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Abstract: The study presented was prepared 
and carried out during the year 2022-2023 
based on the Scientific Initiation project, 
linked to the research project entitled 
“The Social and Cultural in Training and 
Educational Praxis: Implications of Historical-
Cultural Theory and Pedagogy Historical-
Critical in Teaching, Learning and Human 
Development in School Education”, linked to 
the Study Group and extension project named 
Theoretical-Methodological Foundations 
of Historical-Cultural Theory: Concepts 
for thinking about educational work with 
children. The problem that guided the study 
sought to answer the following question: 
How is it possible, through pedagogical 
intervention, to enable the appropriation 
of scientific content in a meaningful way 
for students? The general objective of this 
project was to understand how the teacher 
can qualitatively guide the learning of culture 
designed in a way that generates a link with 
the student’s reality, enabling the creation of 
a deep relationship between the recipient 
and the socialized knowledge. The study’s 
methodology was bibliographical research, 
based on the critical dialectical method and 
Cultural Historical Theory. Therefore, the 
contributions of Historical-Cultural Theory 
were presented together with Historical-
Critical Pedagogy, and their immeasurable 
importance for human development, teaching 
and learning, as well as an analysis of the 
category of mediation as an essential element 
in the performance of teachers. as well as 
in the formation of human beings with the 
virtue of school education. Furthermore, the 
work presents the periodization of the child’s 
psychic development enriched by the analysis 
of the Guide Activities, developed by Lev 
Semionovitch Vigotsky and the Pedagogical 
Practice developed by Dermeval Saviani. The 
teacher’s mediation in children’s learning 
and development in Elementary School is 

also explored as essential, since the chosen 
approach points out that human beings 
need mediation through social relationships, 
especially from more experienced human 
beings, in order to develop. It is intended to 
contribute to this study in order to rethink the 
teacher’s work and development through the 
Study Activity.
Keywords: Education; Elementary School; 
Teacher mediation; Bond, Development; 
Study Activity. 

INTRODUCTION
Knowledge regarding School Education 

has always presented and continues to present 
several difficulties that directly reflect on the 
appropriation of scientific content and also on 
the development of children. Many of these 
issues are based on the mediation process 
of teachers in educational spaces, mainly in 
classrooms or school environments.

For this reason, the present study is based 
on understanding the importance of teacher 
mediation when pursuing the objective 
of creating meaningful links between the 
recipient and actual knowledge. In view of this 
demand, in-depth study of the periodization 
of child development becomes essential, as it 
is from the mediations and social interactions 
themselves that higher psychological 
functions develop (FACCI, 2004).

It is worth highlighting that such mediations 
do not happen by chance and are not simple 
attitudes, as they “[...] involve intentional 
planning and the choice of powerful 
mediators for the development of teaching.” 
(MELLO, 2020, p.88). For this reason, teacher 
training is a crucial demand for the effective 
development of these conditions, since 
“The development of special higher psychic 
functions in students must be the priority in 
the relationship with school content.” In this 
sense, the main objective must be guided by 
the mediation of teachers, with the aim of fully 
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developing higher psychic functions based on 
very well-defined intentionality.

In addition to intentionality itself, the 
social factor is primordial and must always 
be taken into consideration, occupying an 
important position in the choice of mediations 
for development, as Altenfelder states, 
“This means that the psychological world is 
configured based on man’s relationship with 
its environment, which we cannot forget, is 
marked by a culture and a historicity, therefore 
an objective, collective, social and cultural 
world.” (2015, p.61).

Authors such as Saviani, Vigotsky, Mello, 
Martins and many others present in the study 
contributed to the foundation of this work, 
being explored through the critical dialectical 
method, also through Cultural Historical 
Theory through bibliographical research. This 
methodological path was chosen, since it is 
understood that the method is the means by 
which it is possible to appropriate existing 
knowledge worked from qualitative syntheses. 

