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INTRODUCTION
Failure and dropping out of school are wor-

rying phenomena from the point of view of 
the development of society, the cultural grow-
th of populations and the increase in quality 
of life. It is important to consider the latest 
trends among young people when it comes to 
transmitting knowledge, given that we live in 
a globalized world, where the advantage of fast 
communication and easy access to all kinds of 
information easily becomes a disadvantage, 
often contributing to a lack of interest in the 
subjects dealt with in the classroom.

Even so, in some societies, such as Ango-
la, adolescents and young people have access 
to digital information, but many other factors 
such as the school, families, society and even 
the student themselves contribute to dropping 
out and affect school failure. In societies whe-
re the education system was universalized later 
and where the labour market does not demand 
academic qualifications, the attraction of youth 
work is a major factor in school dropout. In ru-
ral areas (where dropout rates are higher), the 
socio-economic determinants of this dropout 
become more evident, allowing for a sociolo-
gical and cultural reading that helps to unders-
tand the problem, its seriousness and scale.

The various bibliographical references 
analyzed point to terms used to discuss the 
phenomena that lead students to leave scho-
ol: Lima (2014) refers to “learning difficulties”, 
Osti and Brenelli (2013) focus on “low school 
performance”, Berg, Rostila, Saarela and Hjen 
(2014) examine “early school leaving”, Filho 
and Araújo (2017) highlight “dropout and 
school abandonment”. It is clear that for the 
various authors there is no agreement in the 
use of these terms and their definitions, al-
though they all have in common the meaning 
of the student leaving the school environment.

School failure and dropout have become 
a cross-cutting problem in today’s education 
systems. It dates back to around the 1960s, 

with the need for schools, for economic and 
equality reasons, to find ways of guaranteeing 
the success of all their pupils at school. Today, 
it requires a re-evaluation, due to the profou-
nd changes that societies have been experien-
cing, both in the socialization of young people 
and in the demands that they are increasingly 
making on their participation in different so-
cial spheres.

However, demotivation combined with a 
huge lack of interest on the part of the stu-
dents inevitably leads to an inherent lack of 
study, a lack of commitment to solving the 
proposed tasks and difficulty concentrating 
in the classroom. Another problem is the lack 
of knowledge that should have been acquired 
in previous years, which sometimes leads to 
students falling behind and, more often than 
not, failing at school. It is also the poor use of 
teaching-learning strategies by some teachers, 
who limit themselves to content to the detri-
ment of know-how, as well as their attitudes 
that lead to difficulties in terms of student 
learning. The school, with its lack of structu-
res to promote good training, has also been a 
major factor in promoting these phenomena. 
This situation, coupled, more often than not, 
with large class sizes, contributes to growing 
demotivation among young people. Thus, if 
students feel “attached” to school, they will 
probably feel more motivated, with higher sel-
f-esteem and more inclined to continue their 
studies. Everything must be done to ensure 
that our young people feel rewarded in the 
education system.

This research portrays the reality experien-
ced by the students and teachers of the Liceu 
de Porto Amboim. It is structured as follows: 
I. Theoretical foundation, II. Methodology, 
III. Data analysis and interpretation, IV. Dis-
cussion of results and V. Design of an inter-
vention plan for the Liceu de Porto Amboim, 
followed by Conclusion and Bibliographical 
References.
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Failing and dropping out of school leads to 
a low level of education, contributes to social 
inequalities and is a major driver of margina-
lization, poverty, unemployment and weak 
personal, social, cultural and economic deve-
lopment.

THEORETICAL FOUNDATION

DEFINITION OF SCHOOL 
FAILURE AND DROPOUT
The study of social phenomena is always 

very wide-ranging from the point of view of 
the functioning of societies, the transforma-
tions they undergo in today’s world and the 
current way of life.

Throughout the history of societies, many 
have been faced with various educational pro-
blems, which have led them to stop and re-
flect on the issue in a clear and concise way, in 
order to find a solution. In the meantime, in-
ternal solutions have been found with a high 
degree of external validity, i.e. certain resolu-
tions that apply to the field of study in ques-
tion and to other communities with the same 
aspects as the one studied. Society itself, with 
its constitution, way of life, culture, habits and 
customs, often already “excludes” the indivi-
dual, in other words, it doesn’t allow them to 
fit in freely and spontaneously, thus bringing 
about various problematic situations, negati-
vely affecting their psychosocial development 
and school and professional training. Me-
anwhile, exclusion/self-exclusion can lead to 
various problems, including failure and dro-
pping out of school. The issue of school dro-
pout and failure is still the subject of much de-
bate among educationalists, as the interaction 
between multiple determining factors is in-
creasingly proving to be complex, challenging 
the dominant explanatory models.

As a preliminary definition, we can follow 
the Dictionary of Psychology by Doron and Pa-
rot (2001, p.428) which proposes considering 
school failure as:

The situation of a student whose results do 
not meet the school’s standards. It is trans-
lated into institutional measures (repeating 
a year, imposed guidelines), and one of the 
consequences is that a number of young 
people leave the education system without 
being able to acquire either a diploma or a 
professional qualification.

Ana Benavente says that when a student 
“falls behind, they are already failing, becau-
se they haven’t achieved something that is su-
pposed to be achieved by all students” (Bena-
vente, Pires, Iturra, Pais, & Relva, S.d, p.1).

School failure is considered to occur when 
students fail to achieve the knowledge and 
skills predefined as curricular objectives, gi-
ven their scientific and socio-professional re-
levance. Thus, until recently, a “psychologizing 
interpretation” of the process of school failu-
re seemed to predominate, with the student 
being blamed, stigmatized individually, be-
littled by peers and teachers, and traditionally 
considered intellectually incompetent or mo-
rally immature (in the derogatory language of 
the school environment: “dumb”, “lazy”, “dis-
tracted” or even “uninterested”).

Now, we need to reflect that the student alo-
ne does not make a school, but that it is made 
up of many other components that make it an 
educational institution, that the factors indi-
cated in the various bibliographies and impli-
cated in failure are interconnected, that they 
form a chain in the formation of the student 
and the constitution of the society of the futu-
re. To talk about school failure is to question 
the student, but also the teachers, the parents 
and the surrounding environment, the local 
school institution and the national education 
system and, in general, society, culture and 
the economy. And, based on this assumption 
of multifactorial complexity, the phenomenon 
cannot be judged on the basis of just a few fac-
tors; we need to analyze them all in detail and 
examine their interactions in order to unders-
tand the problem itself and plan educational 
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intervention programs, although - depending 
on the specific context - some factors may be 
predominant over others.

Pires (1988) distinguishes between school 
failure from two different perspectives, re-
ferring to “visible failure”, when it comes to 
school failure produced in quantitative terms 
through failures, repeats and dropouts, and 
“invisible failure”, expressed in qualitative ter-
ms, such as individual frustrations, inadequate 
training and lack of preparation for democra-
tic participation. In this regard, it is impor-
tant to note that Marchesi and Perez (2004) 
discuss the polysemy and semantic ambiguity 
of the term failure, recognizing that there are 
various understandings of it, enclosing seve-
ral ideas in the same term: “the pupil who fails 
and does not progress, either in the social and 
personal sphere or in school knowledge”; the 
term failure in itself offers a negative image of 
the pupil, centering all the responsibility for 
school failure on themselves, forgetting that 
other agents, such as the family, the education 
system and the school itself, also have respon-
sibilities in this whole process.

With regard to the definition of dropping 
out of school, we can adopt the proposal from 
Doron and Parot’s Dictionary of Psychology 
(2001, p.19), according to which dropping out 
consists of:

Leaving the education system, at whatever 
level, before having obtained a qualification 
or having completed vocational training.

