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Abstract: The objective of this research was
to detect how gender stereotypes influence
female students in the different careers
of the University Center of Jutiapa. The
methodology used was qualitative from the
socio-critical approach. The techniques that
were applied were the focus group, in-depth
interview, and non-participant observation.
The instruments that were used were the
questionnaire for both the focus group and
the interview, the observation sheet and the
instrument to measure gender stereotypes in
the academy. At the end of the process, it was
detected that gender stereotypes influence the
students of the JUSAC University Center by
placing them at a disadvantage compared to
male students since they are responsible for
fulfilling domestic tasks and care tasks (in
which they barely collaborate), in addition to
fulfilling their work and university obligations,
which subjects them to a very heavy burden
of stress and exhaustion that also hinders
their performance but also hinders the
advancement of women in higher education.
Keywords: equity, stereotypes, gender and
higher education.

INTRODUCTION

This article arises as a result of the research
“Gender equity at the Jutiapa University
Center (Jusac), which was carried out as a
requirement to qualify for the title of Master
in Research at the School of Postgraduate
Studies of the Faculty of Humanities of the
University of San Carlos of Guatemala.

This research was carried out with the
intention of analyzing the stereotypes that
affect gender equality in the different careers
that were offered at said university at the time
of conducting the research. After a process
of in-depth analysis and reflection, the
circumstances that limit gender equality were
detected, which mainlyaffect women who have
the opportunity to pursue higher education,

but who are also workers and mothers,
placing them at a disadvantage compared to
male students, so it can be observed that the
gender roles assigned to female students mean
that they must overcome many challenges in
order to study a university degree and be able
to complete it successfully.

Gender equality can be interpreted as
the social conceptions that have been forged
around sexual difference, regarding the
way of behaving, the use of opportunities
and the way in which people of different
sexes relate, which It consists of classifying
the development possibilities available to
distribute them equally between Men and
women. When this is not possible, gender
inequality appears, which has been confirmed
throughout history, especially in academia.

In Guatemala, following European ideas
from the 17th to 19th centuries, the place of
women was not very favorable given that they
did not have the right to access education,
to have an opinion different from that of
their husband, to have property or to inherit
something in one’s own name, much less
manage money.

As it was thought to be dangerous for
women to learn to read and write, only
daughters of wealthy families had the right to
receive some instruction in convents, which
included Christian doctrine and reading. It
was not until 1883 that women were able to
access higher education with the opening
of the School of Midwives, attached to the
Faculty of Medicine and Pharmacy of the San
Carlos University of Guatemala in 1942.

The first woman who had the initiative
to enroll in the Faculty of Medicine at said
university was Berta Strecker, a career that she
abandoned due to the treatment of her fellow
students. In 1919, the first woman graduated
from the Faculty of Natural Sciences and
Pharmacy, Olimpia Altuve, becoming the
first to achieve a Bachelor’s degree not only
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in Guatemala but in Central America. Many
years later, in 1943, the first lawyers emerged,
Luz Castillo Diaz and Graciela Quan
Valenzuela, but unfortunately they could not
practice as such because womens citizenship
was not recognized. Four years later, the first
woman in engineering, Francisca Fernandez
Hall, graduated.

It was not until 1965 that the Constitution
of the Republic of Guatemala granted the
status of citizens to women, promoting their
incorporation into the academy, including
indigenous women and women of African
descent. Since that event, female participation
in the academic units of the University of San
Carlos of Guatemala and in private universities
that offer their services in the country has
increased. By 2011 only in USAC the number
of female students reached 51%.

Women’s participation in higher education
has not been easy, complete gender equality
has not yet been achieved and stereotypes
can be considered situations that limit and
negatively affect said participation. That is
why this research aims to make this reality
visible in order to carry out actions that can
help improve the situation of students who are
also wives, mothers and also workers.

EQUITY AND GENDER
STEREOTYPES

Gender equity is a set of ideas, beliefs and
social values in relation to sexual difference,
gender, equality and justice in relation to
behaviours, roles, opportunities, evaluations
and relationships between men and women.
women. The United Nations Sustainable
Development Goals (SDGs) have enshrined
gender equality as one of the objectives
necessary for the sustainable survival of
humanity.