THE PERIODIZATION OF 
CHILD DEVELOPMENT
When studying the teacher’s mediation 

in the development of children’s meaningful 
bonds, it is necessary to understand human 
psychic development. According to Marilda 
Facci (2004), higher psychological functions 
result from each mediation arising from the 
subject’s interactions with the world around 
them, through the most varied instruments. 
Therefore, psychic development happens 
from social activity and to think about it, 
the Historical-Cultural Theory, by Vygotsky 
and his collaborators such as Leontiev, Luria, 
becomes indispensable during studies. It 
is important to start by highlighting that, 
according to Vygotsky, this development does 
not have an adaptive character but rather a 
socio-evolutionary one.

Psychic functions can be divided and 

studied into two dimensions: elementary 
and higher. In short, elementary psychic 
functions are linked to nature and in a way 
do not yet differentiate us as human beings 
from animals, since “[...] they guide the 
immediate responses to stimuli and express 
a fusional relationship between the subject 
and the object.” (MARTINS, 2016, p. 15), 
therefore, they are characterized as immediate 
responses and reflexes to stimuli. Meanwhile, 
the higher psychic functions are the result of 
social work, social relations and mediations 
that the environment in which the subject 
is inserted presents, developing through the 
transformations instructed by the physical 
and social surroundings of this environment, 
through “[...] of the transformations 
conditioned by the activity that sustains the 
individual’s relationship with their physical 
and social surroundings, [...]”. 

The child must not be alone in any way 
during the process of developing their psyche, 
they depend on and rely on external mediations 
that concern material and intellectual culture, 
in addition to the historical aspects that 
surround them.

According to Camilo:
[...]according to the Vygotskian perspective, 
man is born with the unlimited capacity 
to learn and develop maximum human 
potential, provided that in the presence of 
adequate living and educational conditions, 
resulting from shared teaching, the 
collaboration of more experienced partners, 
whether children older or more experienced; 
[...].

Therefore, these aspects can be transmitted 
by parents or guardians of children since birth, 
becoming even more emphasized with their 
introduction to school, where there is direct 
contact with teachers and other students in 
which they will exchange rich experiences.

Vygotsky presents the two levels of 
development that help us understand it in 
general. According to the author, the level of 
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effective development is understood as “[...] 
the level of development of the child’s psycho-
intellectual functions that was achieved as 
a result of a specific development process 
already carried out.” (VIGOTSKII, 2010, 
p.111), that is, they are classified by the actions 
that the child is already capable of performing 
alone, without the help of others.

On the other hand, the level of proximal 
development refers to “[...] what the child is 
not yet able to solve independently, but which 
with help they are able to solve.” (MARSIGLIA, 
p.37), that is, it can be carried out with the help 
of an adult, or even another more experienced 
child, but it is still not achieved successfully in 
isolation. In other words, it is the development 
that is close to the final result and of course, 
can be stimulated, therefore, it needs some 
help to carry out certain tasks related to this 
function. It is important to understand that 
proximal development becomes effective 
through stimuli and work that generate 
curiosity and the desire to carry out certain 
actions, thus guiding the child.

For this reason, following Saviani’s 
pedagogical practice, also presented by 
Martins, (2016, p. 26), it is extremely important 
that we, pedagogues and educators, put into 
action the initial social practice, where the 
“[...] teacher and student present themselves as 
distinct social agents, representing differently 
the social practice that is common to them 
[...].” (MARTINS, 2016, p.28) in order to map 
the spontaneous knowledge already acquired 
by our students on a given subject, whether 
with family, other colleagues, neighbors, 
among other means, as well as identifying the 
level of effective and proximal development, to 
we establish stimuli that are capable of guiding 
the objective of sequencing the development 
of each child.

Vigotsky, according to Nunes and Silveira, 
understands that teaching is a primary and 
founding condition for effective development, 

making them interdependent and reciprocal. 
Attached to teaching and development, there 
is learning. Concept that according to the 
etymology of the word: ``aprehendre``.

[...] We can conceive of learning as a process 
in which a person “appropriates” or makes 
certain their knowledge, strategic skills, 
attitudes, values, beliefs or information. In 
this sense, it is related to change, meaning 
and expansion of the individual’s internal 
and external evidence. What he can and 
needs to learn within each culture. (NUNES, 
SILVEIRA, 2009, p.13).

