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Abstract: One of the most important and
significant interactions that occurs within the
classroom is that of teacher-student, a process
that is influenced by a multiplicity of factors,
among which we can include attributional
processes. The purpose of this article is to
reflect on the teacher-student interaction
from an attributionist perspective, analyzing
aspects that are linked to the dynamics that
the interaction acquires and the possible
consequences that may arise from the
attributions made. The article focuses on
three specific situations: teaching practices,
teaching and learning, and methodological
construction.

Keywords: university, practice, teaching,
interaction, teacher, student, strategies,
appropriation, contents.

INTRODUCTION

This article presents a preview of the
ongoing research  “Characterization of
teaching practices and teacher-student
interaction” at the Santo Tonds University
Faculty of Social Communication (USTCS),
whose central objective is the description
of teaching practices and forms of teacher-
student interaction.

The research design is based on the
guidelines of grounded theory, from which
categories were constructed for the analysis
of the raw material, which was obtained
from the clarification of focus groups and the
administration of interviews with students
and teachers. third and fourth semester of
undergraduate Social Communication at the
Santo Tomas University>.

The analysis of the components of
teaching practice and teacher-student
interaction is addressed taking into account
the contributions of Lopez (1999), Restrepo
and Campo (1999), Gimeno (1999) and

Suriani (2003) as they allow us to reflect on
the construction of the interaction between
teacher and student from the perspective that
it constitutes an activity or faculty according
to particular rules and attitudes of those
involved.

THEORETICAL CHALLENGES

The study of educational practices,
especially when undertaken from the
perspective of the classroom as a teaching and
learning context, poses important theoretical
and methodological challenges. To begin
with, we must take into account the different
levels involved in the configuration and
analysis of school educational practices (Coll,
1994). What happens in a classroom is only
partly a consequence of the factors, processes
and decisions that are present or have their
origin in it (particularities of the students and
the teacher, knowledge, experiences, beliefs,
motivations and expectations of each other;
characteristics spatial and environmental,
material and equipment, content, objectives
pursued, nature of the activities carried out;
etc.).

What happens in the classroom is also
the result of factors, processes and decisions
that have their origin in other areas such as,
for example, the organization and operation
of the educational institution of which it is a
part, the current curriculum or study plan,
the working conditions of the teachers, their
initial training, the support available and the
social valuation.

In other words, school educational
practices, understood as the set of activities
that teachers and students carry out in
classrooms, are not autonomous phenomena
that can be studied and fully understood
apart from the socio-institutional contexts in
which they take place. To try to understand
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what and how students learn and what
and how teachers teach, it is undoubtedly
necessary to study what each other does and
says while addressing the learning content in
the classroom, but in interpreting the results
of this study it must be Many other factors,
processes and decisions must be taken into
account that are located beyond the walls
of the classroom but that can be cardinal to
understand what happens in it.

The challenges, however, do not come only
from taking into consideration the different
levels that intervene in the configuration of
educational practices and that, consequently,
it is necessary or at least convenient to
contemplate in their analysis, understanding
and explanation. Added to this is the intrinsic
complexity of classroom dynamics and the
phenomena and processes that occur there.

Many researchers have drawn attention to
this complexity. Doyle (1978, 1986) highlights
some particularities of the classroom that
account for this complexity. Indeed, a
classroom is a place where many different
things happen, often simultaneously, which
happen very quickly, unexpectedly and often
without it being possible to predict them.
Furthermore, everything the participants do
or say is public, and they have a more or less
long and shared history.

The fact that we want to highlight here
is that this complexity makes impossible
an approach to the analysis of educational
practices that equally estimates all the factors
and processes present in them. This means
that any approach to the study of educational
practices is obliged to make a choice of the
factors and processes that it will consider
relevant and on which it will focus attention.

Paraphrasing Shulman (1989), given the
impossibility of an approach that includes
all the elements that would ideally make
up the complete “map” of what happens in
the classroom, it is necessary to select the

elements or parts of the “map” that will be the
subject of investigation. The selection carried
out will depend on many actors, among which
it is worth highlighting the research program
in which the study of educational practices
is included, the specific objectives pursued
with said study and the theoretical approach
adopted regarding to learning, educator-
learner interaction, teaching and teaching
and learning processes. Whatever selection is
made, what we want to emphasize here is its
inevitability.

The study of educational practices in
the classroom - or in any other situational
scenario of educational praxis - requires
choosing one or another “basic analysis
scheme” (Coll, 1999), and this knowing that
this choice involves leaving out the focus
of attention and analysis on some or many
aspects of these practices.

