perspectives to break down the
silos that can exist between the disciplines and
improve the translation of research into heal-
th practice” (Blewitt et al., 2020) .

Educators’ needs and capacities were iden-
tified in relation to supporting children’s so-
cio-emotional development. The steps taken
during the mapping process made it possible
to establish objectives focused on raising awa-
reness of the preponderant role of educators in
the socio-emotional development of children
of this age, as well as assessing their percep-
tion of the quality of their relationships with
children and their self-efficacy in relation to
socio-emotional development (Blewitt et al.,
2020) .

The process that guided this research was
fundamental in corroborating “(...) the need
for practical and explicit strategies that are ba-
sed on the current knowledge and experience
of educators, so that they can be incorporated
into their daily practice and adapted to the
social, emotional and behavioral needs of the
child”. (Blewitt et al., 2020) . Importantly, the
researchers state that it is important to focus
on educators’ abilities to promote social-emo-
tional development through their daily inte-
ractions, using language, conversational stra-
tegies and responsive practices that support
preschool children’s social-emotional compe-
tencies and learning outcomes. However, this
is only possible through projects implemented
on the basis of theory and evidence, in order
to “Facilitate explicit and fundamental know-
ledge for educator learning (...). Following the
intervention mapping process ensured that
Cheshire Social-Emotional Engagement and
Development (SEED) was a professional lear-
ning approach based on theory and eviden-
ce.” (Blewitt et al., 2020) .
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The program applied allowed educators to
acquire additional information on “(...) why
this technique is valuable for children’s deve-
lopment, drawing on attachment theory, po-
sitive behavior and support, play therapy and
positive psychology perspectives(...)”, thus
contributing to the strengthening of explicit
knowledge (Blewitt et al., 2020) .

Blewitt et al. (2020 ), state that “collabora-
tive processes that utilize skills, ideas and ex-
periences across disciplines are more likely to
lead to sustainable and scalable change”

In turn, there has been the emergence of
numerous evidence-based interventions for
kindergarten service providers, due to the
growing awareness of the implications that
interventions carried out in early childhood,
with a focus on mental health, have throu-
ghout life (Blewitt et al., 2020) .

Research indicates that strengthening edu-
cator-child interactions has benefits for chil-
dren’s social, emotional and cognitive functio-
ning. Also, the behavior of the educator, the
caregiver and the family environment are the
first and most important influence on chil-
dren’s social and emotional skills, something
widely reinforced by the authors.

Badau & Trifan (2022) in their resear-
ch found that an educational and innova-
tive training program for the Training and
Development of Social and Emotional Skills
(DeCo-S.E.) culminated in “the reduction of
behavioral problems through the application
of emotional regulation strategies for pres-
chool children” The results showed significant
differences between the two groups (control
group and experimental group), with empha-
sis on the implementation of the program as-
sociated with moments of relaxation, which
led to significant progress in the acquisition
of social skills and behavior problems, this for
the experimental group compared to the con-
trol group. The increase in the experimental
group was significant in terms of social and
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emotional skills, with a visible reduction in
behavioral problems, 3.3 times more than the
children in the control group.

The authors also conclude that “The results
of our study contribute to expanding the level
of knowledge and understanding of the im-
pact that early socio-emotional education can
have on preschool students” (Badau & Trifan,
2022) .

It is worth noting that the researchers des-
cribe that, “(...) after completing the program,
the children rarely presented problems that
could cause concern to educators or parents.
In the case of attention/hyperactivity pro-
blems, there was a decrease. The same type of
reframing is determined, from a moderate le-
vel to a boderline level, an improvement in the
pro-sexual level and isolated manifestations of
hyperactivity.” (Badau & Trifan, 2022) .

In view of these results, the authors state
that the interventions applied in this study
unequivocally demonstrate a significant im-
provement in various areas of behavior, this
for the group that was the target of the in-
terventions, with a reduction in undesirable
behaviors and antisocial and aggressive reac-
tions; in addition, the children’s actions were
shaped positively and they therefore showed a
greater ability to regulate their emotions and
with greater ease (Badau & Trifan, 2022) .

The contributions made by this study are
numerous and stand out, namely the behavio-
ral changes that have been verified and which
are reinforced, in the words of the authors, by
“In the case of the antisocial/aggressive com-
ponent, the decrease in cases (from moderate
to threshold) also means changes in the chil-
dren’s behavior, with antisocial and aggressive
reactions being significantly reduced” (Badau
& Trifan, 2022) . Similarly, episodes of an-
xiety and somatic problems were reduced in
frequency, especially those that manifested
themselves as physical complaints, and situ-
ations of greater confidence were also obser-
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ved, as described in the excerpt: “The children
had fewer somatic complaints (“their tummy
hurts” or “their head hurts”) and were less
anxious, approaching new and unfamiliar si-
tuations with greater confidence.” (Badau &
Trifan, 2022) .

Therefore, the results show that, in relation
to behavioral problems, an effective interven-
tion carried out through a training program
on the socio-emotional and behavioral quali-
ties of preschool children has a positive and
dynamic effect on the attitudes and skills ac-
quired by these same children, “(...) that if an
effective intervention is carried out through a
training program on the socio-emotional and
behavioral qualities of preschoolers, it will
have a positive and dynamic effect on the at-
titudes and skills of preschoolers” (Badau &
Trifan, 2022)

It should be emphasized that training as-
pects aimed at socio-emotional issues in the
first 5-6 years of child development have an
impact on adaptation to school and the for-
mation of successful relationships throughout
life, as this study has found and which corro-
borates other results achieved in other resear-
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