By connecting all the terms, it is 
possible to state that the qualification of 
development depends on learning through 
teaching, even in terms of quantity, and as a 
complement, “the ‘quantity’ of development 
achieved qualifies the teaching possibilities” 
(MARTINS, 2016, p.20) thus justifying the 
dialectical relationship between the terms 
and the importance of understanding them, 
as pedagogues, for the application of school 
activities and pedagogical practices in general.

Saviani presents the importance of teaching 
and development always going together, 
through all the topics of his Pedagogical 
Practice, which need to happen in a dialectical 
way. After the initial social practice, the 
teacher is responsible for conducting the 
problematization, a stage that “understands 
the main problems identified by the initial 
social practice” (SAVIANI, 1984, apud 
MARTINS p. 74), identifying what needs a 
solution and what knowledge can assist the 
class. Educational objectives become better 
defined during this stage, and executed 
based on the questions generated, directing 
knowledge that does not exist, but will come 
to exist.

Based on the elaborated objections, 
the content begins to be worked on using 
instruments, both theoretical and practical, 
with the instrumentalization stage. “It is 
(...) the collection of appropriations that the 
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teacher has to aim at in the act of teaching, that 
is, the objectives, the selection of content and 
teaching procedures, the teaching resources 
that he will use, etc.” (MARTINS, 2016, 
p.30), and therefore, the objective is to take 
advantage of the teaching materials that best 
fit the content and profile of the classroom, 
within the school’s possibilities, such as 
textbooks, research, videos or technologies in 
general, to have impulses that cause psychic 
transformations.

Finally, we reach catharsis. It is the 
synthesis of processes, in the “effective 
incorporation of cultural instruments, now 
transformed into native elements of social 
transformations” (SAVIANI, 1984, apud 
MARTINS, 2016, p.26), therefore, it makes 
it possible to say that learning existed in the 
environment, as the child no longer only has 
spontaneous knowledge of certain content 
through teaching. Catharsis is the objective of 
all of us, pedagogues, teachers and educators, 
as it is there that transformation takes place in 
the student’s life.

Following all the stages, the final social 
practice takes place differently from the 
first, as it qualifies with all the pedagogical 
intervention experienced. 

“[...] the qualitatively superior social practice, 
representative of the point of arrival, will 
be so according to the implementation 
of the teaching project, in the process of 
intersection between the student’s path 
(learning) and the teacher’s path (teaching).” 
(idem). 

With this completion of teaching, the 
child becomes interested and seeks to apply 
their new knowledge in their reality, in their 
daily lives. Whether telling parents, siblings, 
seeking to know even more and go deeper, 
or even applying it in a practical way, when 
feasible.

There are several studies that discuss the 
issue of psychic development from birth 
to old age. Among the authors studied, we 

highlight Martins (2016) in the investigation 
into the periodization of human development. 
According to the analysis carried out to 
prepare this study, we observed that human 
reasoning is born from distrust, from the 
need for discovery, while development 
requires activities that stimulate it and enable 
such discoveries. Psychic functions develop 
through the activities that determine them 
and for this reason, Elkonin and Leontiev 
declare that there are different guiding 
activities, or main activities that determine 
and characterize the stages of development 
during childhood.

According to Silva (2018), the first activity 
that guides development is called Emotional 
Communication and takes place in the baby’s 
first year of life. During this period, the baby 
is completely dependent on their parents 
or guardians, and for this reason they need 
emotional communication from them, even if 
they do not understand the language, to satisfy 
their demands, such as hunger, pain and sleep, 
for example. It is up to parents and teachers 
to know how to read the signals presented 
by babies in the most diverse ways possible, 
in order to understand their real needs and 
respect each baby’s time, as “In this scenario, 
babies hear, see, feel and feel move based 
on the spatial and temporal organization 
established by adults.” (SILVA, 2018, p.25).