METHODOLOGICAL
PROCEDURE

This section explains the “forms of
treatment” of the research. The approach
adopted, the context of the study, the
instrument used along with its epistemological
references and the type of analysis of the data
obtained are explained.

KIND OF INVESTIGATION

This study corresponds to the investigative-
qualitative approach (Rodriguez, Gil and
Garcia, 1996), “there are no objective
observations, only socially contextualized
observations in the worlds of observer and
observed.” To construct this characterization,
three sources were integrated: the theoretical-
conceptual production obtained in the
bibliographic search process; the analysis and
systematization of the evaluations issued by
the participating teachers and students and the
knowledge and experience of the researcher.

The perspective is inductive, since we do
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not aim to validate preconceived theories, but
rather, to understand the phenomenon based
on data, developing concepts and analysis.
From this idea, the method corresponds to the
interpretive one, from the moment in which a
meaning is observed and sought that can have
different interpretations (Martinez, 2006).

RESEARCH CONTEXT

This research was carried out at the Santo
Tomas University (Bogota headquarters),
Faculty of Social Communication. The
institution has a vision that contemplates
the cultural diversity of the country,
represented in the variety of regional
customs, the sociodemographic attributes
of the population, mostly young, the current
living conditions and cultural production.
The students of this establishment are largely
young people between 17 and 20 years old, it
is a population of equal numbers of men and
women.

DATA COLLECTION PROCEDURE

AND INSTRUMENTS
According to Stake (1999), research
questions, defined categories and

interpretations must guide what is done in the
field, otherwise there is a risk of getting lost in
the process itself.

In the interview methodData can be
obtained from a variety of sources and
using various techniques, both quantitative
and qualitative. For this particular case,
two techniques were used as instruments
for collecting information:focus groups
and interviews. Both tools are categorized
in the dimension of what and how and in
the incidents from which the practitioner’s
reflection derives.and the teacherabout
theteacher-student  interactions. =~ These
categories emerged after the development of
the conceptual framework.

SEMI-STRUCTURED INTERVIEW

The semi-structured interviewThe applied
objective was to identify the perceptions,
feelings and  representationsof  those
interviewed regarding theyesteacher-student
interactions in the classroom.

The participants reflected, through
the questionnaires, on their experiences
and learning within the framework of
the educational practice of theSocial
Communication  careerof  theUniversity
Santo Tomas, and on the relationships they
establish with the context of their professional
performance. The information provided was
designated as confidential and anonymous.

The questionnaire consisted of two parts.
The first was for general sociodemographic
information that allowed us to describe the
characteristics of the study participants. The
second corresponded to questions related to
the three categories of analysis established
from the design of this instrument and related
to theteacher-student interaction. Table
1shows the initial categories into which the
units of analysis are grouped.

Number

Definition .
of items

Code Category

Contents on which
students reflect
during educational
practice

Teaching

PE .
practice

12

Examines how
reflection is done
and the processes
that mediate and
facilitate different
forms of reflection.

Student
perceptions
regarding how
educational 13
practice promotes
the development
of competencies

Teaching and

; eleven
learning

Methodological

CM .
construction

Table 1. Analysis of variables

Source: self made.
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The categories that were used in the
research project arose from the design of the
instruments  (semi-structured interview).
They emerged from wanting to establishthe
characterizations of teacher-student
interactionsand they allowed “using the
findings raised as a source to organize the
data” (Gil, 1994, p. 48).

INTERVIEW ANALYSIS PROCESS

Once the interviews with students and
teachers were carried out, they were uploaded
in digital format to the Atlas.ti® version 5.0
data analysis software.

A deductive-inductive categorization was
made possible. Deductive in the way that the
macro categories of the study, such as teaching
practices, influenced the nature of the data;
and inductive, since these data configured the
categories of teaching and learning and the
methodological construction, typical of the
recurrences evidenced in the analysis of the
interviews, corresponding to the particular
forms of the interviews of each student and
teacher.

For the study, Gil Flores (1994) was used
as a reference, who exposes a qualitative
data analysis method, which was considered
the most appropriate for the particular
research purposes.Operationally, the analysis
process complies with the following phases:
establishment of units of analysis, data
segmentation, coding and categorization.