In the editorial of the journal Nature
Astronomy volume no. 5 (2021) states that
it is our universities that educate future

generations, and a diverse and equitable
academic environment could be one of the
seeds of change that can be planted today
for a different tomorrow. For O’Brien and
collaborators (2015), equity is an approach to
ensuring that everyone can access the same
opportunities, regardless of their personal
and cultural characteristics, while inclusion
ensures equal opportunities by eliminating
barriers or obstacles that previously existed.
They could have prevented access. On many
occasions the obstacles that women face are
due to stereotypes.

Its figurative use extends to mean an image
or idea commonly accepted by a group or
society with an immutable character that
acts as a model. The worrying thing about
the stereotype is that once activated, it can
powerfully affect perceptions and behavior,
even directing people to behave in ways
consistent with said stereotype.

As an example, a very interesting study
can be cited which found that when Asian
women were made aware of their ethnicity,
their performance in mathematics improved
(in accordance with the stereotype that
Asian people are good at mathematics), but
when they were made aware of their became
aware of their gender, their performance in
mathematics declined (Shih, Pittinsky, &
Ambady, 1999). Barbara Morrongiello and her
colleagues convincingly illustrated this reality
in a pair of studies on gender stereotypes
(one with adults and one with children). In
the first study, it was shown that mothers of
girls underestimated their daughters’ ability
to cope with an activity that exposed them to
falls and injuries, which was not the case with
mothers of boys exposed to the same risk.
(Morrongiello & Dawber, 2000).

So disconcerting are these results about
such mothers, that there is no reason to
assume that it happens differently with fathers
since decades of research have documented
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gender stereotypes in both men and women
(Swan, Langlois & Gilber, 1999; Tavris,
1992). But what about the children? In the
second study, Morrongiello and colleagues
found that children ages 6 to 10 reflected the
same stereotypes, perceiving girls as more
vulnerable to injury even when in reality boys
commonly experience more injuries than girls
(Morrongiello, Midgett, & Stanton, 2000).

Gender stereotypes are a factor that does
not favor diversity, clouding the potential that
women could possess, offering the idea that
women are submissive, unnoticed and victims
of circumstances, granting them subjection to
the domestic as opposed to the public that
is. an almost exclusive domain of men in
patriarchal societies. Thanks to stereotypes,
the role of gender appears, granting functions
according to the ideas of what must be
feminine and masculine, distributing them
in a hierarchical manner, based on education,
since the majority of women are educated
from childhood with the certainty that their
character is absolutely opposite to that of man:
they are taught not to have initiative and not
to behave according to conscious will, but to
submit and consent to the will of others and to
perceive themselves as less intelligent.

In the article in Science magazine No. 355
of 2017, entitled “Gender, stereotypes about
intellectual ability emerge early and influence
children’s interest” by Bian and others, boys
and girls were asked if, when they were told
about a person, especially intelligent, they
believed he was of their sex or the opposite.
When the children were five years old, no
differences were observed. However, from the
age of six, the probability that girls considered
the bright person to be of their sex decreased.
In another experiment from the same study;,
the authors found that girls aged six and
older were less interested in games that,
according to Description, were designed for
very intelligent children. However, interest

did not vary between genders when the game
was presented as aimed at highly consistent
children.

That is why there has been a long struggle
to build a more equitable society waged by
academic feminists, whose demand has been
to improve the role of women in society and
to be part of science and academia. From
these events, the gender approach emerges
as a technical-political tool to facilitate the
recognition of the gaps that exist that make it
difficult to incorporate and remain in higher
education. Among these challenges are: a)
Conceptualization of gender, b) the rejection
of feminism, c¢) the mandate of care and
motherhood, d) horizontal segregation and e)
vertical segregation.

SYSTEMATIZATION OF
INFORMATION, RESULTS AND
DISCUSSION THEREOF

GRAPHS OF THE INSTRUMENT TO

MEASURE GENDER STEREOTYPES
IN HIGHER EDUCATION.

ALL RACES

1. Use of university spaces (sports fields,
classrooms, hallways, patios, among
others)

¥ Female " Male . Both

Graph 57. The use of university spaces. All

races.