Often this organization by those responsible 
and even by the school leaves something to 
be desired, not sending necessary stimuli 
and materials for this very important period, 
generating certain consequences such as 
possible delays in speech, emotions and 
feelings, as they have not received enough 
conditions to appropriate themselves. of such 
qualifications. For this reason, breaking with 
the welfare idea implemented in daycare 
centers and nurseries is extremely important. 
Currently, we understand that the role of 
the school is much greater than just caring 
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for children, feeding them and ensuring 
their health while their parents work, as 
the pedagogical work and psychological 
development made possible for the baby is 
immense. Camilo helps in understanding the 
importance of such stimuli through emotional 
communication, saying that: 

This communication is still not verbal, but 
emotional. The anticipatory initiative of 
adults to speak to the child before he is able to 
respond or understand and to bring objects 
closer for him to see and pick up creates 
new needs: the need for communication and 
manipulation of objects. (2008, p.135)

It is at this moment that the bases for the 
formation of sensorimotor actions occur, as 
the baby absorbs all the things that happen 
around him, stimulating memory to develop 
language in the future. The first relationships 
that occur during this period are also 
extremely important, as they receive affection, 
empathy and all other demonstrations that 
occur within their experiences.

During the second year of life, children 
begin to develop Instrumental Object Activity 
as the main activity in their lives, where 
it begins. “[...] the assimilation of socially 
elaborated procedures of action with objects 
and, for this assimilation to occur, it is necessary 
for adults to show these actions to children.” 
(FACCI, 2004, p.68). This means that they 
become minimally independent from adults 
for some activities, such as crawling to the 
toy and picking it up, and thus begin to relate 
objects to certain functions, made possible by 
adults, who demonstrate, even involuntarily, 
such functions present in the day. the subject’s 
daily life, always highlighting the importance 
of their intermediary.

Language is a form of mediation between 
the subject and the object of knowledge, and 
begins to appear during this stage. According 
to Vygotsky “[...] the child’s thinking evolves 
as a function of mastering the social means 
of thought, that is, as a function of language.” 

(1993, apud FACCI, 2004, p. 68). Even though 
it is immensely important, language is not 
the main activity during the current stage, 
its main role is to assist in the assimilation of 
objects with their respective functions.

Role Play becomes the next guiding activity 
in development, the main activity during early 
childhood. Its main function is to introduce 
children to the world, allowing them to 
represent human relationships. During this 
period, through play, the child “[...] tries to 
integrate an active relationship not only with 
the things directly accessible to him, but also 
with the wider world, that is, he strives to 
act like an adult.” (LEONTIEV, 1998b, apud 
FACCI, p.69).

During playful games, the subject can 
perform activities that are unfeasible for 
them in the real world, such as driving a car 
or an airplane, cooking, or even working 
and understanding the rights and duties of 
individuals in these roles, in which they are 
completely influenced by all human activities, 
since the main character is the man, in both 
cases, because, “[...] the child takes possession 
of the concrete world of human objects, 
through the reproduction of the actions 
carried out by adults with these objects. ” 
(FACCI, 2004, p.69), concluding that they are 
not instinctive but rather determined by the 
content that children absorb from the adult 
world.

After all the guide activity steps, we finally 
arrive at the study activity. It generally begins 
with the subject’s insertion into the school 
environment, in which they meet countless 
other people who were not previously in 
their circle of coexistence. At that moment, 
“The child has grown, developed physically, 
increased his vocabulary and is no longer 
satisfied with doing symbolically what adults 
do. It is now necessary to know what they 
know” (MARSIGLIA, 2011, p.49), but, like 
none of the guiding activities, the transition 
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does not happen completely naturally. It is 
necessary to prepare the child with a student 
attitude, so that they can assume new rights 
and duties, new obligations that study as the 
main developmental activity entails.

Studying from the beginning is seen as 
more important to parents, making children 
really feel like they are doing something more 
relevant, as Marsiglia says:

“[...] the child begins to carry out a socially 
important activity. If before their parents 
thought they could interrupt their games, 
now the attitude changes and the child’s 
‘study time’ starts to be respected and is not 
interrupted.” (2011, p.49).

And then, during this stage, consciousness 
and theoretical thinking arise. Together, they 
allow the child to understand the need for 
study as the teacher develops pedagogical 
methods that spark their interest.

