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Abstract: The aim of this article is to present
definitions and a literature review on plural
approaches in the development of plurilingual
didactics for teaching and learning foreign
languages. From this perspective, we propo-
se to show the importance of thinking about
the insertion of these tools as an alternative
for the realization of a more diverse and dyna-
mic teaching, as well as for the promotion of
meaningful socio-cultural experiences for le-
arners. In this sense, we discuss how the prac-
tice and insertion of these approaches contri-
butes not only to linguistic development, but
above all to broadening the cultural vision of
students who come into contact with different
languages in the light of a plurilingual didac-
tic proposal.

Keywords: Plural approaches; plurilingua-
lism; cultural dialog; foreign language

INTRODUCTION

Discussions in the field of linguistics
applied to language teaching have reathrmed
the importance of working with different di-
dactic tools in order to build innovative tea-
ching methodologies that dialog with cultural
diversity and all the technological advances
that surround us today. In this article we pro-
pose to discuss the characteristics of plural
approaches and their respective contributions
to foreign language (FL) teaching and lear-
ning. Firstly, we will give a brief overview of
the definitions and objectives of each of the
approaches, while also discussing the benefits
of including them in foreign language clas-
ses. Finally, we will present the contributions
of these methodological tools to expanding
knowledge and promoting cultural dialog in
the classroom, so that we can develop positi-

ve attitudes that are open to the socio-cultural
differences of contemporary times.

THE PLURAL APPROACHES:
OBJECTIVES AND DEFINITIONS

Plural approaches are linked to teaching
approaches that use activities involving more
than one language and/or culture. From this
perspective, “we call plural approaches a pe-
dagogical practice in which the learner works
simultaneously with several languages.” (Can-
delier, 2003, p. 19). In this sense, language is
taught openly and together, based on the re-
lationships we make with our own mother
tongue and with other foreign languages too.
The process of teaching a language, from this
perspective, is not seen in isolation, but above
all is built on relationships that interact with
the student’s previous knowledge and with
contact with the other person’s language and
its differences. As Candelier (2007) describes:

The term “plural approaches to languages
and cultures” refers to didactic approaches
that use teaching/learning activities invol-
ving several (i.e. more than one) varieties
of languages or cultures. This is to be con-
trasted with what we might call “singular”
approaches, in which the didactic approach
takes into account only one particular lan-
guage or culture, considered in isolation.
(Candelier, 2007, p. 07).!

We can say, then, that through plural
approaches we are moving towards develo-
ping strategies linked to the plurilingual pro-
posal. In this way, learners come into contact
not just with one focus language, but with a
cultural and linguistic plurality that we ha-
ven't seen before in language teaching, open
to possible variations that involve dialog with
different languages and cultures.

1. The term “pluralistic approaches to languages and cultures” refers to didactic approaches which use teaching/learning

activities involving several (i.e. more than one) varieties of languages or cultures. This is to be contrasted with approaches which

could be called “singular” in which the didactic approach takes account of only one language or a particular culture, considered

in isolation. Singular approaches of this kind were particularly valued when structural and later “communicative” methods

were developed and all translation and all resort to the first language was banished from the teaching process (Candelier, 2007,

p. 07). (Our translation).
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Thus, a teaching practice in which the aim
is only to address a single language and/or a
particular culture is, according to the authors’
considerations, defined as a singular approa-
ch. In this conception, language is taken and
learned in isolation, focused on itself and its
traditional grammatical structures.

The basic teaching document that deals
with the use of plural approaches in langua-
ge teaching is the Cadre de référence pour les
approches plurielles des langues et des cultures
(CARAP). Translated into English as Fra-
mework of reference for pluralistic approaches
to languages and cultures (FREPA), it shows
us the importance of focusing on a teaching
methodology that takes into account not just
one language in isolation, but above all the
use of different languages and cultures when
teaching and learning a new language, as we
discussed in the previous topic. In this sense,
the project presents teachers and educational
managers with skills and resources that can
be considered as instruments for developing
more teaching materials and activities that
take into account plural approaches in the
development of learners’ attitudes and com-
petences.

According to the document, the so-cal-
led “singular approaches”’, which contrast
with the objectives of plural approaches, had
their peak at the time of the so-called struc-
tural methods, which later evolved into the
communicative method. In the face of these
previously widespread methodologies, access
to the mother tongue was completely banned
in the process of teaching a new language. On
the other hand, plural approaches, which are
considered dynamic and hybrid, rely on the
use of different languages and cultures, with
the aim of generating reflections on linguistic
diversity and cultural phenomena that dialog
with otherness.