Source: own elaboration.
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Women Men Both Total 3. Be a section coordinator.
2 [ 3% | 2 | 3% | 64 |94% | 68 |100%

Description: A total of 3% of the
participants consider that the use of university
spaces must be carried out by women, 3% by
Men and 94% believe that the use of spaces
must be carried out equally by both Men and
women. It can be seen that a large majority of
university students support equity in the use
of university spaces.

® Female " Male Both

Graph 59. Be a section coordinator. All races.

2. Receive financial help to cover study Source: own elaboration.
expenses.

Women Men Both Total
3 | 5% | 5 | 7% | 60 |88%| 68 [100%

v

Description: A total of 5% of the
participants consider that being a section
coordinator is a responsibility that can be
carried out by women, 7% that by Men and
88% believe that it can be carried out equally
by both Men and women. A majority of the
student body supports equity when it comes
to being a section coordinator, some not so
significant percentages divide their opinion
between Men and women as being better
qualified to do so.

¥ Female B Male Both

Graph 58. Receive financial help to cover study
expenses. All races.

Source: own elaboration.

Women Men Both Total
s 12| 1 [ 1% | 59 [87% | 68 | 100% 4. Postpone studies so that the couple can

complete theirs.

Description: A total of 12% of the
participants consider that receiving financial
help to cover study expenses is an opportunity
that must be taken advantage of by women,

1% believe that Men and 87% believe that
both Men and women must take advantage of
it equally. Although the majority of students
support equity in receiving financial aid to be
able to study, a percentage is inclined to think
that women are the ones who need it the most,

possibly because men have better financial
solvency.

" Female " Male - Both

Graph 60. Postpone studies so that the couple
can complete theirs. All races.

Source: own elaboration.
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Women Men Both Total solvency than women.

9 |13% | 10 [ 15% | 49 | 72% | e8 | 100%

6. To conduct an investigation

Description: A total of 13% of the
participants consider that organizing an
academic event is an activity that must be
carried out by women, 15% by Men and
72% believe that it is an activity that must be
carried out equally by both Men and women.
A majority of the student body supports equity
when it comes to organizing an academic
event, some not so significant percentages " Female ~ ® Male ' " Both
divide their opinion between Men and women

. h 62. i igation. All .
as belng better able to do so. Graph 62. Conduct an investigation races

Source: own elaboration.

5. Give up school scholarships to meet
family commitments

Women Men Both Total

5 | 7% | 2 | 3% | 61 |90% | 68 [100%
Description: A total of 7% of the
participants  consider that conducting
research is an activity that must be carried out
by women, 3% by Men, and 90% believe that
it must be carried out equally by both Men
and women. A majority of the student body
supports equity when it comes to conducting
research; some not so significant percentages
Graph 61. Give up school scholarships to meet divide their opinion between men and women

family commitments. All races. as better qualified to do so.

“ Female " Male Both

Source: own elaboration.
7. Travel to another country to study.

Women Men Both Total
6 | 9% | 8 |12%] 54 [79% | 68 [100%

Description: A total of 9% of the
participants consider that giving up school
scholarships to meet family commitments is
a sacrifice that must be made by women, 12%
by Men and 79% believe that it must be made
equally by both Men and women. The majority
of students support equity in giving up school
scholarships, 12% believe that it is men who
must make that sacrifice and 9% that women,
possibly because men show greater economic
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Graph 63. Travel to another country to study.
All races.

Source: own elaboration.



‘Women Men Both Total
2 [ 3% | 4 | e% | 62 |91% | 68 |100%
Description: A total of 3% of the

participants consider that traveling to another
country to study is an activity that women
must do, 6% that it must be done by Men, and
91% think that it is an activity that both Men
and women must do equally. A majority of the
student body supports equity when it comes
to traveling to another country to study, some
not so significant percentages divide their
opinion between Men and women as better
qualified to be able to do so.

8. Organize an academic event.

" Female " Male Both

Graph 64. Organize an academic event. All
races.

Source: own elaboration.