The transition between the stages presented 
happens individually, with particular 
characteristics and time for each subject, 
but always causes changes in behaviors and 
functions. These changes occur due to the need 
to replace them with others, often generating 
crises that arise at the end of each stage. In 
this sense, for Davidov (apud CAMILO, 2008, 
p. 137), Vygotsky had concluded that during 
the crises of the first year, three and seven 
years, intense changes occurred due to the 
remodeling of the child’s needs, as well as 
their experiences internal. 

Vygotsky examined in detail the crisis of 
the first year, three years and seven years 
and came to certain conclusions regarding 
the essence of these sudden changes in the 
child’s development: the essence of each 
crisis consists in the restructuring of internal 
experience, the restructuring of needs and 
motives. (DAVIDOV, 1986; apud CAMILO, 
2008, p. 137)

Crises have an indefinite start and end time, 
and are commonly characterized by a difficult 
phase to educate, full of conflicts and negative 

attitudes, especially with parents and teachers. 
Fortunately, despite being very difficult, “Crises 
show the internal need for changes in stages, 
(...), as an open contradiction arises between 
the child’s way of life and their possibilities, 
which have already surpassed that way of 
life.” (FACCI, 2004, p.74), therefore, they can 
be minimized through the qualified training 
of teachers, the pedagogical team and even 
parents who care about the knowledge of 
these phases, thus taking coherent attitudes 
that help with the development of your child 
in the best way possible.

TEACHER MEDIATION IN 
CHILDREN’S LEARNING 
AND DEVELOPMENT IN 
ELEMENTARY SCHOOL
Numerous studies from psychology in 

general seek to understand through which 
means the human being develops, and one 
of the authors studied for the presentation 
of the following research based on the socio-
historical approach, states that “[...] the 
human being develops constitutes as a human 
being in the life and education processes 
that he experiences, that is, he learns to be 
human in the social relationships in which 
he participates as an active subject” (MELLO, 
2012, p.366), and all these relationships 
happen through mediation, along with 
culture and activity. The concepts presented 
make us understand that the human being 
is inserted in the environment, and develops 
based on his relationships and experiences 
in this environment, “This means that the 
psychological world is configured based 
on the relationship between man and his 
environment, which We cannot forget is 
marked by a culture and a historicity, therefore 
an objective, collective, social and cultural 
world.” (ALTENFELDER, 2015, p. 61).

In view of the above, it is the role of the 
education professional responsible for 
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training children at school to understand 
that mediation is of enormous importance 
and that their performance must occur with 
excellence, especially when working with the 
perspective of Historical-Cultural Theory, as 
it is through mediation in the relationship 
established with other human subjects, they 
develop higher psychic functions, conditions 
that differ from animals (MELLO, 2020, p.74). 
According to the author, humanization occurs 
as higher psychic functions are developed, 
through the internalization of content, which 
comes from adequate mediation by people 
with more experience and the available 
instruments which are offered and presented 
to the child (MELLO, 2012, p.369). Mello 
also highlights that mediation concerns the 
individual interpretation of each subject, that 
is, there may be different impacts coming 
from the same experience lived by children 
of different ages, and because they are 
interpreted in different ways, they generate 
different meanings (2012, page: 370).

It is important to highlight that human 
beings do not appropriate each and every 
mediation, they need to present and work 
especially with intentionality. “The mediating 
activity must modify and deepen as individuals 
create new learning needs for themselves and, 
therefore, to develop themselves.” (MELLO, 
2020, p.80). Such intentions must accompany 
the development process of individuals, so 
that they do not “settle”, moving away from 
the approach to the developmental function 
of mediations.