All over the world, the issue of school dro-
pout has preoccupied scholars. Researchers 
have often looked into what can be done about 
it. But as the debate continues, new factors are 
being recognized, forcing ever deeper reflec-
tion and a thorough analysis of each one.

According to Filho and Araújo (2017, p. 
37), dropping out of school “means the situ-
ation in which the student leaves the school, 
but returns the following year (...)”, and the 
Basic Education Development Index/Ideb 

(2012) points to dropping out as the “student’s 
withdrawal from the education system and gi-
ving up school activities, without requesting 
a transfer”, Ferreira (2013) refers to dropping 
out as the “failure of social relations that are 
expressed in the inhuman reality that the stu-
dent experiences in his daily life”.

However, we can see the two phenomena 
accompanied by each other, i.e. “when an edu-
cational objective is not achieved, it can be said 
that there is school failure” (Benavente, 1974), 
and this failure can be due to various factors. 
In different societies, the factors vary and can 
arise according to the characteristics of the 
society, its way of life, constitution, habits and 
customs, among others. The factors can also be 
related to socio-family conditions, school/cur-
ricular conditions, socio-cultural and socio-e-
conomic structures or even the individual cha-
racteristics of each student (Mendonça, 2006). 
The phenomenon of failure can lead to school 
dropout (Pires, n.d.; Rangel, 1994).

However, the problem of underachieve-
ment and dropping out of school is much 
more common than you might think, consi-
dering that there are more and more internal 
and external situations that “force” students to 
leave school without at least completing the 
training cycle they set out for.

Pires (1988) stated that talking about scho-
ol failure is the same as talking about failures, 
while other authors give the idea that school 
failure is a failure on the part of the school and 
define it as “the difficulty that the school has 
in training minds that already have a cultu-
ral knowledge of reality”, Martins & Cabrita 
(1993) reinforce this idea by referring to the 
fact that students do not reach the end of the 
cycles within the time limits stipulated for 
this. Cabrita (1993) reinforce this idea by sta-
ting that school failure is generally attributed 
to the fact that students don’t reach the end of 
the cycles within the time limits stipulated for 
this, which is reflected in high rates of failure 
and dropping out of school.
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Over time, other factors such as the socio-
-economic conditions of the family and defi-
ciencies in the educational systems have been 
taken into account, partially absolving the 
student and putting them aside when it comes 
to failure, as if they were absolved of all res-
ponsibility for their failure.

The understanding and definition of the 
“culprit” is even more pronounced when Bena-
vente (1990) points out that students are inca-
pable of resolving their contradictions, such as:

•	 Between the school and the reality in 
which they live;

•	 Between the learning required by the 
school and the learning they do in their 
family and social environment;

•	 Between the aspirations, values and 
norms of the family and those demanded 
of them by the school.

However, it’s easy to say that the student 
doesn’t study, doesn’t care, doesn’t get invol-
ved or doesn’t participate as they should, sub-
jectively assuming that the student and no one 
or nothing else is to blame for the failure.

When we look at these assumptions, we 
see a situation in which the student withdraws 
from school, and failure becomes the path 
that the student should have followed and 
did not complete. Therefore, at this point, the 
question of dropping out arises, which can be 
characterized as a definitive withdrawal. Isa-
bel Valente Pires (n.d.) states that the pinna-
cle of underachievement is dropping out of 
school, because a student can be held back for 
a year and still continue when the next year 
begins, thus not contributing to the dropout 
rate, but it is important to pay attention to 
those who repeat several times and therefore 
do not make acceptable progress.

Benavente, Campiche, Seabra and Sebastião 
(1994) state that school failure is an extreme si-
tuation of social exclusion, as it affects a section 
of the population that still has a lot to contri-
bute: “in open or silent rupture with a compul-

sory and obligatory school that is not a right, 
but only a duty” (pp. 11-12). For the same au-
thors, the concept of school dropout still lacks 
a specific definition, as dropout means that a 
student leaves school without completing the 
level of education attended for reasons other 
than school transfer or death. Knowing the re-
ason for dropping out may be good, but it do-
esn’t change the fundamental issue: dropping 
out itself, the act of dropping out.

Although the phenomena of underachie-
vement and dropping out may have a gene-
rally identical and transversal configuration 
in different cultures and societies, the speci-
ficities of each one shape their profile. In ge-
neral, failure leads to dropping out of school. 
These lead to professional disqualification, the 
individual carries a negative experience, cha-
racterized by frustration, failure, impotence, 
concealment and flight that will interfere with 
personal and professional life, Ouro (2009, 
p.38) points out: “in relation to professional 
expectations, the students themselves relate 
the profession they wish to have with the ne-
cessary literary qualifications, referring to the 
need to complete the 12th grade in order to 
obtain a more qualified and better paid job.”

Benavente (1994) pointed out that young 
people who leave school prematurely expe-
rience a phenomenon of social disqualifi-
cation because they are neither adults, nor 
workers, nor children, nor students. Institu-
tions are not responsible for their education, 
but they cannot take responsibility for their 
lives. Mateus (2002, p.144) states that school 
“contributes significantly to the reconstruc-
tion of students’ future projects”, but a large 
number of young people leave school even wi-
thout having completed a stage of their edu-
cation and acquire new ways of living that are 
considered “self-destructive”.

The role of the state in creating the condi-
tions for students to remain in a school equi-
pped with the human and material resources 
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to optimize the conditions of the teaching-le-
arning process is also highlighted, in line with 
the ideal of equal opportunities and “educa-
tion for all”, favoring access and success at 
school for all citizens. The family, as the first 
social cell the individual meets in their life, 
also plays a key role in stimulating and mo-
tivating the individual to continue studying 
and, above all, not to give up on their ideals.

EXPLANATORY FACTORS FOR 
SCHOOL FAILURE AND DROPOUT
There are many different factors in the scien-

tific literature for school failure and dropout. 
However, some main and predominant factors 
in both phenomena are invariably identified, 
such as the family, the school and the socio-cul-
tural environment, or even the student them-
selves (Mendonça, 2006). Thus, school failure 
is the result of a series of factors acting together, 
none of which can cause it in isolation, and in 
the words of Dore and Luscher (2001, p. 775) 
“several situations work together. 775) “several 
situations contribute to the retention and repe-
tition of students in school: the student leaving 
the institution and the education system, the 
failure to complete a level of schooling, leaving 
school and then returning”, and the level at whi-
ch the student drops out is also often taken into 
account. According to research carried out by 
Montmarte, Mahseredjain and Houle (2001), it 
was concluded that “dropping out is more no-
ticeable in general education and second cycle 
classes, unlike the data obtained at the higher 
level of education.” 

According to Palacios (2004), it should be 
borne in mind that the experience of unde-
rachievement is highly probable if there is a 
link between individual characteristics, their 
respective educational experiences, the clash 
between school culture and family life or the 
influences of other broader social and cultu-
ral factors, and Paulo Feire (1978, p.34), in the 
same vein, states that:

The oppressed, who introject the `shadow’ 
of the oppressors and follow their agenda, 
fear freedom, insofar as freedom, implying 
the expulsion of this shadow, would require 
them to `fill in’ the `void’ left by the expul-
sion with another ̀ content’ - that of their au-
tonomy. That of their responsibility, without 
which they would not be free.

An education geared towards freedom and 
the inner search for what the individual wants 
and needs for their life, is what is intended, 
because Libâneo (1982, p.65), states that “libe-
ral pedagogy supports the idea that the school 
has the function of preparing individuals for 
the performance of social roles, according to 
individual aptitudes.”