Both
59 | 87%

Total
68 | 100%

Women Men

7 |10% | 2 | 3%

Description: A total of 10% of the
participants consider that organizing an
academic event is an activity that must be
carried out by women, 3% that by Men and
87% believe that it is an activity that must be
carried out equally by both Men and women.
A majority of 87% of the student body
supports equity when it comes to organizing
an academic event, 10% of the participants
believe that women are the best qualified to be

able to do it against only 3% who support men,
showing a more favorable towards feminine
qualities to carry out this type of activity.

9. Participate in conferences, symposiums,
workshops, among others

.

" Female B Male Both

Graph 65. Participate in academic events. All

races.

Source: own elaboration.

Both
63 | 93%

Total
68 | 100%

Women Men
4 [e% [ 1 [ 1%

Description: A total of 6% of the
participants consider that participating in
conferences, symposiums, workshops and
other academic events are activities that
women must carry out, 1% that Men and
93% believe that they must be carried out
equally by both Men and women. A majority
of 93% supports equity in participating in
academic events, 6% believe that women must
participate and only 1% believe that men.

10. Write a thesis, a book, scientific article,
among others.
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" Female " Male Both

Graph 66. Write a thesis, book, scientific
article, among others. All races.

Source: own elaboration.

Women Men Both Total
1| 1% | 3 [ 5% | 64 |94% | 68 | 100%
Description: A total of 1% of the

participants consider that writing a thesis,
a book, scientific article or other academic
document is an activity that women can carry
out, 5% that Men and 94% believe that both
Men and Women can do it equally. women.
The majority of the student body supports
equity in writing an academic document,
while a very small percentage of 5% believes
that Men are more suitable to do so and only
1% thinks that women, showing little support
from the student body towards feminine
qualities. necessary to write an academic
document.

11. Hold a management position at the
university.

" Female " Male Both

Graph 67. Ocupar un cargo directivo en la
universidad. Todas las carreras.

Source: own elaboration.

Men
4 | 6%

Both
62 | 91%

Total
68 | 100%

Women
2 | 3%

Description: A total of 3% of the
participants consider that holding a
management position at the university is a
responsibility that women can carry out, 6%
that it can be carried out by Men, and 91%
believe that it can be carried out equally
by both Men and women. The majority
of participants support equity in terms of
occupying a university management position,
6% believe that Men are the best qualified to
do so and 3% that women, showing a bias
in favor of masculine qualities to occupy a
position. senior university official.

J

Female Male Both

12. Earn high salary.

= Femenino = Masculino = Ambos

Graph 68. Earn high salary. All races.

Source: own elaboration.

Men
HE

Both
63 | 93%

Total
68 | 100%

Women
E

Description: A total of 3% of the
participants consider that earning a high
salary is a benefit that women can receive, 5%
that men can receive, and 93% believe that
both men and women can do it equally. A
majority of 93% supports equity in earning a
high salary, 5% believe that it is men who must
receive this benefit and only 3% believe that
women deserve to enjoy high remuneration.
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13. Be part of the university council.

Female Male Both

= Femenino = Masculino = Ambos

Graph 69. Be part of the university council. All

races.

Source: own elaboration.

" Female " Male Both

Graph 70. Graduate from a career related to
hard sciences. All races.

Source: self made.

Women

Men

Both

Total

0 | o%

2 | 3%

65 | 96%

68 | 100%

Women Men Both Total
0 | 0% | 3 [ 5% | 65 [ 96% | 68 [100%
Description: A total of 0% of the

participants consider that being part of the
university council is a responsibility that
women can carry out, 5% that men can carry
it out, and 96% believe that it can be carried
out equally by both men and women. The
majority of participants support equity in
terms of the responsibility of being part of
the university council, a very small group of
5% believes that men are the most suitable to
do so and no vote was given to women in any
of the careers., from which it can be deduced
that vertical segregation (glass ceiling) in the
university center still affects women, which
is corroborated by verifying that there is no
coordination occupied by women at this time.