For man’s relationship with the environment 
to occur, it is necessary for him to acquire 
instruments. Animals satisfy their needs 
in the most natural way possible, seeking 
food directly from the forest when they feel 
hungry, while humans do not behave this way. 
It needs numerous utensils to be able to feed 
itself when it is hungry, such as the plow, the 
knife, the fire... instruments created by our 

own species and passed on to new generations 
through mediation, as the more experienced 
teach the inexperienced. “According to the 
historical-cultural approach, the relationship 
between man and the environment is always 
mediated by human cultural products, such 
as the instrument and the sign, and by the 
‘other’” (FONTANA, CRUZ, 2013, p. 58)

Signs are called by Vygotsky as 
“psychological instruments”, “While the 
instrument is externally oriented, that 
is, towards modifying the environment, 
the sign is internally oriented, modifying 
the psychological functioning of man.” 
(FONTANA, CRUZ, 2013, p. 59) Therefore, 
signs are artificial and abstract means that 
directly imply the relationship between the 
human being and the environment, since it is 
the creation of a symbolic universe, worked 
between generations that results of collective 
activity objectified in culture, as presented 
by Martins, in which “[...] a supra-individual 
production is revealed to be shared among 
men and transmitted to new generations, that 
is, it requires teaching.” (MARTINS, 2016, 
p.16-17).

Language is seen as the most important 
sign for humanity, as it is part of the thought 
elaboration process, since the subject 
associates the word with the object or action 
carried out by adults, who mediate this 
relationship.

Therefore, Vygotsky postulated the 
development of speech as a decisive 
qualitative leap in the humanization of the 
psyche, as it results from the intersection of 
thought and language, functions that in their 
origins follow distinct and independent lines 
of development. Therefore, the development 
of thought and language maintains a close 
alliance with the process of word complexity.” 
(MARTINS, 2016, p. 17).

The human being through language 
develops individually and collectively, as it is 
necessary for the establishment of development 
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relationships between human subjects. Given 
this importance, we understand that “Both 
systems merges, forming an intertwining of 
two genetic processes [genesis], but essentially 
different.” (MELLO, 2020, p.77), that is, 
organic and cultural plans merge in the child’s 
development.

Over the years, research has shown that the 
binomial of Learning and Development are 
inseparable aspects in the child’s education 
process. This statement refers to the fact that:

[...] the development of learning occurs at 
the same time as human development. We 
do not need to wait for the maturation of 
internal structures in children and young 
people, such as physiological structures, to 
develop appropriate teaching for learning. 
(VIGOTSKY, apud MELLO, 2020, p.75)

Therefore, it is understood that learning and 
development must be stimulated mutually, so 
that the two can actually exist with excellence, 
as they are linked, not happening in isolation.

Mello contributes to the understanding 
of the importance of mediation in the joint 
process of learning and development, “[...] 
in the processes of learning and human 
development there are crucial moments 
specific to each individual that are related 
to a series of other previous moments and 
subsequent experiences in society.” MELLO, 
2020, p.78). The experiences children have at 
school can contribute to the student’s integral 
development. It is important to highlight what 
the school institution needs to produce.

[...] pleasurable experiences with a given 
object of knowledge, in which students feel 
respected in their interests and their reality, 
in which they feel capable, can positively 
mobilize the student to continue learning. 
On the other hand, situations in which they 
feel disrespected, incapable of learning, can 
create an aversion to certain knowledge or 
even school discipline. (ALTENFELDER, 
2015, p.68)

According to Mello (2020), for these factors 

to happen effectively, quality mediations are 
necessary, never separated only by the child’s 
age or school year. It is up to the teacher to 
observe and understand the needs of each 
student, based on their particularities, 
generating qualified mediations.

In addition to the quality of mediations, 
Saviani presents intentional planning as 
essential, which consists of organizing 
actions based on thinking in the form-
content-recipient triad, resulting in concrete 
development. Martins complements this idea 
by saying that:

[...] the selection of content and the 
organizational form in which learning 
occurs, for Historical-Cultural Psychology, 
are not factors that can be secondary. In the 
same way, for Historical-Critical Pedagogy, 
it is necessary to identify in the educational 
act under which conditions learning truly 
operates in the service of the individual’s 
development. (MARTINS, 2016, p. 21).

The thoughts of the authors mentioned 
above, Saviani and Martins, are intertwined as 
they share the same objective, the promotion 
of development, based on historical-social 
practices. According to Martins, man as a 
social being is presented from his development 
through relationships with the environments 
that link him to nature, as he acquires, 
according to his experiences, and typically 
human characteristics that ensure him.