CARAP (2012) is presented as a comple-
mentary document whose function is to dis-
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cuss and present perspectives and teaching
strategies that seek to disseminate and decom-
partmentalize the learning of a language, now
seen in a plural way and no longer taught in
an isolated and watertight manner. Aiming to
highlight bridges of dialog in the relationship
with the use of other languages and cultures,
the CARAP project (as the document someti-
mes refers to it) focuses on plural pedagogical
practices and is an important instrument for
the development of language teachers, teacher
trainers and students in general. In this sen-
se, this document is a relevant and necessary
tool for articulating new methodologies and
teaching perspectives for educational policy
proposals related to plural approaches and fo-
reign language teaching in schools.

Among the studies that discuss plural
approaches, we will look at Candelier (2013)
who, in one of his articles, discusses the his-
torical and epistemological reflections of such
terminology. Initially, for example, what was
called the practice of “awakening to langua-
ges” was also referred to as a “plural appro-
ach’, which later moved from the singular to
the plural form, due to the insertion of other
pedagogical practices, which also dealt with
working with more than one language, be-
coming “plural approaches” (Camara, 2020).
These other pedagogical practices are the so-
-called intercomprehension of related langua-
ges, integrated language teaching and a final
one which then became part of and is called
the intercultural approach (Candelier at al
2013). Since then, plurilingual approaches
have been presented in four different forms,
all of which aim to work with the didactics
of plurilingualism/plurilingual competence,
promoting plurilingual situations and activi-
ties. Below we present the four plural approa-
ches described in the framework of reference
as: awakening to languages, intercomprehen-
sion of related languages, integrated language
teaching and intercultural approach.
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THE AWAKENING TO LANGUAGES

Awakening to languages, mentioned at the
outset, seeks to make cultural connections
and bridges not only to instigate knowledge of
languages other than our own, but above all to
carry out transdisciplinary work in the class-
room, which dialogues with the prior knowle-
dge of the student in question. This approach
works simultaneously with languages that the
school doesn’t plan to cover and is seen as a
kind of preparatory phase for learning new
languages. Regarding this approach, Kifer
(2013) states that:

In addition to developing skills for listening,
analyzing and learning languages, language
awakening also aims to promote the deve-
lopment of favorable perceptions and atti-
tudes towards not only languages and their
diversity, but also towards those who speak
the language and their cultures (Kafer, 2013,
p. 33).

Through this approach, therefore, learners’
critical sense, conduct and behavior are also
worked on and developed. Learning a langua-
ge involves not only structural aspects that are
disconnected and out of context, but is “awa-
kened” through contact with other potential
speakers of other languages who, at the same
time, enrich them with their authentic and
genuine cultural experience. The researcher
also points out that “awakening to languages”
develops students’ ability to understand lan-
guage, observing the contrasts and similarities
with their mother tongue.

To illustrate and provide an example
applied to elementary school students, we
mention here a study carried out by Camara
and Lima (2018) in a school located in the
city of Belo Horizonte, which aimed to work
with the awakening to languages in Portu-
guese classes as a tool for consolidating work
with narrative text types. The research re-
port showed, however, that by including and
approaching the reading and comprehension
of two French songs in 6th grade classes, the
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experience was positive and the students were
curious and interested, given that most of
them had never had contact with other lan-
guages/cultures.

The work of the researchers mentioned
above, in this sense, aimed to sensitize stu-
dents to expand their knowledge of a new
language and promote varied linguistic ex-
periences in the Portuguese language class-
room. Thus, the main purpose of awakening
to languages was achieved through what we
call “linguistic awareness”, which according
to Hawkins (1999), is a process of linguistic
awareness that emphasizes and validates the
importance of knowing and valuing the lan-
guage/culture of others, giving due emphasis
and relevance to this role in the development
of the student’s language skills.

In terms of the objectives and benefits
of this approach, we see that cross-cutting
themes, as well as encouraging intercultu-
ral contact, are the basis for more dynamic
and inclusive learning, given the challenges
of education in the contemporary world. In
short, this is an approach that not only arou-
ses students’ interest in different languages
and themes in the classroom, but also provi-
des favorable moments for us to carry out in-
creasingly engaged work based on difference
and respect for others.

THE INTERCOMPREHENSION OF
RELATED LANGUAGES

In the 1990s, the intercomprehension (IC)
of related languages emerged with the aim of
expanding and multiplying the ways of appro-
aching a foreign language and another culture
in the language classroom. In this sense, CI
teaching was born as an approach that brings
intercultural and linguistic issues to the fore
through interaction with the language of the
“other” and its sociocultural characteristics
(Doyé, 2005). From this perspective, inter-
comprehension suggests the dynamism of the
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act of dealing with a language other than our
own and appears as a bridge that mobilizes
knowledge in the process of learning a foreign
language (Santos, 2018).