A case study on the causes of school dro-
pout, carried out at a school in Itupiranga, by 
Silva (2015) reveals factors such as lack of inte-
rest on the part of the student, a risky situation 
on the way to school, work to support oneself 
and the family, lack of incentive, migration to 
another municipality, lack of a healthy inter-
personal relationship within the school, failu-
re, pregnancy and marriage; A parallel study 
also reveals a lack of support from the family, 
a social environment that is not conducive 
to school attendance, a non-inclusive school, 
low economic income, etc. However, there are 
some indicators that the student is facing a 
temporary situation that probably won’t lead 
to failure, and others where they are at im-
minent risk of failure and/or dropping out of 
school. In the search for a clear classification 
of the factors involved in school failure and 
dropout, Filho and Araújo (2017, p. 24) state: 

Internal and external factors, such as drugs, 
time at school, successive failures, lack of 
encouragement from family and school, the 
need to work, too much school content, al-
coholism, the location of the school, vanda-
lism, lack of values training and preparation 
for the world of work, can be considered 
decisive when it comes to staying or leaving 
school, adding to the ranks of the unem-
ployed.
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Socio-family factors
It is well known that the environment is 

one of the important factors in determining 
how an individual behaves in relation to his 
or her peers, so when analyzing phenomena 
as complex as school failure and dropout, we 
need to take a moment to talk about the en-
vironment. In psychology, the term environ-
ment is used as a synonym for surroundings 
and designates the living space of an indivi-
dual, a group, a species, and encompasses the 
physical and social environment.

It is important to take into account the en-
vironment, or what is still known as the sur-
roundings, insofar as the individual transfor-
ms it and is transformed by it. Therefore, if an 
individual faces difficulties in their environ-
ment, they will certainly have difficulties with 
the teaching-learning process. For example, 
the distance between home and school can be 
a reason for failure when the individual has to 
walk or spend money on transportation. Me-
anwhile, an environment that doesn’t provide 
enough stimuli for the student to stay in scho-
ol is also relevant, since a good part of their 
life is spent in educational establishments.

Analyzing the scientific literature, Bour-
dieu (1986), Martins (1993), Braconnier 
and Marcelli (2000), Ramos, Rijo and Lima 
(2012), Alves, Martins, Brito and Almeida 
(2014), Torres et al. (2014), Tchifulezi (2016), 
we can point to the following characteristics 
of the socio-family environment associated 
with failure and dropping out of school as 
particularly relevant:

•	 Low academic performance from the 
socio-family group to which the student 
belongs and their reference groups, be-
cause, according to Alves, Martins, Brito 
and Almeida (2014) “the success or failu-
re of young people at school, as a dimen-
sion of human development, is conditio-
ned by the social contexts in which they 
interact, such as peers, family and socie-

ty.” and although studies such as those 
by Tomé, Camacho, Matos and Diniz 
(2011) point to influences from the en-
vironment, they refer mainly to negative 
influences;

•	 Weak sources of external influence 
and motivation, because as Tomé, Cama-
cho, Matos and Diniz (2011, p. 755) sta-
te, “during adolescence, young people’s 
social horizons are broadened by their 
peers, but their parents remain the main 
source of support.” Braconnier and Mar-
celli (2000) reinforce this by stating that 
young people’s success is influenced by 
the family, because this is where a subs-
tantial part of social learning takes place;

•	 Lack of motivation to complete their 
studies, due to a perceived lack of em-
ployment or greater employment oppor-
tunities for unskilled labor, devaluation 
of academic diplomas or lack of recogni-
tion of academic merit. A study by Tor-
res (2014) indicates that young people 
whose parents only have schooling equal 
to or higher than the 3rd cycle of basic 
education, approximately 50% have alre-
ady been held back, while young people 
whose parents have completed secondary 
or higher education, approximately 70 
and 90% have never failed and Bordieu 
(1986) said that “middle-class parents 
generally invest in monitoring their chil-
dren’s schooling and facilitate access to 
the cultural capital they need to succeed”. 
It would therefore be normal for them to 
invest in their children’s future by inves-
ting in what has always worked for their 
parents;

•	 Lack of stimulus from the environ-
ment, characterized by a lack of libra-
ries or media libraries, lack of programs 
that encourage school engagement, thus 
Queiroz (2012) concluded that families 
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living in disadvantaged social contexts 
who have good expectations are mid-
dle-class and lower-class families who, 
although distant and uncommunicative 
with schools, seek to revitalize the dis-
credit and revalue their identity, among 
other things, by promoting schooling 
for young people. We can see a degree of 
connection between the lack of condi-
tions and the motivation to achieve a cer-
tain goal, which often turns out not to be 
a very fruitful effort, since these, combi-
ned with the lack of conditions or infras-
tructures that promote access to school, 
namely public transport, can become an 
impediment;

•	 The existence of behaviors or charac-
teristics that encourage dropping out of 
school, such as the existence of cheap 
gaming parlors, or other attractions as-
sociated with the consumption of alcohol 
and drugs without control, because as 
Benavente (1990) tells us, the theory of 
sociocultural handicap finds justification 
for the degree of school success in the so-
cial class to which the student belongs.

It is essential that society today is increa-
singly aware of the problem of school failure 
and dropout and how these factors negatively 
affect the mental growth of a population. Most 
of the problems related to these two phenome-
na are linked to a lack of motivation, the fact 
that families have low incomes or economic 
difficulties, poor relationships with the school 
or maladjustment at school level, leading to a 
series of antisocial behaviors. 

Regarding the family/school relationship, 
Chechia and Andrade (2017) state: “The scho-
ol needs to understand and accept the langua-
ge of the family, which is most often unedu-
cated and rudimentary, and the moment the 
family and the school can understand and 
accept each other, the relationship between 
them will probably be successful.” Formosi-

nho (1988) emphasizes the role of the family 
in this process, stating that “extracurricular 
factors have much more influence on school 
success than school factors” (p. 180). There is 
therefore a strong relationship between social 
origin, which is determined by the cultural 
and economic level of the family, and acade-
mic achievement.

Many studies, including those by Benaven-
te (1994), are unanimous in stating that what 
is more decisive than the family’s economic 
standard of living is its cultural level, as this is 
a very important factor in the child’s develop-
ment at school. In this context, the school, by 
being egalitarian and treating all young peo-
ple as equals, ignores the students’ differences.

According to Villas-Boas (2000) “one of 
the factors that can help to reduce the cultural 
discontinuity between some families and the 
school is parent meetings.” The school is able 
to compensate for the inequalities in “cultu-
ral” and academic capital that exist in families. 
Indeed, as Grácio (1997, p.83) argues:

The differences in commitment related to 
the cultural capital of families are not felt in 
the same way throughout the various years 
of schooling, so the influence of social ori-
gin decreases as you progress through the 
schooling cycles, suggesting that there is an 
increase in the effects of school socialization.

Parents’ social class and schooling influen-
ce their children’s school choices and students 
with the best school results choose scienti-
fic areas and education, while students with 
lower results attend technological courses. 
Clearly, the social context experienced by the 
individual will be their strong basis for making 
decisions throughout their life, the individual 
will prefer to stay where they feel most com-
fortable and what they are used to living with, 
in this case, according to the influence of their 
parents. 
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It is also very common for children to follow 
the same profession as their parents, being 
dragged along by the way they are guided and 
educated from an early age and by their for-
mation of moral standards and values. The 
fact that children usually follow what is ins-
tilled in them by their parents often becomes 
a decision that is not made by the child and 
can cause future frustrations if it doesn’t meet 
their own needs. Family problems also have 
a negative impact on children’s schooling. 
Muñiz (1993) states that “when the couple 
doesn’t function properly, the child’s interests 
are reabsorbed by family conflicts and the fe-
ars that derive from them and, therefore, the 
ability to take an interest and face problems 
and difficulties at school is diminished and 
imbued with family problems.”