Giving importance to everything that has 
already been presented, it is necessary to 
relate and clarify the role of the school, as well 
as the teacher’s connection, to all learning 
and development processes, taking into 
consideration, the entire periodization based 
on mediations. According to Marsiglia,

The role of the school institution is, 
therefore, extremely important for the child 
to appropriate the knowledge of humanity, 
as human qualities are crystallized in them, 
so that they know how to use instruments 
and are encouraged to develop progressively. 
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(2011, p. 39)

In the school training process, two types 
of mediation can occur from the professional 
who works directly with the child, such as the 
teacher. Sforni clarifies that (2008, p.7) “[...] in 
the school context there is a double mediation, 
one that refers to the relationship between 
teachers and students, the other linked to the 
relationship between students and the school 
content” that must be led by the teacher.

In view of this fact, “Pedagogical mediation 
runs the risk of not being effective in learning 
and, worse, preventing it, if it is not exercised 
in this process of complex awareness and 
intentionality of the end to be achieved.” 
(MELLO, 2020, p.81). The author presents 
the need to interpret the experiences of each 
student, which are clearly not the same, 
therefore, pedagogical mediation tries to 
thoroughly seek the needs of the present 
classroom or the school in general, and thus 
generate mediations that agree with these 
indispensabilities.

  In addition to understanding these needs, 
the school must strive to influence students 
to seek knowledge, based on the real interest 
in learning through intentional relationships, 
not only on the part of students, but also on 
the part of teachers.

This is because intentional relationships 
must be reciprocal, that is, the student needs 
to develop intentionality about their need to 
learn, at the same time that teachers need 
to deeply expand their intentionalities in 
proposing mediating activities. (MELLO, 
2020, p.78-79).

Reciprocity through the search for 
knowledge based on intentional relationships 
becomes responsible for the success or failure 
in the learning and development process. 
Such failure often happens, but the direct 
causes of it certainly do not appear, as it 
can often be caused by some inefficiency 
at the school, or other problems. And for 

the symptoms of delay not to appear, the 
solution presented lies precisely in the search 
for knowledge by the teacher and the entire 
school structure, so as not to cause the loss of 
the fluidity of development. Therefore, “The 
educator, as a more experienced partner, 
is the one who mediates the child with the 
world intentionally, seeking the maximum 
possibilities for the individual’s development.” 
(MARSIGLIA, 2020, p.36).

FINAL CONSIDERATIONS
Studying the periodization of development 

and the mediation process of the processor for 
teaching and learning from the perspective 
of Historical-Cultural Theory allows 
us to understand the importance of the 
intentionality of teaching actions, together 
with the relevance of the social factor. It is 
concluded that learning and development 
are inseparable factors and intentionality is a 
crucial principle for both to happen.

The studies carried out by Mello contribute 
to the understanding of the way in which this 
principle must relate to the social factor, and 
thus needs to be present in the activity plan 
for a class, as “[...] the teacher’s activity has as 
its fundamental characteristic intentionality, 
as he perceives the learning needs of his 
students, and also visualizes their needs” 
(MELLO, 2020, p.88).

In addition to the individual development 
of the child, it was also possible to understand 
that all the processes studied during 
the research are essential for humanity, 
transmitted by the school institution, as 
shown by Marsiglia.

The role of the school institution is, 
therefore, extremely important for the child 
to appropriate the knowledge of humanity, 
as human qualities are crystallized in them, 
so that they know how to use instruments 
and are encouraged to develop progressively. 
(2020, p.39)

I conclude by highlighting that all the 
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knowledge presented in this work is of 
immeasurable importance for the teacher 
training process, since both theory and 

pedagogical practice are instruments capable 
of assisting in the mediation process in search 
of the child’s psychic development.

REFERENCES
ALTENFELDER, Anna Helena. Aspectos Constitutivos da Mediação Docente e seus Efeitos no Processo de Aprendizagem 
e Desenvolvimento. Constr. psicopedag. [online]. vol.23, n.24, pp. 59-76. ISSN. LIVRO PSICO. 2015. Disponível em: < http://
pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S1415-69542015000100006>Acesso em: 7 mar. 2023.