Reference

Technique Instrument Aim
authors

Identify the
teaching
Questionnaire practices of the
teachers selected
for the research

Describe the
appropriation of
student learning

Identify the
educational
practices of the
teachers of the
Faculty of Social
Communication
of the Santo
Tomas
University

Tamayo

Interview (1996)

Bonilla
(1997)

Focus
groups

Alonso
(1997)

Open

. . Scripts
interview P

Table 2. Types of data collection instruments

Source: self made.

The field work was divided into two
moments: a) application of the interview
with a large sample of students (36) and b)
development of a meeting between volunteer
students (8) who participated in the focus
group.

Different data were collected that help
identify and detail the form of interaction
between teacher and student in the classroom.
With the information acquired,
processes have been executed, among which
the organization, coding and analysis of the
data obtained from each instrument used
stand out.

several

RESULTS

The research characterizes the elements
of teaching practices and teacher-student
interaction from a didactic perspective. It
proposes two dimensions of analysis that are
approached from three categories: university
teaching, learning and teaching method. It
must be taken into consideration, that this
study, following the line of an interpretive-
qualitative research, was consistent with the
evaluation of the focus group samples, which,
having used the semi-structured interview

s s



instrument, involved supporting the results
in the argumentative apparatus of the
background and the theoretical framework,
since lacking quantifiable results as a result of
the present study, it is necessary to support the
interpretation with concepts and categories,
which cover not only pedagogy but also the
literature referring to studies related to the
topic proposed by this work.

This way, the results of the approach
described above are presented below, trying
to offer as fair a sample as possible, linked
to those concepts and categories offered by
specialists and that were decisive for the
implementation of this research:

o Based on the findings found, the
conceptual references addressed, the
institutional educational project (PEI)
of **Univers and the triangulation made
between the results of the interviews and
field observation, it can be concluded that
there are not enough elements that allow
characterize the practices that teachers
carry out in the classroom, as teaching
practices.

The need to differentiate the notions
of educational practice and teaching
practice is evident, since on the one
hand, educators start from a common
framework, which adheres to the
criteria of the program for which they
are responsible, in which they are not
totally free, since they must comply
with the orientation and proposals of
the institution; and on the other hand,
the true teaching practice is evident
in the interactions they establish with
their students based on the method,
subjectivity and their own professional
experience, all of which configures the
ways and circumstances in which the
teaching interaction finally occurs.
student in the classroom.

o Starting from the previous criterion,

in the majority of the practices of the
teachers who participated in the sample,
there is a marked difference between
the epistemological and methodological
assumptions stated in the university
proposals (constructivism) and the
practices that they actually develop
in the classroom. This responds,
first, to a professionalism and own
capabilities, which higher education
teachers generally display and which
allows them to couple the institutional
framework, which they represent, with
methodological approaches that, as seen
in the testimonies, represent the results
of their research, their teaching practices,
their achievements and failures. It is these
elements that determine their teaching
practices, and this has a profound
implication in the interactions that they
have established in the past in their
teaching practices, which constitutes
a professional framework of reference
that guides their processes from now on,
and is, as Pérez (1999) states, a sample
of personalities that, for teachers and
students, is in continuous evolution.

o Throughout the research, the need to
build knowledge that bases the teaching
practices of teachers and the knowledge
that students have of these was evident.
This reality evokes the transcendental
nature of the training of members of
the educational community, regarding
the values and cognitive and personal
dispositions that are required to achieve
a common framework and is the
achievement of teaching-learning. It is
understandable that there are teachers
who adapt their educational practices
to principles that have been productive
and successful; but taking into account
the diversity and sometimes, as seen,
contrariety of imaginaries that students
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manage regarding learning and method,
it is important that within the classroom,
theteacher-studentinteractionisbased on
a consonance of purposes and minimums
of understanding, that although they
do not encourage total conformity and
uniformity of criteria - which would be
something very pretentious —, they could
establish frames of reference that foster a
more shared meaning among members
of the academic community.

o From the processing of the
information collected through the
interviews, it is worth highlighting that
there is no relationship that explicitly
indicates uniformity of institutional
methodological criteria that determine
the teaching practices of the teachers who
participated in the sample (three). It is
not evident that there is a methodological
correlation between the different subjects
in terms of theoretical content and the
way in which teachers develop their
practices. However, feedback to the
teachers is visible, from the directors
based on the evaluation mechanisms
determined by the university, and the
professional training purposes that the
Tomasino PEI intends to achieve.

o Faced with their teaching practices,
and following the guidelines of the PEI
Tomasino, the interviewees (teachers
and students) reflected on the possibility
of including certain emotional elements
in the teaching situation itself, since,
for some, it is clear that the empathetic
aspect and human is cardinal to achieve
an interaction conducive to achieving the
final purpose that is teaching-learning.