Students often fail because they are trying to 
increase their family’s income while they study, 
and they drop out of school because they feel 
that this way they can make it happen more 
quickly. Families’ lifestyles, anxieties, economic 
and even emotional needs are all causes that 
need to be analyzed and looked at from a global 
perspective, not just a local one.

Many students start a school day fasting or 
with insufficient food, as a result of economic 
shortages or lack of time. Sometimes food is 
replaced, or put in second place, by valuing 
more objects of modern technology or even 
fashion, in which case there is a mindset that 
doesn’t rationalize the expenses that are made.

However, the inability to meet the costs is 
the first situation that arises in a context whe-
re there is a lack of resources. Compulsory 
schooling becomes a way out, and even this 
becomes difficult to achieve when it comes to 
teaching materials, leaving the neediest fami-
lies out in the cold. In this situation, it is im-
portant to note that some regions have these 
conditions for compulsory schooling, a con-
text that is completely different in many third 
world countries, or in the most specific case, 

Angola, where there is no school transport, 
school supplies are scarce, food is completely 
the responsibility of the families, as is accom-
modation. 

Thus, failure and dropping out of school 
are also related to the lack of conditions expe-
rienced by deprived families, and it should be 
noted that deprived families have little or no 
time to give their children moral support and 
encouragement, to the point where it is enti-
rely the student’s responsibility to make thin-
gs happen and get through a certain stage of 
their education. On the other hand, we should 
also note that, given this lack of conditions, 
the distance traveled from home to school be-
comes a considerably negative factor, causing 
tiredness and demotivation to go to school. 

We have seen so far that the family plays a 
very important role in students’ lives, and is a 
factor to be taken into account when it comes 
to failure and dropping out of school. Thus, 
there are still some points to take into account 
in this relationship, because, whether through 
symbolic or material actions, the family plays a 
decisive role in the students’ school career. Par-
dal (2000) agrees with this when he states that: 

The family’s level of education affects aspira-
tions, choices and academic success. Fami-
lies with a high level of cultural capital give 
their children orientations related to the 
prestige and quality of a school diploma. On 
the other hand, families with a low cultural 
level instill in their children a perspective of 
the near future, seeking to reduce costs and 
acquire immediate income. They are unawa-
re (or unable) to see the benefits of school.

There is a relationship between parents’ 
educational qualifications, their occupation 
and failure at school, which can be seen not 
only in how well they do during their edu-
cation, but also in their choice of courses or 
areas of training. We believe that the higher 
the quality of the family environment, the gre-
ater the chance of development and success at 
school.
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A study carried out by Pozzobon, Mahen-
dra and Marin (2017) points out that “some 
parents admitted to having significant diffi-
culties in relation to their children’s educa-
tion. They realize the importance of family 
participation in school and believe that they 
are at fault with their children in this regard.” 
While Benavente (1992) states that “families 
have different attitudes towards the school de-
pending on how close their values are to those 
conveyed by the school.”

In general, socially disadvantaged fami-
lies are unfamiliar with the school and how 
it works, they have a less than positive view 
of it, they don’t feel comfortable in a situation 
where they have to go to school and therefore 
don’t attend meetings very often. On the other 
hand, in socially advantaged families, parents 
follow their children’s schooling, keep them-
selves informed and talk to teachers, although 
there has been some difference of opinion, in 
that the more advantaged families have been 
busier and therefore have little time to dedi-
cate to finding out about their student’s school 
life. However, it is always extremely important 
for the school to draw up and develop stra-
tegies to improve the participation of parents 
and guardians in the school, in order to achie-
ve active participation and for both to move 
forward in the construction of education.

We often see situations where students are 
“handed over” to school at a young age and 
families give teachers full responsibility for 
their children’s education. The formation of 
an individual begins with the family, extends 
to the social environment and the school pro-
vides the appropriate knowledge to deal with 
the various situations in society. That’s why 
it’s so important for families to be made awa-
re of the importance they have in the child’s 
upbringing and education, in order to train 
them as young people and adults in the future.

Filho and Araújo (2017, p. 25-27) distin-
guish social factors that are relevant to the is-
sue discussed here: 

1) The lack of options when choosing vo-
cational training courses, which transla-
tes into a lack of interest or motivation, 
because there is no link between the stu-
dent’s aspirations and the training they 
have been subjected to; 

2) Difficulty integrating into working life, 
reflected in the school’s own lack of pre-
paration at the time the student leaves for 
working life, caused by a social malad-
justment experienced within the school 
climate; 

3) The inappropriateness of the training 
courses to the job market, which transla-
tes very easily into failure, as the student 
sees no future in the training they are 
doing and tends to give up; 

4) Young people working early, young 
people joining the job market early, with 
different justifications and different life 
prospects. Among many other things, 
we can also mention social causes, such 
as delinquency, drug use, early pregnan-
cy, family habits and customs, illnesses, 
the social configuration motivated by the 
economic and political situation and a 
very important factor that has to do with 
the parents’ way of life (going to the cou-
ntryside, raising livestock).

The involvement and accompaniment of 
families at school and in school activities, the 
establishment of contact with teachers and 
class directors, is a fundamental premise and 
a good indicator of the existence of family su-
pport. 



11
International Journal of Human Sciences Research ISSN 2764-0558 DOI: https://doi.org/10.22533/at.ed.558572516045

School factors
The school is a unit of complex rela-

tionships based on an educational context. 
However, when we consult the literature, we 
realize that there are various factors within 
the school itself, which are at the root of scho-
ol failure, for example Benavente (1976) who 
explains failure by the school’s inability to di-
fferentiate the ways of teaching according to 
the student and their social background. Even 
so, authors such as Perrenoud (2002) point to 
the inconsistency, incoherence and planned 
ineffectiveness of educational policies, as re-
flecting, among other dimensions involved, 
a poor investment in resolving school failu-
re and only a change in the way it manifests 
itself and warns that school principals and 
staff are more concerned with preserving or 
improving their position and managing their 
organization than transforming pedagogical 
practices with a view to guaranteeing school 
success for all. Thus, “the combination of in-
dividual characteristics, their respective edu-
cational experiences, the clash between school 
and family culture, or even the inadequacies 
of other broader social and cultural factors, 
makes the experience of failure highly proba-
ble” (Palacios, 2004).

According to Leite, Fernandes, Mouras and 
Sampaio (2015), the absence of institutional 
partnerships limits the school’s ability to col-
lectively diagnose and intervene in problems. 
In this way, there is no way of getting to know 
the community, there is no way of knowing 
which problems are really common and se-
eking solutions for the benefit of all, because, 
as Hespanha (2008) states, partnerships imply 
a better knowledge of the reality where you 
want to intervene and Formosinho (1997, p. 
24) also points out that:

The social problems of the community are 
also the problems of the students as mem-
bers of that same community, and it is to this 
extent that the school should be aware of 
them, since the heterogeneity of the school 
population and of the contexts in which the 
school is inserted implies, in itself, profound 
changes in the moral and social values of the 
school.