CAMILO, Telma Cristina. A periodização do desenvolvimento infantil: contribuições da teoria histórico-cultural. Revista de 
Iniciação Científica da FFC – (Cessada), v.8, n.2. 2008. Disponível em: <https://revistas.marilia.unesp.br/index.php/ric/article/
view/192 > Acesso em: 7 mar. 2023

FACCI, Marilda Gonçalves Dias. A periodização do desenvolvimento psicológico individual na perspectiva de Leontiev, 
Elkonin e Vigostski. Campinas: Cad. Cedes, v.24 n.62, p.64-81. 2004. Disponível em: < https://www.scielo.br/j/ccedes/a/3Nc5f
BqVp6SXzD396YVbMgQ/?lang=pt > Acesso em: 8  mar. 2023

FONTANA, R.; CRUZ, N.; A abordagem histórico-cultural. In Psicologia e Trabalho Pedagógico. São Paulo: Editora Atual, p. 
57-66. 2009. 

MARSIGLIA, Ana Carolina Galvão.; Considerações sobre o desenvolvimento infantil. In: A Prática Pedagógica Histórico-
Crítica na Educação Infantil e Ensino Fundamental. Campinas: Autores Associados, p. 35-59. 2011.

MARTINS, L. M.; ABRANTES, A. A.; FACCI, M. G. D. Periodização Histórico Cultural do Desenvolvimento Psíquico: do 
nascimento à velhice. Campinas: Autores Associados, p. 130-139. 2016.

MELLO, Maria Aparecida. O Conceito de Mediação na Teoria Histórico Cultural e as Práticas Pedagógicas. APRENDER - 
Caderno de Filosofia e Psicologia da Educação, [S. l.], n. 23, p. 72-89, 2020. Disponível em: <https://periodicos2.uesb.br/index.
php/aprender/article/download/7317/5105> Acesso em: 6  mar. 2023

MELLO, Suely Amaral. Cultura, Mediação e Atividade. In: Marx, Gramsci e Vigotski: Aproximações. Araraquara: 
Junqueira&Marin, p. 365-375. 2012. Disponível em: <https://books.google.com.br/books?hl=pt-BR&lr=&id=KbZ2DwAAQB
AJ&oi=fnd&pg=PA9&dq=marx+gramsci+e+vigotski&ots=VWAjDBRjln&sig=EsPAHPWCc7btwxAbzly9vtNSB7o#v=onepag
e&q=marx%20gramsci%20e%20vigotski&f=false> Acesso em: 13 ago. 2023.

VIGOTSKII, Lev Semenovich. Aprendizagem e Desenvolvimento Intelectual na Idade Escolar. In: VIGOTSKII, L. S.; LURIA, 
A. R.; LEONTIEV, A. N. (Orgs.). Linguagem, desenvolvimento e aprendizagem. 11ª ed. São Paulo: Ícone, 2010, p. 103-117.

SFORNI, Marta Sueli de Faria. Aprendizagem e Desenvolvimento: o papel da mediação. In: CAPELLINI, Vera Lúcia Fialho; 
MANZONI, Rosa Maria (Orgs.). Políticas públicas, práticas pedagógicas e ensino-aprendizagem: diferentes olhares sobre o 
processo educacional. 1ª ed. Bauru UNESP/FC/São Paulo: Cultura Acadêmica, 2008, p. 01-09.

SILVA, J. R.; SOUZA, R. A. M.; MELLO, S. A.; LIMA, V. G.; Educação de Bebês: cuidar e educar para o desenvolvimento 
humano. São Carlos: Pedro & João Editores, 2018. 

http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S1415-69542015000100006
http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S1415-69542015000100006
https://revistas.marilia.unesp.br/index.php/ric/article/view/192
https://revistas.marilia.unesp.br/index.php/ric/article/view/192
https://www.scielo.br/j/ccedes/a/3Nc5fBqVp6SXzD396YVbMgQ/?lang=pt
https://www.scielo.br/j/ccedes/a/3Nc5fBqVp6SXzD396YVbMgQ/?lang=pt
https://periodicos2.uesb.br/index.php/aprender/article/download/7317/5105
https://periodicos2.uesb.br/index.php/aprender/article/download/7317/5105