In intercomprehension, “the subject is
able to communicate by developing com-
prehension strategies between languages that
have their roots in the same language family”
(Lima, 2015, p. 29). In this way, as well as ex-
tending linguistic and cultural understanding
of the other language and of words from a lan-
guage other than our own, CI brings political
and intercultural discussions into the FL clas-
sroom (Santos, 2018). Thus,

to the extent that communicative situations
are created from the perspective of inter-
comprehension, we begin to dialog with a
perspective that encompasses social, cul-
tural and plural factors, interrelated with
the aim of experiencing contact with both

our own language and the language of the
“other” (Santos, 2018, p.18).

Intercomprehension, then, is related to the
act of being resourceful, knowing how to re-
act and build comprehensible communication
when interacting with this linguistic diversity
and with the interactive nuances of contact
that these cultural differences can and do pro-
mote. That said, we can say that working with
CI (and with plural approaches in general)
not only contributes to linguistic consolida-
tion and expansion, but also expands contact
with the new and broadens perspectives and
worldviews based on otherness

Studies involving this approach have been
growing in the academic world and bringing
relevant results for language teaching in ge-
neral in recent years. An example of this, as
well see below, was the research carried out
by Lima (2015), at the Federal University of
Rio Grande do Norte (UFRN). Her disserta-
tion aimed to investigate how the plurilingual
proposal, through CI and literary texts, could
be developed with mother tongue students in
elementary school. In her work, the researcher

offered 8th grade students texts in Spanish,
French and Italian in their literature classes.
In this way, they came into contact with lite-
rature that was different from what they were
used to and were able to get to know different
languages “more closely”. According to the
study, the results showed that the multilingual
proposal encouraged the students to read, as
well as helping them to enter secondary scho-
ol with better language skills and competen-
ces. According to the researcher,

Working with texts in other languages in a
mother tongue class goes beyond knowled-
ge of another language, as it is not a foreign
language class, but rather a way of promo-
ting reflection on the language, based on
comparisons with others. Whether it’s syn-
tactic structure or knowing a new word, or
even realizing that they can understand texts
from different languages that they didn't
know (Lima, 2015, p. 31).

As a result, Portuguese lessons became
even more attractive and interesting for the
students, who were curious about the new
perspective approached in the classroom. The
aforementioned researcher states that her stu-
dy contributed and helped to stimulate “the
student’s ability to walk through different lan-
guages and realize, through various texts, such
as those of a literary nature, the richness of a
vocabulary that comes from Latin and passes
through different languages, until it reaches
Portuguese” (Lima, 2015, p. 79).

The relationship with other languages, pro-
moted through the activities that the resear-
cher carried out in her research, succeeded in
a positive way and had a positive impact on the
lives of these students. It’s important to point
out that oral competence is the one most focu-
sed on when working with CI, as this practice
doesn’t emphasize learning another language
by studying its structures directly, but only
promotes sensitivity to dealing with langua-
ges other than our own, which are little re-
membered in the classroom. Thus, everything
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happens naturally and spontaneously throu-
gh an exolingual situation (Capucho, 2010).
It is also important to note, as Alas-Martins
(2014) states, that:

The intercomprehension of Romance lan-
guages is not intended to replace or compete
with conventional language teaching and le-
arning. In the Brazilian context, it can raise
awareness of the discovery of different lan-
guages, typologically related to Portuguese,
contribute to the diversification of language
teaching and strengthen learners’ potential
as citizens. (Alas-Martins, 2014, p. 119).

Thus, an example of this strengthening of
potential is broadening horizons beyond the
learner’s linguistic field, as we have discussed
so far. Based on these considerations, we be-
lieve that this didactic tool is unavoidable if
we are to contribute to training students who
are increasingly open to dealing with the “di-
fferent” and aware of the inferences we can
make when learning a foreign language. In
addition, it helps us to train learners who are
increasingly aware of the otherness and cultu-
ral proximity that this skill develops.

INTEGRATED LANGUAGE
TEACHING

Integrated language teaching can be used
both to promote language teaching and as a
link to the students” curricular content, deve-
loping their education (Brohy, 2008). Metho-
dologically, this approach aims to integrate the
student’s previous knowledge and their own
mother tongue as a facilitating bridge when le-
arning a new language. It then adds the know-
ledge acquired previously to the construction
of the acquisition of another language.