Groups that find themselves in situations 
of imminent risk tend to be inclined to avoid 
taking responsibility for their actions, and in 
the specific case of school failure, this leads 
to a constant “blame game” between teachers, 
families and students, which induces the 
problem to persist and become increasingly 
strong and evident, as can be seen in the va-
rious studies and research carried out by dif-
ferent authors. We call for awareness of the ac-
tive role of each person in the construction of 
knowledge, in changing society, in implemen-
ting values and moral norms, and a joint sear-
ch for a solution to the problems experienced 
individually, but suffered collectively, bearing 
in mind that the future of the student who is 
failing at school today will certainly be an un-
certain one, and the direction taken today by 
the modernization that characterizes society 
worldwide does not allow for uncertain futu-
res, leaving them socially excluded.

In addition, everything that is considered 
to be the student’s malaise is considered to 
be an indicator of school failure, because just 
the fact that, once schooling is over, the abi-
lity to mobilize the knowledge acquired, the 
curiosity or desire to achieve greater culture 
is not triggered, already demonstrates that 
education has not been fulfilled and quoting 
Oliveira (2017) “in order to analyze the insti-
tutional dimension of school failure, it is also 
necessary to understand to what extent the 
focus of the school’s action is the student and 
how the educational establishment realizes its 
concern”, because when a student is labeled 
as being good, they internalize this label and 
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act in the way they are seen to, good students, 
studious and deserving of the praise they re-
ceive, on the contrary, they also get feedback, 
in other words, if they are labeled as bad stu-
dents, they tend to behave in the way that cha-
racterizes them as such: low grades, aggressi-
ve and destructive behavior, claiming within 
himself that he is already a bad student, and 
according to the national education council in 
Brasilia (2017, p. 6) “the curriculum is always 
moldable and its development flexible and ne-
cessarily differentiated according to the lear-
ning contexts and the actors present (...)”.

We can understand that the school, with 
all its technical and structural apparatus, its 
management (administrative and curricular), 
pedagogy adopted, teacher training, ways of 
intervening with the student and the surroun-
ding environment, can influence a weak level 
of competitiveness, indicating a low level of 
effort and bringing with it demotivation, often 
translated into a lack of encouragement. 

When we talk about school and its rela-
tionship with underachievement and dropout, 
we quickly come to look directly at the rela-
tionship between teacher and student. This is 
because the two are the main players in the te-
aching and learning process, and the school is 
the place and the means for the two individuals 
to meet. But the school ends up playing an im-
portant and even responsible role in this pro-
cess, because it has the duty to create the struc-
tures and means that will optimize learning.

Marisa Alves (2009) highlighted the “tea-
cher effect” in the production of school success, 
also pointing out that it is a decisive factor in 
the transformation of the student. The author 
also highlights the importance of the teacher in 
contributing to school success, working toge-
ther with the student and the family.

The teacher needs to be able to establish 
school equity by rectifying language and, in 
turn, changing communication relationships, 
reducing linguistic misunderstandings and 

minimizing failure through the teacher. Alves 
(2009) argues that “in the opinion of the 
students, the teacher-student relationship 
and the teacher’s expectations are associated 
with school (in)success.” In studies on school 
failure, the teacher is always pointed out as the 
link that creates a balance, the conductor of the 
relationship created between the two. In this 
way, the teacher also needs to be so committed 
and dedicated as to be able to captivate the 
students and transmit positive ideas about what 
he or she thinks of the process in question.

Cortesão and Torres (1994) believe that the 
teacher’s belief in the students’ chances of suc-
cess is important, as they argue that “teachers 
who don’t believe transmit their disbelief, 
even if unintentionally.” Belief/disbelief in the 
student’s potential, especially in those who are 
socially disadvantaged and who have little or 
no family support, becomes very important, 
as it will be the basis of their emotional and 
moral support and will give them the streng-
th to continue, we call this phenomenon the 
Pygmalion effect, named by Robert Rosenthal 
and Lenore Jacobson (Oliveira, 2007, pp. The 
Pygmalion effect is considered positive from 
a dualistic point of view, i.e. there needs to be 
a reciprocal positive expectation between tea-
cher and student. This expectation of success 
can be self-expectation (when it comes from 
the individual themselves in relation to their 
own success) or an external expectation of 
what success might be. However, Rosenthal 
and Jacobson considered I.Q. for academic 
achievement and student behavior as varia-
bles to be taken into account, but in the initial 
idea, the teacher is the Pygmalion of the scho-
ol, being the communicator of expectations 
that shape student behavior.

However, it is important not to assume 
straight away that a particular factor is respon-
sible for a particular phenomenon, as they are 
highly variable and have multidirectional cau-
sal relationships. Costa (2008, p.94) states that:
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The presentations about school failure are 
not clearly assumed by any of the actors to 
be the result of pedagogical and/or organi-
zational causes, which, at the level of the te-
achers, translates into a lack of questioning 
of their practices, of their actions, since they 
are not involved in the problem. 

Pires (1988), Fernandes (1991) and For-
mosinho (1991) mention the school as being 
responsible for school failure, referring to a 
number of factors, including the type of cou-
rses and curricula, the structure and methods 
of assessment, the way students are grouped, 
and the scientific and pedagogical preparation 
of teachers. Paulo Freire (1970, p. 68) in his 
work Pedagogy of the Oppressed, stated that: 
“between remaining because he disappears, 
in a kind of dying to live, and disappearing 
through and in the imposition of his presen-
ce, the ‘banking’ educator chooses the second 
hypothesis.” From this we can see that when 
education is imposed, there is no significant 
development or change, and there remains a 
void in the being who is “educated”, because in 
fact theoretical knowledge is instilled in him 
that has nothing to do with his reality and that 
the student cannot identify with.

However, students are not all the same, as 
Benavente and Correia (1980, p.20) state: “it is 
important to emphasize that it is the school’s 
responsibility to be proactive and to ensure 
that there is variety and pedagogical distinc-
tion”.

In the 1970s, Bordieu and Passeron stated 
that schools can only reproduce social inequa-
lities by favoring the advantaged, and we are 
still struggling with the same problem today. 
Public education policies should focus more 
on processes than on results.

On the other hand, let’s also talk about the 
conditions of the school’s own infrastructure, 
which, because of its purpose, needs to be at-
tractive, have structures and conditions that 
respond to the needs of the students, even as a 
matter of inclusion, and in the era in which we 

live, we can’t have a school that doesn’t have a 
library, whether it’s virtual or more traditio-
nal, space for sports, a psycho-pedagogical 
support office and even the promotion of co-
existence and social exchanges. A school that 
provides the conditions mentioned here will 
certainly promote greater student adherence 
and permanence, making it the ideal place 
to motivate, develop skills and provide equal 
opportunities for users.

We came to the conclusion that, accor-
ding to the theoretical framework we found, 
some of the factors behind school failure and 
dropout are: 1) The school’s inability to di-
fferentiate the ways of teaching according to 
the student and their social background; 2) 
The incoherence and ineffectiveness of educa-
tional policies; 3) The cultural clash between 
family and school; 4) The lack of institutio-
nal partnerships; 5) The student’s unease at 
school, caused by various situations; 6) Poor 
teacher-student relationships and low expec-
tations of each other; 7) Lack of confidence in 
the development and intellectual abilities of 
students; 8) Deficiencies in school facilities; 9) 
Ineffective assessment structure and methods, 
ways of grouping students, scientific and pe-
dagogical preparation of teachers; 10) Redu-
ced connection to the family and the surrou-
nding environment; 11) Lack of attention to 
individual and social needs. 