« Formula enriched by the objective of
guiding students towards an adaptation
of their life project, with the environment
and reality, as well as the search for better

social development, and which means, in
turn, taking into account in pedagogical
strategies implemented by the teacher,
their cognitive, cultural and creed
differences, all of which, as was meant in
the student-centered mediational model,
is a factor to take into account when
evaluating results.

o Regarding the category of teaching
method, theneedthatteachers,inaddition
to their professional and intellectual
training, requires the participation of
pedagogical, methodological and didactic
elements within the classroom, which are
not They can always be linear, but require
the use of different tools, resources, space
arrangements and others, implementing
alternatives that not only the teachers
but the students themselves agreed to
categorize as essential to foster a teaching
environment that responds to the needs
of each individual student.

o Teachers reiterate that students at the
beginning of the courses have cognitive
and skill gaps (especially reading and
writing) that do not allow them to develop
a teaching practice, in the way that is
proposed in principle by the institutional
program. The teachers recognize the
disadvantage of the shortcomings that
the students show in terms of the pre-
knowledge necessary for the proper
development of the teaching process, at
the same time that they see this factor
as an element against 100% compliance
with the program and methodology.
since university education is nowadays
spending a lot of time resolving or
leveling these cognitive deficiencies
that students bring from their basic and
secondary education.

o The students consider that the teachers
assume that they all have the minimum
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theoretical-conceptual  elements for
understanding the themes of each subject,
when it is clear that this inconsistency
regarding the understanding and
assumption of knowledge and skills
becomes a of the main difficulties for the
development of the teaching process in
the classroom.

o Regarding the resources and
techniques used, there is agreement
that the most widely used resources
are books and specialized texts. The
technique most used is the master class
and its focus is theoretical-practical. On
this point, it is worth emphasizing that
students admit that when teachers allow
them to participate in class through
presentations, debates or case studies, the
classroom space is much more pleasant
and positive. However, paradoxically
they demand the master class, attributing
to it the most important value within the
practice that teachers carry out, especially
when it is accompanied by a high level
of demand and a teaching method that
is concrete and effective. In fact, this
element implies respectability, which is
developed and solidified in the teacher-
student interaction, and this constitutes
one of the most relevant criteria of
significance that can be concluded from
the samples collected.

o It is observed that from the
characterization of university teaching
proposed by the institution, but above
all from the preconceptions that bring
together the teachers’ practices, as well as
from the subsequent imagination of their
students regarding their methodology,
that is, regarding the results that Their
interaction has shown that there is a
general purpose — which is clear to the
members of the educational community
—: to achieve an effective implementation

of teaching-learning, which is achieved
from an element that has recently been
very valuable in approaches. of teaching:
the meaningful method.

The way in which this teaching approach
is evident in the present study is given
in that from the program and the PEI
proposed by the institution, there
is a reference to the construction of
learning, in a context based on the
application of theory with real practice,
as well as the exchange of students with
the environment. This approach then
guides teachers’ budgets regarding their
teaching practice, taking into account
that it is essential to involve the learning
process in the social reality and changes
in the contemporary world, to adapt
their methods and their interaction with
students. students.

o The students stated that the way in
which they easily access each of the
purposes and objectives of the program is
based on the way they conceive their own
learning process, and this is what they call
“significance” They assume that when a
teacher, their relationship with him or
her and the teaching-learning that they
are receiving from him, generates a sense
in them personally and intellectually,
that is, a meaning, it is more accessible
to them to achieve knowledge, and it is to
start of the successful completion of this
practice, who judge the way of interacting
with this or another teacher.

-



REFERENCES

Arbesu I. y Figueroa, A. (2001). - La evaluacion docente como un proceso de dialogo, comprension y mejora de la practica|.
Meéxico.

Arias, José Miguel (2006). - Caracterizacién de las interacciones estudiante-profesor en los procesos formativos en la educacion
superior Estudio de caso Carrera de Microbiologia Industrial de la Pontificia Universidad Javeriana||, Bogota D.C.: Pontificia
Universidad Javeriana,

Baudrillard, J. (1974). - La sociedad de consumo. Sus mitos, sus estructuras||. Barcelona: Plaza & Janes, S.A. Editores.
Bonilla, E. (1997). - Més alld del dilema de los métodos: entrevistas a grupos Focales||. Madrid: Ed. Norma.