14. Graduate from a career related to hard
sciences.

Description: A total of 0% of the
participants consider that graduating from
a career related to the hard sciences is an
achievement that women can achieve, 3% that
it can be achieved by men, and 96% believe
that it can be achieved equally by both men
and women. The majority of participants
support equity in graduating from a STEM
career, however, 3% believe that men are the
most suitable to do so and no vote, in any of
the four careers, supported women as qualified
to do so. achieve this, which is possibly a
consequence of the perception that female
students are less suitable for mathematics and
sciences that require a higher IQ.
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Qualitative analysis of testimonies

Gender equity in the subjectivity of students

(Knowledge about gender equality)

Equality and equity

Sex and gender

Perception of the
meaning of

farninism 1

&cceptance of
pendser roles as
something
natural.

I'm not sure about the difference because both concepts are very similar.

I'm not swre, | just know that they are very similar.

| fe=l that they are similar terms, but that eguality is being on the same level and
=quity is giving everyons what they deserve.

| think they ars similar, but they have some differencas because man have
different responsibilities than women.

| think they can be synonyms

| think gender defines men and women and is sex an atiraction? Or something
sirmilar.

| think they ars the same.

| think they are similar terms, but previously sex was used to indicate whethear
one was a man or a woman and now the word gender is used. | think they are
different, the word sex is oniented o a natural azpect with which we are barn
(biolagical), | consider gender to be something mars instilled (cultural), because
one is bomn female or male, but there are many positions about what one may or
may not do depending an that.

| think they ars very similar.

Sex is what we already bring and gender is what we decide to be.

| do mot identify with feminism because | do not feel superior fo anyone, nor
inferior but equal.

| do mot identify with faminism because, just as men are sexist. | believe that
waomen have to avoid putting themselves in the same role.

Mo, because for me, not all men are bad, there are some good ones.

Being a feminist seems very radical to me. | am in favor of equality between
both sexes, since both men and women can carry out any task at work and in
studies.

*Confuzion

~Unsafety

» Lack of knowledze

~ Flejection i some case:
= A lirtle acceptance

» Conformism
*Talerance

| think it hits us harder than it does men.

The man works because he has to pay the bills, and the woman warks hard at
home.

One has more responsibility than the man in the home.

The man is only dedicated to working and that is why he pravides litle support in
household chores and childcare.

The man dedicates himself to his work and does not give the necessarny time to
raising children.

They think that just because they work they have already given everything and |
think they could not bear to take care of the children, the chares, ete. How we do
it




LACK OF CLARITY REGARDING
THE MEANING OF EQUITY

Scheme 1: Gender equity in the subjectivity
of students

To identify the clarity with which the
students perceived gender equality, the
following questions were asked: Do you think
equality and equity are the same thing? Do
you think sex and gender are the same? Do
you identify as a feminist woman? Do you
think that women face the same challenges
as men in studying and finishing a university
degree? What challenges do you think women
face in university studies that men do not?

When analyzing the responses obtained, a
scheme was made with the relevant responses.

The students who participated in this
research are mostly not clear about the
meaning of equality, equity, sex, gender and
feminism. Although they know that important
documents say that there is equality between
men and women, they know that in reality it

does not fully exist, but on a very low scale, but
they accept that situation because culturally
women have been educated to accept that
reality and to realize the double workday
(working and doing household and care tasks)
and still doing all of this as something natural
that is incorporated into the feminine role.

An interesting fact is that the majority of
students do notidentify with feminism because
they relate it as the opposite of machismo, that
is, as the rejection of what is masculine. The
students think that being a feminist means
abandoning the feminine roles of caring and
performing household chores to dedicate
themselves to working and having complete
freedom to do the same things that men do.

In the subjectivity of the students it is
found as something natural that men fulfill
the role of worker and provider and that
women fulfill many more roles because that is
life and because that is how it has been since
ancient times.

24

» Role of women in higher education

(What does jf, mean to be a university student for women)

mee I mo,s

Mmoo

How women
perceive
sUCCEsS

Study, since | set out to do it and now | am achieving it.

| Finish my studies and waork in the career | stedy, without neglecting my famity,

but having the necessary time for them.

Be studying, even at this point in my life. | got married young and | have grown
children, it is a litle complicated for me to study, but | no longer have the
pressure of when they were little.