Individual factors
Benavente (1980) refers to the innate abili-

ties of each student, because in his view, “it is 
the student himself and his IQ that determi-
ne failure or success at school, understanding 
the aptitudes of students in the talent, or lack 
thereof, for studies and the relationship with 
academic performance.” But he also states 
that “not all children learn for the same rea-
sons, nor at the same time, nor in the same 
way” (1980, p.64). Peixoto (1999, p. 130) also 
indicates intellectual level as an aspect linked 
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to school failure, when he says that “as we 
move from high to low intellectual level, the 
percentage of subjects with zero failures de-
creases”, adding self-esteem and referring to 
it as another aspect related to failure. When 
there is nothing to achieve, the objectives are 
not well defined and the means to be used are 
not identified, the student wanders around 
and cannot see what is around them and the 
opportunities they have in their hands, this 
leads to low self-esteem and they easily feel 
demotivated and disgusted, consequently le-
ading to failure. Failure, in turn, is halfway to 
dropping out of school. The items described 
above are interconnected, and one can lead to 
another and thus both lead to dropping out of 
school, but there is not necessarily a logic to 
their sequence.

Motivation, whether extrinsic or intrinsic, 
brings about major changes in the student 
and leads them to set goals and look for ways 
to achieve them, because they can look for 
ways and strategies for significant change on 
their own. Often, the awareness of a certain 
situation experienced by the family, if they 
are socially disadvantaged, leads to intrinsic 
motivation, which translates into the desire to 
overcome barriers, succeed in life and get the 
family out of the bad situation they are in.

According to Muñiz (1982), there are typical 
behaviors observed in the family environment 
of students who, in general, will be unsuccess-
ful. They are seen as confused, lazy, distracted, 
unable to concentrate on the tasks they have 
to perform, lacking interest and responsibility 
and always attributing their failure to others.

According to Elizabeth Musterberg (1980), 
students with serious learning problems show 
the following types of behavior: 1) Restless-
ness: hyperactivity, distraction; 2) Low frus-
tration tolerance: inability to accept failure or 
criticism; 3) Irritability: little inner control, 
impulsiveness; 4) Anxiety: tension, embar-
rassment; 5) Retreat: passivity, apathy, depres-

sion; 6) Aggressiveness: destructive behavior 
towards others; 7) Constant attention-se-
eking: absorbent, controlling, impertinent; 
8) Rebelliousness: defiance of authority, lack 
of cooperation; 9) Somatic disorders: ner-
vous gestures, headaches, stomachaches, tics, 
drumming with fingers, tapping feet, curling 
hair; 10) Schizoid behaviour: going unnoti-
ced, talking to oneself, weak and disorganized 
contact with reality, strange behaviour; 11) 
Delinquent behaviour: stealing, setting fires.

These are identified as the main behaviors 
that cause serious learning problems and can 
lead to failure and possibly school dropout. 
In a quick and summarized analysis, it can 
be seen that these behaviors, characterized 
as antisocial, appear in most cases of failure 
and dropping out of school, because, in fact, 
there is already a tendency not to participate 
in school activities which, together with the 
symptoms, gives the student sufficient reason 
not to attend school anymore.

In addition, Elizabeth Musterberg (1980) 
points out the following as characteristics of 
situations considered to be temporary: 1) The 
student shows distress and disgust at their poor 
academic performance; 2) They show depres-
sive symptoms, but actively try to solve the 
problem; 3) They ask for help and are eager to 
take advantage of it; 4) There are alternations 
in their performance, characterized by small 
improvements, followed by relapses. In gene-
ral, when a student shows these symptoms, it 
means that they are not yet rigidly structured, 
because they give in at certain times.

An alarming situation is indicated when the 
student’s behavior tends to have the following 
characteristics: 1) The student tries to cover up 
their poor performance, not expressing distress 
or displeasure; 2) They look for all kinds of jus-
tifications which are generally not appropriate 
to reality; 3) They seem to be unaware of their 
difficulties, nor do they judge them responsi-
bly, they don’t know what tasks or work to do, 
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or how to do them; 4) They don’t look for so-
lutions, nor do they ask for help, and if they do 
get it they refuse to accept it, always taking a 
negative attitude towards any school work or 
request; 5) There are no signs of improvement, 
but rather they face a permanent situation with 
slight variations. 

Filho and Araújo (2017, pp. 25-27) also 
point to internal factors as indicators of unde-
rachievement and school dropout: 1) Failure: 
seen as a necessary evil, but which happens 
most of the time when it is extremely neces-
sary. In Angola, for example, it can be un-
derstood that the new education system was 
created to eliminate this, but there are some 
important premises that we believe were not 
taken into account when designing the system; 
2) Exam results: the tendency is to use exams 
as the main indicator of school success. In An-
gola, for example, continuous assessments are 
carried out during lessons, but the exam result 
will have the greatest weight in the final score. 
And so a bad exam result is a strong cause of 
failure; 3) Being behind at school: this causes a 
correlation between age and the class attended 
by the student, and being behind at school de-
lays the whole process of education from an 
early age. In this way, the student will always 
fall out of line in subsequent classes and the 
difference in age makes socializing with other 
classmates less healthy; 4) Absenteeism: the 
result of dislike of school, or of some rele-
vant factor linked directly or indirectly to the 
student; 5) Dropping out: in general terms, it 
reflects the rejection of school by those who 
feel excluded from it for many reasons; 6) Per-
sonal feelings: the self-image of failure that 
everyday life helps to build and which often 
precedes any of the causes mentioned above.

Thus, all the phenomena and players men-
tioned and observed here do not act separa-
tely, and one alone can be a sufficient cause, 
but they are usually always accompanied by 
others that are equally relevant. Educating 

young people for academic training will not 
only be a solution for the individual’s life as 
such, but also for the lives of those who live 
with them, preventing them from behaving 
inappropriately in society.

We can understand that student failure de-
pends on a number of factors, namely: 1) Low 
self-esteem; 2) Substance abuse; 3) Behavioral 
problems; 4) School demotivation; 5) Lack of 
school ambitions; 6) School absenteeism; 7) 
Attraction to the world of work; 8) Indiscipli-
ne; 9) Learning difficulties; 10) Health diffi-
culties; 11) Low performance in mother ton-
gue and mathematics; 12) Early motherhood/
paternity; 13) Crime.

STRATEGIES FOR OVERCOMING 
SCHOOL FAILURE AND DROPOUT
The factors described above influence 

failure and dropping out of school, some of 
which can be a major influence on their own 
and others which act together. The subject of 
failure and dropping out of school has been 
studied extensively, as have the consequences 
of these two phenomena, which are logically 
part of a diverse range of factors. 

Pozzobon, Mahendra and Marin (2017) 
state: 

It is therefore important to encourage stu-
dents to seek growth, to try again, and te-
achers to seek out new technologies and 
information. We want a school that values 
multiple skills and abilities and that works 
closely with families to strengthen their go-
als for the healthy development of the citi-
zenship of the new generations.

In this context, it’s common to say that we 
can’t talk about a problem without pointing 
to solutions. So, below, we can look at some 
strategies, from a general point of view, to take 
into account in order to combat school failu-
re and dropout, although we can intervene in 
both phenomena separately.