Buendia, L. (1999). - Métodos de investigacion en psicopedagogia|| Madrid: McGrawHil.

Camilloni, Alicia. (1998). - Corrientes didacticas Contemporaneas||. Argentina: Paidos.

Carr, Wilfred. (1999). - Una teoria para la educacion, Hacia una investigacién educativa. Madrid: Morata.

Cartafia, J. y Comds, M.C. (1994). - Algunas consideraciones alrededor de la concepcion constructivista de las ciencias
experimentales: Dualidad entre ciencia y su ensefianza. Murcia (Espafia): Universidad de Murcia.

Castells, Manuel. (1997). - La era de la informacion, economia, sociedad y cultural|. Volumen 1, Madrid: Alianza Editorial

Dewey, Jhon. (1991). - Una accion reflexiva que entrafia una revisién activa, persistente y cuidadosa de toda creencia o supuesta
forma de conocimiento a la luz de los fundamentos que la sostienen y las conclusiones a las que tiende|| Madrid: Ed. Morata.

Diaz, B. Guarin, A. (2003). - Caracterizacién de las interacciones profesor- estudiante en los procesos formativos de la educacion
superior. Bogota D.C.: Pontificia Universidad Javeriana.

Escobar, E. (2004). - Las interacciones profesor estudiante en los procesos formativos del programa de Odontologia de la
Pontificia Universidad Javeriana||, Bogota D.C.: Pontificia Universidad Javeriana.

Escuela Normal para Educadoras de Guadalajara México. (1992). - Practicas docentes en el quehacer cotidiano del maestro|.
Bogota D.C.: Pontificia Universidad Javeriana.

Gaitan, C. y Jaramillo, J. (2005). - Estado del Arte sobre Practicas Educativas y Procesos de Formacién||. Linea de Investigacion
en Practicas Educativas y Procesos de Formacién||. Bogota D.C.: Pontificia Universidad Javeriana.

Gaitan, R. Carlos. (2005). - Practicas educativas y procesos de formacion en la educacion superior|| (Estado del Arte). Bogota:
Pontificia Universidad Javeriana.

Gimeno, Sacristan José. (1992). - Comprender y transformar la ensefianza||. Madrid: Ed. Morata.

Gonzales, V. (2000). - Educacion de valores y desarrollo profesional en estudiantes universitarios||. Cuba: Revista Cubana de
Educacién Superior, No. 3.

Hargreaves D, (1979), - Las relaciones interpersonales en la educacién||, Ed. Nancea, Madrid. Recuperado el 22/1272010 de
http://ipes.anep.edu.uy/documentos/curso_dir_07/modulo2/materiales/didactica/enfoques.pdf.

Isla, I. I. (2010). - La formacién de valores desde la docencia universitaria||, en Organizacion de Estados Iberoamericanos para
la Educacién, la Ciencia y la Cultura. Recuperado el 10/12/2010 de: http://www.oei.es/valores2/isla.htm.

Jaramillo, J. (2005). - Estado del arte facultad de educacién, practicas educativas y procesos de formacion en la educacion
superior||, Publicaciones de la Facultad de Educacion, Bogota D.C.: Pontificia Universidad Javeriana.

Litwin, Edith. (1997). - Las configuraciones didécticas: una nueva agenda para la ensenanza superior||. Buenos Aires: Ed. Paidos.
Lépez, Ruiz, J. (1999), - Conocimiento docente y practica educatival||. Mdlaga: Ed. Aljibe.

Lujan, S. (2002). - Aprendiendo a ser estudiante universitario||, en actividades de iniciacion en la vida universitaria, Modulo:
Problemitica universitaria y sociedad||. Brasil: Universidad de Rio Cuarto.

Martinez, Maria Isabel. (2009). - Estrategia didctica para desarrollar la competencia sociolingiiistica en los alumnos de los
cursos preparatorios de Espafol como lengua extranjera||. Recuperado el 20/12/2010 de http://www.eumed.net/tesis/2009/
mimi/aprendizaje%20cooperativo%20como%20metodo%20 de%20ensenanza.htm.



http://ipes.anep.edu.uy/documentos/curso_dir_07/modulo2/materiales/didactica/enfoques.pdf
http://www.oei.es/valores2/isla.htm

Mazzeranghi, P. (2010). - Voci per un Dizionario del Pensiero Forte, - La tecnocracial|, en Istituto per la Dottrina e
I'InformazioneSociale LD.LS. Recuperado el 10/12/2010 dehttp://www.alleanzacattolica.org/idis_dpf/spanish/t_tecnocracia.
htm,

Mellace, A.C. (2009). - El enfoque dialdgico en el abordaje de conflictos socioambientales. Aprendizajes de la practica.