Although i wark | do not feel incapakle becaus= | do the
H Capacity wiork and tasks, | meat for visits or some reszarch.
| 1fesl very capable of carrying out any activity in the career | study.
£ | | believe that we all have the capacity to perform a position 35 board president
| or section coordinator. |
W [ I think if | can write an academic document with the proper training, | consider it || F
| yes. \
I' If's mot that | like it that much, but | think | can write an academic paper. but if's
T | not something that catches my attention. E
|
| |
A | Traatment of In the Law degree, professors promote respect for women. '.I E
|
T Il professors [ Whenwe amive late they support us because they know we are mothers. L 1like
1 .I _."l’ ez, | have felt a little pressure from professors because of my gender, because \ I', +lam capable
I/ men who do not have s0 many limitations are not discriminated apainst and one AN . Suppmted
[/ faels bad Wl !
o i : \3 + Sometimes
t.'. Sometimes | have felt discrimination, | think they believe we are incapable of [ N ""“"_ !
N Y maintaining ourselves at the same level. ,"I' . Bemg SEeT 3%
1\ M e incapahle
o 1\ /| * Invisible in texts
F i I *Btrass
T V| isibility of Wamen's contributions ars not valued. They are not se=n in the texts. {1 5
" women in texts /
E Mast of the books are more focused on men.
Historically, it has been men who have shaped the doctrine. but we take as case
studies women wha hold positions as judges or magistrates.




REPRESENTATION OF
THE FEMALE ROLE

Scheme 2. Role of women in higher
education

To identify the role of women in higher
education, the following questions were
asked: Do you think you would be capable
of holding a position as career coordinator,
center director or being part of the Board of
Directors? Do you think you would be able
to write a book, article or other scientifically
based document? What does it mean to you to
be successful as a woman? When positions or
tasks are assigned during class, are male and
female students given equal responsibility? In
the books and brochures that you have used
during your time at university, do you think
that the important actions carried out by
women are valued equally as those carried out
by men?

When analyzing the responses obtained, a
scheme was made with the relevant responses.

The students interviewed perceive
themselves as having the same capacity as

men, but feel that the responsibilities of home
and children leave them limited time to fully
complete their university work and tasks, as
well as to study enough to the evaluations.
They also feel capable of writing an academic
document if they had enough time and proper
induction, although one student stated that it
was not something that caught their attention.

Regarding treatment by professors, the
students perceive that in general there is a
lot of equity, but that on some occasions they
feel discriminated against or perceived as less
capable than men in the classrooms.

In the books and texts used in the courses,
they believe that in general the contributions
made by men are more visible, although in the
Law course the example of some women who
hold positions as judges or magistrates in the
Organization is used as case studies. Judicial.

The students’ perception of success is
directly related to studying a university degree,
finishing it and being able to work developing
it, but without neglecting their family, for
which it is not important to earn a high salary
or climb to a managerial position.

F Challenges faced by women in higher education
(Tasks that must be completed in order to attend classes)

L Homework

The organization that | have in my lif2 is too heavy. Time to for the clothes,
prepare the food, leave everything ready for themn (husband and children) the
night before so that they have it on hand another day.

Tha woman doses not rest, she has to dedicats time to food, clothing, the
problems that have to be solved. .. That is why it iz more difficult for him than
for man.

‘We women leave the house tidy before we go to university and the men just
get up, shower and leave.

. Child care

| have a daughter and | have fo leave her with dinner before | go fo university.
In addition, | am worried about getting to see if she has slept yet, but rather
going to sleep.

¥ou have to organize yourself, both in terms of time, clothing, food, leaving

everything ready at night so that whoever takes care of them has sverything at |

hand.

\
Remunerate

| must strive fo get to work on time.

7| 11 don't work | don't have the money | nzed to do jobs and pay for my food

«Fatigue

~Blame

~Worry

= Toa much responsibility
Stress

« Fulfill a complex role

= Pressurs fo take
advantage of fime

« Warry when they are nat
3t home

= Arrive at work on time

You have to be daing tasks, whether I'm still doing the intermship or whether | .'I

Doing tasks becomes difficult because of so many obligations we have.

After work, housework and taking care of my son. | must dedicate as much

B
. |\ [Ldioo -
(TR when | go to study.
L VA
l
|| Time for college have to do work.