16
International Journal of Human Sciences Research ISSN 2764-0558 DOI: https://doi.org/10.22533/at.ed.558572516045

Strategies for overcoming school failure
Promoting and ensuring success at school 

for young people is an important task, and for 
this to happen, the role of parents, teachers 
and psychologists is crucial in the choices of 
school path and the options to be followed 
by students at the end of basic education. 
When students are underachieving, action 
must be taken to promote success, but their 
environment must be taken into account, as 
it alone cannot overcome their situation. The 
following are strategies that can be used to ad-
dress this phenomenon:

•	 Identifying students who are weak in 
terms of academic performance and being 
helped by teachers to read or identify their 
successes and failures, more in terms of 
method and school workload than their 
cognitive ability, will help them to over-
come their weaknesses or limitations, as 
Almeida et al. (2008, p.175) state that “ob-
viously, by emphasizing effort, students 
end up learning to value the appropriate 
use of learning strategies, which are alwa-
ys necessary in any learning and academic 
achievement situation.” 
•	 Constant flexibilization and reorgani-
zation of the curriculum, as Benavente 
(2001, p.114) points out, “the flexibiliza-
tion of curricula, adapting them to the 
needs of the students”, while Silva (2003, 
p.181) states that it is “urgent to reorga-
nize the curriculum and adapt the asses-
sment to the curriculum”.
•	 Promoting pedagogical quality and 
human quality, i.e. the pedagogical rela-
tionship of what we achieve within the 
school and classroom. UNESCO, (2014) 
“(...) teachers should not take responsi-
bility alone”. This report also shows that 
they only succeed if they excel in the ri-
ght context, with well-designed curricula 
and assessment strategies that enhance 
teaching and learning.

•	 Reducing the number of students per 
class, giving the teacher the opportunity 
for greater group and personal interac-
tion and attention to individual needs, 
although some independence in terms of 
study is already evident in certain classes 
(for example, in the second cycle).

Strategies for overcoming 
school dropout
Support and encouragement for students, 

from teachers in terms of disciplinary rein-
forcement and, above all, greater support and 
encouragement from parents, as Soares, Fer-
nandes, Nóbrega and Nicolella (2015, p. 770) 
state “(...) family mediation is very important 
in cases of dropout, as the importance that the 
family attaches to education can be decisive 
in ensuring the continuity of studies (...).” As 
Costa (2008, p. 54) says, “beyond this core of 
causes and solutions lies the school, both in its 
pedagogical and organizational aspects.”

The school must act from a social point of 
view, together with the families, because, as Al-
ves (2009, p.51) states, “affection and help are 
the basis for transforming students who are 
underachieving in order to positively reverse 
their situation.” In addition, the results of an 
intervention showed an important perspective: 

(...) that through involvement, parents can 
find new paths for the trajectory of their 
children’s school life, and discover that scho-
ol failure can be reduced, and school can 
have another meaning for the family and the 
student, be respected and considered impor-
tant for their child’s personal and social ful-
fillment. (Chechia & Andrade, 2017, p. 112)

The creation of physical conditions in 
schools, such as laboratories, gymnasiums, 
libraries and a whole set of conditions that 
are fundamental to the effective success of 
students, is of the utmost importance. There 
is an urgent need to create a concept of a com-
plete school, which has all the conditions for 
a global and full education with equal oppor-
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tunities and, on the other hand, the creation 
of properly organized spaces for students to 
dedicate themselves to cultural, sporting and 
vocational training activities, which seek out 
their deepest vocations, thus combating the 
formal atmosphere in schools.

However, it’s not always easy to achieve the 
objectives proposed by the school, idealized 
by political models, and adapt to society, but 
we need to take into account the formation of 
the individual of tomorrow and the society we 
want to have in the future, the one to which 
our descendants will belong, and for this rea-
son, projects have been created to participate 
in and elevate the educational system. Among 
others, we can mention the TurmaMais Pro-
ject (2013), whose main objective is to crea-
te organizational and pedagogical conditions 
that lead to an effective improvement in stu-
dents’ learning and school results, focusing on 
preventing school failure in basic education. 
They advocate immediate intervention by 
educational agents at the first signs of student 
disinterest in school, which is a preventive in-
tervention. 

In the literature consulted, the school is 
highlighted as the main educational agent 
that must take measures to prevent failu-
re and school dropout. In fact, according to 
Silva (2015, p. 11), after an investigation that 
identified factors for school dropout, “scho-
ols should draw up a suitable project for their 
own students and not follow ready-made mo-
dels (...)”. In this context, it is considered ex-
tremely important to rethink and reorganize 
the school in order to take into account the 
commitment and total involvement of the stu-
dents, the delivery of society and the unders-
tanding of the knowledge acquired as mecha-
nisms for change, a lever for development and 
social equality. Sharing the same position, So-
ares, Fernandes, Nóbrega and Nicolella (2015, 
p. 770) argue that “there needs to be specific 
programs and projects for each school, which 
increase the interest and motivation of young 

people at risk of dropping out (...)” and, there-
fore, Filho and Araújo (2017, p. 45) also point 
out ways of combating failure and dropping 
out of school:

A change that is not simply a passive adap-
tation, but one that seeks to find its own 
place in the construction of something new, 
allowing for the expansion of human poten-
tial and the emancipation of the collective, 
looking in all directions and dimensions 
- historical, cognitive, social, affective and 
cultural.

Creating ways of coping from the perspec-
tive of the system, the school and the indi-
vidual, capable of alleviating the causes that 
lead to overcoming difficulties in order to 
reduce school dropout, are discussions that 
could indicate this phenomenon.

However, for Filho and Araújo (2017, p. 
45), “it is essential that educators use their 
methodologies to teach beyond what is ne-
cessary for the completion of education and 
age and class adequacy.” However, Silva (2015, 
p. 11) states that “Teachers, together with the 
pedagogical team, should always be updating 
their knowledge and teaching methods (...).” 

Pozzobon, Mahendra and Marin (2017), 
when carrying out research into school failu-
re, in which 58 teachers participated, conclu-
ded that “...the majority of teachers surveyed 
consider the existence of school recovery pro-
grams to be necessary and even beneficial, but 
they do not evaluate the conditions in which 
these programs are developed very positively.” 
Silva (2015, p.11) corroborates the same idea, 
in that he recommends a “contextualized cur-
riculum that gives more meaning to learning” 
as a way of improving students’ performance 
at school and reducing failure and dropout.

Of course, we will always have to deal with 
cases of underachievement and dropping out 
of school, but the aim is to create ways of in-
creasingly eliminating these phenomena and 
creating a society in which all individuals have 
equal treatment and opportunities. It is also 
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important to pay attention to each particu-
lar case , such as the type of society, its habits 
and customs, its constitution, way of life, the 
way it views school attendance, among other 
aspects, and to work towards promoting pro-
ductive involvement between family, school, 
student and the surrounding environment.

SCHOOL FAILURE AND 
DROPOUT IN ANGOLA

THE EDUCATION SYSTEM OF 
THE REPUBLIC OF ANGOLA
The Basic Law of the Education and Tea-

ching System, no. 17/16 of October 7, 2016, 
is the document that establishes the general 
principles and bases of the education and tea-
ching system. In its first point, Chapter I, Ar-
ticle 2, it defines education as “a planned and 
systematized process of teaching and learning, 
which aims to fully prepare the individual for 
the demands of individual and collective life”. 
In point three, it also states that: 

The Education and Teaching System is the 
set of structures, modalities and educational 
institutions through which the educational 
process is carried out, aimed at the harmo-
nious and integral formation of the indivi-
dual, with a view to building a free, demo-
cratic society, based on the rule of law, peace 
and social progress.

Article 4 defines the purposes of the edu-
cation and teaching system, among others, as 
the following:

b) to ensure the acquisition of knowledge 
and skills necessary for adequate and effecti-
ve participation in individual and collective 
life.

c) to train individuals capable of unders-
tanding national, regional and international 
problems in a critical, constructive and in-
novative way, so that they can actively parti-
cipate in society in the light of demographic 
principles.