Regarding the practice of integrated lan-
guage teaching, we can say that it can interre-
late methodological aspects of mother tongue
teaching with foreign language teaching in a
practical way, or vice versa, by analyzing and
relating how the experience of practicing the
methodology of one language can contribute

to the construction of knowledge of another
language, for example. It is pertinent to hi-
ghlight here the example of bivalence, discus-
sed by Soares (2003), because it is similar to
what happens in integrated didactics, since:
what is suggested is combining or incorpo-
rating not exactly the contents of the two
disciplines, as is usually the case in inter- or
transdisciplinary proposals - but the two di-
dactics, that of the mother tongue and that
of the foreign language, the teaching practi-
ces of one and the other (Soares, 2003, p. 10).

As a way of illustrating the author’s point,
we can point out that a practice that would
be a good example of the methodology of in-
tegrated language teaching would be for the
same type of activity used in foreign language
teaching to have a similar form and applicabi-
lity in exercises aimed at teaching Portugue-
se as a mother tongue (PLM). One example
is activities with music, which are often used
by teachers of English as a foreign language
(EFL). In this way, integrated language tea-
ching helps us to add teaching practices to our
methodologies that don't just focus on a single
teaching and learning model, but that can take
a diversified approach to teaching that further
explores students’ potential in an interactive,
intercultural and comprehensive way.

INTERCULTURAL APPROACH

The intercultural approach is part of the
plural approaches, in line with the realization
that teaching should not be directed singular-
ly towards a single culture and disconnected
from the others, but above all seen in an in-
terrelated way with all cultural plurality. Ac-
cording to Canclini (2006), globalization has
accentuated this dialogue between different
cultures. Learners around the world, therefo-
re, are increasingly connected due to the in-
crease in social media interactions and the ge-
neration of virtual applications. As Gongalves
(2010) also reiterates,
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globalization puts an end to the idea that
each society is a delimited system, the subject
has the possibility of coming into contact
with other realities. The result of this is the
strong influence that certain cultures and
societies have on others. The dynamism of
cultures means that they have to adapt their
operating models to the new (Gongalves,
2010, p.15).

In this sense, in the approach in question
here, this cultural dynamism is the essential
guideline so that in language classes, learners
can dialog with various different realities at
the time of their experience with a language.
As the definition of the strong characteristic
of globalization well describes, teaching here
is no longer delimited, but largely constructed
through contact with the new. The intercultu-
ral factor, therefore, is used not only in the di-
dactic-linguistic sphere, as mentioned above,
but above all in relations about subjectivities
and social and economic relations in the face
of contact with diverse cultures.

Kramsch (1995) emphasizes the importan-
ce of the cultural and intercultural factor wi-
thin the classroom, stating that not focusing
on just one culture, but bringing the dialogue
of different cultural perspectives into the fo-
reign language classroom is the key to a more
dynamic and enriching language teaching.
In this sense, considering the importance of
other cultures, recognizing and dealing with
different lifestyles and all this diversity is a
preponderant factor in the development and
enrichment of our own cultural identity, as
well as that of our students.

According to Blanchet (2015), these cross-
-cutting implications, which concern the issue
of linguistic and cultural plurality in the FL
classroom, should be an increasingly present
and unneglected theme, especially when de-
aling with the intercultural factor in the field
of linguistics and in studies involving this so-
ciodidactic perspective. In other words, based
on this interculturality, it is possible to demys-
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tify those preconceptions that we often hold
about what we don’t really know, as well as to
prevent students from committing attitudes of
strangeness and prejudgment about another
language and/or culture, for example

Pinheiro-Mariz (2007) emphasizes the im-
portance of interculturality in generating a
perspective of self-knowledge when learning
a foreign language. In this way of thinking,
this self-reflection promotes opportunities
for a change in the learner’s view of themsel-
ves and their mother tongue, as they discover
other ways of learning and getting to know
the world (Pinheiro-Mariz, 2007).

Therefore, this approach takes into account
the fact that this cultural exchange can bring
relevant dialogues into the classroom and
contribute to the pedagogical practice of LE
teaching, either through the student’s contact
with their own language and the language of
the “other” themselves, or through this cultu-
ral otherness that is an important point and
presents itself as one of the pillars to be ad-
dressed at the time of its application.

Still reflecting on the intercultural approa-
ch to foreign language teaching, Brun reitera-
tes that:

Learning a foreign language implies the
transformation of the person through con-
tact between their languages and cultu-
res. This means considering not only the
communicative aspect of linguistic activity,

but also its function as a representation of
the world (Brun, 2004, p. 92).