Mora, A. Rodriguez, E. y otros (2004). - Las interacciones profesor estudiante en los procesos formativos del programa de
Psicologia Empresarial de la Universidad Piloto de Colombia||. Bogota D.C.: Pontificia Universidad Javeriana.

Pérez, G. A. (1993). Paradigmas contemporaneos en investigacion didactica. Madrid: AKAL
Perrenoud, Philippe. (2004). - Desarrollar la practica reflexiva en el oficio de ensenar. Barcelona: Ed. Grad.

Pontificia Universidad Javeriana (2002), - La ensefianza reflexiva en la formacion de los estudiantes de pasantias de la carrera de
educacion basica integral||, en Informes de Bogota D.C:linvestigacion, Pontificia Universidad Javeriana.

Pruitt, B. y Thomas P. (2009). - Jornadas de Dialogo Democratico||, en Didlogo Democratico Un Manual para Practicantes,
PNUD, OEA, IDEA, ACDI, 2008. Recuperado el 26/12/2010 de http://sedlc.ivic.gob.ve/edlc/estudio_de_la_ciencia/Doc_IR/
Enfoque_dialogico_conflictos_soc ioambientales.pdf, el 30/12/2010.

Restrepo M. y Campo R. (2002), - La docencia como practica universitaria. El concepto, un estilo, un modelo||, Primera Edicion.
Bogota D.C: Pontificia Universidad Javeriana.

Restrepo y Campo (1999). - Pedagégico: didéctica de los docentes de la educacion superior||. Bogota D.C.: Pontificia Universidad
Javeriana.

Ricoeur, Paul. (2006). - Caminos del reconocimiento||, Trad. de Agustin Neira, México: Fondo de Cultura Econdmica.
Rodriguez Sehk, Penélope. (1995). - Mas alld del dilema de los métodos||. Barcelona: Ed. Gedisa.
Rodriguez, (2004). - Practica en la educacion||. Bogota D.C.: Pontificia Universidad Javeriana.

Rueda, E y Bain, K. (2004). - Lo que hacen los mejores profesores universitarios||, Valencia (Espana): Publicaciones de la
Universidad de Valencia.

Ruiz, J. (1992). - Gerencia en el aula||. (Venezuela: Instivoc, (Yaracuy).
Sacristan, J. Gimeno. (1992). - Comprender y transformar la ensenanzal|. Madrid: Ed. Morata.
Sampieri, Roberto. (2001). - Metodologia de la investigacion, México: Mc Graw Hill.

Sanchez, G. y Valcarcel, M.V. (1993). - Disefio de unidades diddcticas en el drea de ciencias experimentales, Ensefianza de las
Ciencias||. Madrid: Ed. Morata.

Sanchez, T. (1995). - La construccion del aprendizaje en el aulal|. Argentina: Ed. Magisterio del Rio de la Plata.
Sarramona, J. (1988) - Comunicacién y educacién||. Barcelona: Ed. CEAC.
Satiuste, V. y Gomez F. (1984). - Didactica de la filosofial|. Madrid: Narcea.

Suriani, B. (2003, - Las practicas de ensefianza en contextos de cambiol||, en Congreso. Tamayo, (1996). - Métodos de investigacion
cientifical|. México: Editorial Plaza y Valdés.

Tapia, J. (1991). - Motivacién y aprendizaje en el aula: ;como ensefiar a pensar? Madrid: Ed. Santillana.

Universidad Catdlica de Uruguay. (2008). - Buenas practicas de ensefianza en la carrera de Comunicacién||. Bogota D.C.:Pontificia
Universidad Javeriana.

Vélez, G. (2005). - Elingreso: la problematica del acceso alas culturas académicas en la Universidad||, en Coleccién de cuadernillos
de actualizacion para pensar la ensenanza universitaria. Reconociendo los problemas educativos de la Universidad. Afio. 1. No.
Universidad Nacional del Ri6 Cuarto, Recuperado el 14/12/2010 de www.unrc.edu.ar/unrc/academica/pdf/cuadernillo02.pdf, el

Woolfolk, Anita. (1990). - Psicologia educativa||. México: Prentice-Hall. Worldlingo (2010). - Translation, Localization,
Globalization||. Recuperado el