Chapter II sets out the general principles of 
the education and teaching system, and Arti-
cle 9 (Universality) states that:

the education system is universal, so that 
all individuals have equal rights to access, 
attend and succeed in school at the various 
levels of education, provided that the criteria 
of each education subsystem are observed, 
ensuring social inclusion and equal oppor-
tunities and fairness, as well as the prohibi-
tion of any form of discrimination.

Article 10 (Democracy) states: 
the education and teaching system is demo-
cratic in nature, so that, without any distinc-
tion, all individuals directly involved in the 
teaching and learning process, as agents of 
education or partners, have the right to par-
ticipate in the organization and management 
of structures, modalities and institutions re-
lated to education, under the terms to be re-
gulated for each education subsystem.

In Article 11 (Gratuity), the third point 
states that “payments for enrolment, class at-
tendance, school materials and other charges 
in the second cycle of secondary and higher 
education are the responsibility of parents 
and guardians or of the students themselves, 
in the case of adults”, while in Article 12, the 
first point states that “compulsory education 
translates into the duty of the state, society, fa-
milies and companies to ensure and promote 
access to and attendance at the education and 
teaching system for all individuals of school 
age”.

Chapter III presents the organization of the 
education and teaching system. Thus, the first 
section, in its article 17 (structure), point two 
establishes in paragraph b) the general educa-
tion subsystem and in point three paragraph 
c) secondary education, which is the field of 
action of this investigation. Article 33 defines 
the following specific objectives for the se-
cond cycle of general secondary education:
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a) Ensure solid, in-depth training in a parti-
cular area of knowledge;

b) To prepare students for entry into the hi-
gher education subsystem or for vocational 
training and integration into working life;

c) Develop a world view based on philoso-
phical, logical and abstract thinking and the 
ability to evaluate the application of scienti-
fic models in solving practical problems;

d) To encourage the acquisition and applica-
tion of increasingly in-depth knowledge, ba-
sed on study, critical reflection, observation 
and experimentation;

e) To consolidate patriotic, moral and civic 
values, developing a spirit of participation 
and involvement in social life;

f) Developing practical experiences to stren-
gthen the mechanisms for bringing the 
school and the community closer together, 
boosting the school’s innovative and inter-
ventionist role;

g) Encourage the orientation and vocational 
training of young people, through technical 
and technological preparation, with a view 
to entering the world of work.

Chapter V, on human, material and finan-
cial resources, Article 95 (education and tea-
ching staff), in its second point, states that:

In order to carry out their duties, teachers 
and other education and teaching staff are 
required to be of good moral and civic cha-
racter and integrity, to have a sense of patrio-
tism, to constantly improve their technical, 
scientific and professional skills, to dedicate 
themselves exclusively and on a full-time 
basis, and to meet other requirements under 
the terms to be regulated in the respective 
career statutes. 

In chapter VI, on the administration and 
management of education and teaching sys-
tems, in article 105 (curricula, study plans, 
study programs and school textbooks), the 
first point states: “curricula, study plans and 

study programs and school textbooks for pre-
-school education, primary education and se-
condary education have a national character 
and are compulsory under the terms to be 
approved by the holder of executive power.” 
Article 106 (vocational and professional gui-
dance), in points two and three, states:

vocational and professional guidance is ba-
sed on knowledge of the aspirations and abi-
lities of learners and the particularities of the 
social environment and the labor market, as 
well as the priorities of political, economic, 
social and cultural development; vocational 
and professional guidance is provided in 
each educational institution and all levels of 
the education and teaching system, through 
curricular and extracurricular activities and 
other services.

Characterization of the 
phenomena in Angola
With a view to expanding education to all 

areas, reducing the illiteracy rate and eradica-
ting poverty, the government of the Republic 
of Angola adopted the “Education for All” 
program and in the opening speech of the 
2014 report, the then Minister of Education, 
Dr. Pinda Simão (2014, p. 5) stated: 

the angolan state’s political commitment to 
quality education for all dates back to March 
1990, at the world conference on education 
for all held in Jomtien (Thailand), which 
adopted the World Declaration on Educa-
tion for All: Meeting Basic Learning Needs 
(...).

With this in mind, the Education for All 
program has six main objectives. The sixth ob-
jective is to “Improve all qualitative aspects of 
education, guaranteeing recognized and mea-
surable learning results, especially in reading, 
writing, calculation and practical skills essen-
tial to life.” In this way, the educational reform 
was implemented in Angola, comprising three 
distinct phases: experimentation, generaliza-
tion and evaluation, also leading to a commit-
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ment to teacher training with the opening of 
primary schools and higher education schools 
. In this context, the implementation of lite-
racy and school acceleration followed, as an 
incentive to catch up on school delays. At the 
end of this report, it is recommended, among 
other things, that teacher training programs 
be improved, and that learning be re-evalua-
ted in order to strengthen indicators of quality 
and results and the effectiveness of the educa-
tion system.

As part of the 1st Colloquium on the the-
me “The inclusion of social work in education 
in Angola”, Angolan social worker Paulo Cus-
tódio (2010, p. 2) stated that “the causes of 
school failure have to do with the precarious 
conditions that schools provide, the social 
conditions of families and the poor commit-
ment of students to the teaching and learning 
process.” 

In an investigation carried out by Paula Vi-
soleta Tchifulezi (2016), as part of her master’s 
degree in Education Management and Admi-
nistration, in June 2016, the author presents 
the problem of school dropout in Benguela 
schools, under a descriptive-exploratory type 
of research, based on observation, recording, 
analysis and correlation of facts. Three scho-
ols with very similar characteristics were 
analyzed from the point of view of their loca-
tion and educational agents, concluding that 
“there is a list of causes of dropout identified, 
which is divided into two specific points: pro-
blems of integration, family and accessibility.” 
In the end, he suggests five points for action, 
including:

•	 There should be early identification of 
individual difficulties and the adoption 
of global prevention strategies at school, 
as these are the best methods for redu-
cing the rate of early school leavers;

•	 The teaching/learning process should 
be adapted to the level, characteristics 
and difficulties of the students in order to 
allow them to adapt actively and produc-
tively in the teaching and learning pro-
cess;

•	 Student learning and motivation could 
be improved by making more teaching 
materials (e.g. computers, books, videos, 
magazines, newspapers, etc.) available in 
sufficient numbers.

Enês Eyanga (n.d., p. 3) also reflects on 
school dropout in Angola, diagnosing the 
causes and consequences and proposing me-
asures to minimize this phenomenon. The 
main causes are:

Difficulty in assimilating curriculum con-
tent, incorrect assessment; lack of profes-
sional ethics and deontology on the part of 
teachers; family issues (divorce, financial di-
fficulties, excessive savings, large numbers of 
children, early pregnancy, early marriages); 
the use of alcohol and drugs, encouraging 
early entry into the world of work and mo-
ney; difficulty in dealing with conflicts that 
arise at school, such as: rejection by peers, 
for some physical or even personality traits; 
lack of support from parents and guardians; 
lack of incentives from teachers and difficul-
ty in assimilating curriculum content.

The same author points to the following as 
possible consequences: the poor development 
of society, an increase in juvenile delinquen-
cy, a lack of job opportunities, the breakdown 
of families, risky and often undignified work, 
an increase in youth prostitution and con-
sequently a relevant factor in the increase in 
HIV-AIDS cases, an increase in poverty and 
wages that do not meet basic needs.

Ana Paula Inês (2015), the then Secretary 
of State for Education, at the opening of a 
seminar to raise awareness about the role of 
education in preventing and responding to 
emergencies, pointed to social and cultural 
factors as causes of school dropout.