T i assignments —
| A
E
: \ time as | can to studies.

Time to study |

It is very difficult for us to dedicate time to homework and studying becauss of
chaores and children.




FULFILL RESPONSIBILITIES on time, finding time to do university tasks and
also to be able to study and pass the different

tests that are given during the semester.

In these results, it was observed that having
the opportunity to study a university degree
offers many challenges and a large number
of responsibilities for women who are also
mothers, workers and some also wives. For
women who are single mothers, the burden
is heavier, since to some extent women with
a husband or partner have financial support,
but the responsibilities of the home are the
same since they help very little in this type
of situation. tasks and believe that financial
support is enough. In addition, they must
carry out university tasks many times at night,
when they have already finished with work,
home and childcare obligations.

This generates feelings that range from
guilt, stress, fulfilling too many obligations to
making the most of your time to be able to
accomplish everything, often neglecting your
health and time for recreation, which is very
limited or non-existent.

Scheme 3. Challenges faced by women in
higher education

To identify the challenges that women
who are workers, wives and mothers face, the
following questions were asked: Do you think
that women face the same challenges as men
in being able to study and finish a university
degree? What challenges do you think women
face in university studies that men do not
face? What is the biggest challenge you face in
being able to fulfill your role as a wife, mother,
student and worker?

When analyzing the responses obtained, a
scheme was made with the relevant responses.

In the scheme of the challenges that women
face in higher education, a descriptive detail
was made regarding the different activities or
tasks that they have to carry out in order to
remain in the studies corresponding to the
careers they study at the university: comply
with the household chores, taking care of the
children, doing paid work, arriving at said job

Resignations that women make in higher education

F (To maintain stability at home and have the opportunity to study at the same time)

L - 1 gave up & scholarship because it meant | had to go study
Educational - N —_—
L ) in another country. Then | was already a wife and mother,
scholarships | || o ianie sbandon my family. "\
| A
T \
\
H Y F
{ Y
E Board || 1 sacrificed my position a5 president of the race board Y E
positions and section coordinator since | had to resign from " "._\
R those positions. ANERY E
o | SN . pyr—
N - Fulfillment of duty
L '\\ i i e Loyaly X
(N Career of your || I studied Social Work for two semesters at the Rafael ) 'Respunsml\t}
I | dreams Landivar University, then | became pregnant and | I | ~Satizfaction
E \ when the child was born | stopped studying because N “Blane )
I could no longer pay for my studies. Then | started / T ion
o studying Pedagogy. G
F 5
M I
o '.I What | have sacrificed is my son. because he was
\ two years okd when | started studying st university. | |/
T '.I Time with feal Illoe. | stole his time because | dldn‘t.dedmahe a5
) much fime as | must have and | feel like that has
H children and sffected my baby s lot.
E To spend time with my children since they say that
they miss me wvery much and this generates
R incomprension on the part of the family.
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FULFILL THE ROLE OF MOTHER

Scheme 4: Resignations that women make
in higher education

To identify the renunciations that women
who are workers, wives and mothers make, the
following questions were asked: Do you think
that women face the same challenges as men
in being able to study and finish a university
degree? Do you think that at some point
during your university studies you sacrificed
yourself for your tasks as a mother and gave
up your studies, gave up scholarships or to
participate in a conference? Do you think that
at some point during your university studies
you sacrificed yourself so that your partner
could stay at university and finish his studies,
postponing yours?

When analyzing the responses obtained, a
diagram was made with the relevant responses.

In the scheme of the renunciations
that women make in higher education, a
descriptive detail was made regarding the
different opportunities that they have to miss
in order to study without sacrificing too much
for their children and family, among these
we have the following: giving up educational
scholarships, to be part of directors in their
respective careers, to be section coordinators,
to study the career of their dreams and to
spend time with children and family while
studying.