It is clear, however, that language teaching
should not be seen in isolation from the sub-
jectivity of the students; it should be associa-
ted with the visions and life experiences that
they bring to the classroom, as well as with the
new discoveries of world representation that
they may acquire along the way, from con-
tact with the unknown in the process of their
education. Da Silva and Lima (2016), who
also bring up conceptions of the intercultural
approach, write something important:
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Intercultural competence, in light of what
has been said about the formation of iden-
tity and concepts of difference, requires (re)
knowledge of and respect for the intercul-
tural diversities present in sociolinguistic
behaviors, conceptions and attitudes, as well
as in the sociocultural values agreed upon by
the societies of the cultures in contact (Da
Silva; Lima, 2016, p. 177).

This plural approach, then, develops not
only the perspective of broadening and seeing
the world around in different ways, but, abo-
ve all, reinforces attitudes of respect towards
others, through a mirroring and re-significa-
tion that goes beyond borders and demystifies
prejudices and stereotypes. In this conception,
“the intercultural approach seems to be more
necessary and committed to the search for
alternatives and practices for coexistence be-
tween cultures” (Da Silva; Lima, 2016, p. 180).

Serrani (2005), in his book Discourse and
culture in the language classroom, deals with
the issue of training teachers with an inter-
culturalist profile. For the author, this is the
kind of cultural mediator teacher who dialo-
gues with socio-cultural identities in the clas-
sroom. She also proposes that transdisciplina-
rity be evoked in language classes, in view of
the importance of having students who are in-
creasingly open so that we can promote values
and a sense of respect for cultures other than
our own.

From this perspective of dialog, there
are many factors that make an intercultural
approach indispensable when learning a lan-
guage, especially when we consider the fact
that the National Common Core Curriculum
(BNCCQ), in reference to the general compe-
tencies of basic education, reveals the impor-
tance of valuing the diversity of knowledge
and cultural experiences in the classroom,
while considering it essential that dialog with
social factors and bridges of relationships be-
tween learners’ experiences and prior knowle-
dge should not be neglected.
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THE CONTRIBUTIONS OF
PLURAL APPROACHES TO
LEARNERS’ LINGUISTIC AND
CULTURAL DEVELOPMENT

As we discussed in the previous topic, plu-
ral approaches to teaching a language have the
characteristic of placing the learner at the cen-
ter of their own language learning, dialoguing
with the various contexts around them and
promoting an education that is more focused
on interaction, rather than closed into distinct
and inseparable compartments.

For Andrade and Martins (2009), one of
the contributions of the approaches is that
they develop learners’ interest in other lan-
guages/cultures, improving their communi-
cation with otherness, as well as making stu-
dents show a significant improvement in their
self-confidence and sensitivity to recognizing
linguistic and cultural diversity in educational
and social relationships, thus contributing to
their broadening knowledge. Significantly:

Its about understanding intercultural and
plurilingual communication in the context
of building a fairer, more supportive and
sustainable world, where we seek an unders-
tanding of ourselves, the Other, their lan-
guages and cultures, and the world, ecosys-
tems and their interrelationships, from an
integrated and also plural perspective of
building knowledge (Andrade, Lourengo,
S4, 2010, p. 71).

In this way, students develop positive atti-
tudes towards languages and speakers of other
languages, as well as responding positively to
their participation in intercultural commu-
nication situations, revealing more integra-
ted and plural abilities and a better way of
thinking about their own language and about
situations involving the language of others.
Therefore, this interculturality promotes the
subjects’” self-knowledge, since “by getting to
know the other (the foreigner), the subject
also gets to know themselves better” (Morais
Filho, 2020, p. 61)
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For example, Andrade, Louren¢o and Sa
(2010), who have been developing studies in
this area for some time, emphasize that when
we focus on an approach that makes room for
the development of linguistic diversity, we de-
velop learners’ level of communicative aware-
ness, as well as new opportunities for interac-
tion. In other words, based on the discussions
of the researchers above, learners who are
faced with a plural approach through contact
with more than one language perform better
in situations where they need to dialog with
other cultures and with the linguistic variants
of a society marked by difference.

When we talk about these variations, we
understand that even the students’ contact
with other speakers of our Portuguese langua-
ge in its various accents, slang and semantic
variants, in the face of a Brazil so rich in diver-
sity, contributes to the students’ critical, social
and cultural development.

However, it is important to mention that
by teaching in a way that takes this plural
world dimension into account, we can not
only broaden cultural knowledge about other
countries and other cultures, but also expand
each learner’s potential for contact with other
languages. From this point of view, it is wor-
th dialoguing with Morin (2009) when he
reflects on our current education and that of
the next generations, understanding that it is
only through these interrelationships and an
understanding of the plural dimension of the
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