These resignations generate different
feelings in them such as: resignation, since
they believe that they are doing the right
thing and that their children and family are a
priority; fulfillment of duty, since the cultural
pattern in which they have grown up and
which has been fostered in the family, religion
and school; loyalty, when she is not able to
leave her children in the care of her partner
or her parents since they need her to be well;
guilt, for the time he must dedicate to studies
and that he feels he steals from his children;
responsibility to accomplish so many things

at the same time, leaving your own needs
second; also because they did not want to
“neglect” their children, since the father, if
he is at home, provides very little support
in their care; incomprehension, since many
times the partner, the family and even the
children demand the time that they are not at
home, that they spend busy doing homework
or studying, and satisfaction because they
know that by preparing themselves they will
have the opportunity to find a better job and
support to the family to live better.

SITUATION FOUND IN THE

INSTITUTION STUDIED

Regarding gender inequality in the Jutiapa
University Center, it was evident that it occurs
in a low percentage since, during this research
work, students in general coexisted within
the classrooms with a high degree of gender
equality, in addition, the professors expressed
a fairly equitable treatment with the students,
without taking into account their sex, except in
some isolated cases in which a certain inequity
was evident by considering women as less
suitable and with less leadership capacity than
men but who It is in homes where attitudes of
inequality occur, since female students fulfill
many roles in order to fulfill their obligations
as university students, that is, male students
fulfill the role of worker, while female
students have They have to fulfill the roles of
housewives, mothers and workers. Another
aspect that was taken into account is that
there are more female students enrolled in the
different careers, but female participation in
terms of the number of teachers is lower than
that of males, and in terms of coordination
there is not a single one occupied by women,
which indicates that in said center, during the
time that this investigation lasted, vertical
segregation (glass ceiling) occurred because
the management and all coordination were
occupied by male personnel.
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The reality that was found in the Jutiapa
University Center reflects that there is inequity
in terms of the situation faced by female
students compared to male students due to
social mandates, which have not originated
within the establishment or within the hidden
curriculum that occurs in it, rather they
have been generated from the subjectivity
of society itself and have been dragged from
environments such as the home, religious
and educational institutions at the lower
levels which has favored and perpetuated this
situation.

CONCLUSIONS

o It was determined that the situation
regarding gender inequality consists of
the fact that from the first years of school
until reaching higher education, female
students are sent implicit messages
about the roles that a woman must fulfill
in society, which They are accepted as
something natural and lead them to
cover so many aspects that they cause
physical exhaustion, stress and feelings
of guilt for not being able to cover them
all satisfactorily.

o It was inferred that in the subjectivity
of the university students of the JUSAC
University Center there islittle knowledge
about the issue of gender equality since
they are not clear about the difference
between equity and equality, sex and
gender, they perceive feminism as the
opposite of machismo. and they see it as
something negative, and they also accept
gender roles as something natural.

o It was recognized that being a
university student means facing many
gender stereotypes that influence their
lives to the point of leading them to
give up educational scholarships, board
positions or the career of their dreams,

but also to feel guilty because they feel
that the time they dedicate to studies take
away from their children.

o Gender stereotypes were detected
that influence the students of the JUSAC
University Center by placing them at a
disadvantage compared to male students
since they are responsible for carrying out
domestic tasks and care tasks (in which
they hardly collaborate), in addition
to fulfill their work and university
obligations.

o It was established that the challenges
faced by the students of the University
Center in higher education are related to
completing many tasks at home, caring
for their children, and after completing
all this, performing university tasks and
finding the time. to sometimes study late
at night or early in the morning, as well
as create networks of people who can
collaborate in taking care of the children
while they study or work.

RECOMMENDATIONS

e To the Director of the JUSAC
University Center that the pertinent
steps be taken to implement content on
“Gender Theory” in an appropriate course
by career so that students of both sexes
know the importance of collaborating to
develop equitable gender relationships
within and outside the university
classrooms.

o University students to carefully
organize their time prioritizing activities
in order to satisfactorily complete all of
them without neglecting the care tasks
that society has assigned to them.

« To university students to recognize
the real rights and obligations they have
within society as dignified, autonomous
and valuable human beings, capable
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of being wives and mothers, but also
professionals with the job of their dreams
and with a decent salary.

o Students in general to fight together
in the different spheres of life such
as home, work and studies equitably

since the societies where there is more
equity are also the societies where more
development is experienced and life is
better.

« Male students to collaborate equally
with household chores and not only with
the duty of providers that society has
assigned to them for so long.
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