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INTRODUCTION
In Mexico, although significant progress 

has been made on the issue of educational 
coverage, it has not been possible to move 
as quickly in order to offer quality education 
for all boys and girls, which is reflected in 
the results. of the different national and 
international evaluations carried out on our 
students (Backhoff, 2013; National Institute 
for the Evaluation of Education ([INEE], 
2012). Undoubtedly, educational quality is a 
complex phenomenon that is related to student 
characteristics and particularities of their 
socio-family and educational environments 
(Murillo & Román, 2011).

Particularly within the family 
environment, the effects of both structural 
aspects (socioeconomic level, cultural capital 
and type of family) and functional elements 
(family climate, educational expectations and 
participation in the education of children) 
on school success have been demonstrated. 
(Flouri & Buchanan, 2003; Raty, Kasanen 
& Laine, 2009; Valdés, Martín & Sánchez, 
2009). The present work addresses precisely 
the issue of parental participation in the 
education of their children, which is one of 
the factors regarding which more than has 
been investigated internationally but on 
which there are still limited studies in Mexico 
(Valdes & Vera, 2013).

Despite the recognized importance of 
parental participation in their children’s 
education as a tool for improving educational 
quality, by educational policy in Mexico, 
from the institutionalization in 1993 of 
the ‘Councils of Social Participation’, the 
achievement of effective parental involvement 
is still an important weakness of the Mexican 
Educational System (Martínez, Bracho & 
Martínez, 2007). The participation of families 
in education includes all the activities that they 
carry out at home, with school institutions and 
with the community to promote the academic 

success of their children and students in 
general (Graham, 2011). 

The model proposed by Epstein, 
Sander, Salinas, Jansorn and Van Voorhis 
(2002) identifies six ways in which parents 
participate in education: a) Upbringing, 
which includes actions by the family that 
promote the acquisition of habits, values and 
behaviors that facilitate adaptation to the 
demands of the school; b) Communication 
with the school, referring to practices aimed 
at maintaining and sharing information, both 
with teachers and managers, with the purpose 
of favoring the performance of the child and 
the management of the school; c) Support for 
learning at home, which includes supervision 
and help in carrying out extracurricular 
activities that support learning of the school 
curriculum, d) Decision-making, which 
involves actions such as being part of 
organizations that participate in decisions 
relating to school; e) Volunteering, implies 
the involvement of parents in actions aimed 
at using community resources to support 
student learning and f) Collaboration with 
the community, which includes actions by 
parents aimed at using the resources of their 
communities with the purpose of promoting 
school management and children’s learning. In 
the present study, the support and supervision 
of parents are assumed as important variables 
of the previous model so that students can 
successfully complete their extracurricular 
tasks (family social support, self-efficacy in 
homework and school commitment).

Although the factors that affect the 
involvement of parents in the education of 
their children are diverse, there are numerous 
coincidences in that aspects related to the 
school context such as: The social support 
of teachers to address the various problems 
faced by students, as well as the existence of 
a pleasant atmosphere of companionship 
among students can favor or hinder the 
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effective participation of parents (Epstein, 
2011; Hepworth & Riojas-Cortez, 2012).

The present study is based on the findings 
that show the importance of the participation 
of families and the school context as tools 
for improving educational quality. This is 
suggested by the accumulated findings in 
the literature that the characteristics of the 
families themselves and the practices of the 
schools play an important role in promoting 
effective parental involvement (Epstein, 2011; 
Hornby & Lafaele, 2011).

Based on the above, the purposes of this 
study are: 1) Validate instruments that are 
capable of measuring each of the family and 
school context variables; 2) Demonstrate the 
predictive effect that family variables (family 
social support, self-efficacy in homework 
and school commitment) and school 
context (teacher social support and peer 
social support) have on the greater or lesser 
participation of parents in their children’s 
studies at the basic middle level. 

METHOD
Through a non-probabilistic sampling, 495 

students were selected, assigned to 30 public 
secondary schools located in the south of 
the state of Sonora, who were enrolled in the 
grades of 1ro, 2 do and 3 ro. The sample consisted 
of 270 (54.5%) women and 225 (45.5%) men. 
The average age of the boys and girls was 
12.94 (SD =.90) years. Each of them answered 
a questionnaire which was made up of five 
scales that were validated (Blunch, 2013; 
Byrne, 2010) through confirmatory factor 
analysis.

RESULTS
Family Social Support Scale (ASF). An 

instrument developed by Kerres (2002) 
was validated to measure the perception of 
satisfactory family social support (X2 = 21.68, 
gl = 14, p =.085; CFI =.99; SRMR =.03; RMSEA 

=.03, IC 90 [.00 -.05]). It consists of seven 
items that measure family social support (See 
Annexes), understood as the involvement 
of parents in their children’s academic 
tasks (example: they help me develop my 
academic skills, they make suggestions for 
improvement). It was answered using a Likert-
type scale with four response options, ranging 
from 1 (Never), 2 (Rarely), 3 (Sometimes), 4 
(Many times) and 5 (Always).

Teacher Social Support Scale (ASD). An 
instrument developed by Kerres (2002) was 
validated to measure the perception of teacher 
social support (X2 = 26.19, gl = 14, p =.024; 
CFI =.99; SRMR =.03; RMSEA =.04, IC 90 
[.01 -.06]). It consists of seven items that 
measure teacher social support (See Annexes), 
understood as the type of relationship between 
students and teachers (example: they take care 
of me, they are fair in dealing with others). 
It was answered using a Likert-type scale 
with four response options, ranging from 1 
(Never), 2 (Rarely), 3 (Sometimes), 4 (Many 
times) and 5 (Always).

Peer Social Support Scale (ASC). An 
instrument developed by Kerres (2002) was 
validated to measure the perception of social 
support by peers (X2 = 23.10, df = 9, p =.006; 
CFI =.98; SRMR =.03; RMSEA =.05, CI 90 
[.02 -.08]). It consists of six items that measure 
social support from peers (See Annexes), that 
is, they refer to the degree of camaraderie and 
support that exists among students (example: 
they do nice things for me, spend time with me 
doing things). It was answered using a Likert-
type scale with four response options, ranging 
from 1 (Never), 2 (Rarely), 3 (Sometimes), 4 
(Many times) and 5 (Always).

School Engagement Scale (CE). The 
instrument developed by Tomàs, Gutièrrez, 
Sancho, Chireac and Romero (2016) was 
validated to measure school engagement (X2 
= 35.80, gl = 20, p =.016; CFI =.98; SRMR =.03; 
RMSEA =. 04, CI 90 [.01 -.06]). It consists of 
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eight items that measure the level of student 
involvement in learning activities (example: 
I pay attention to my teachers’ instructions, 
I look for information to complete and/or 
improve my homework). It was answered 
using a Likert-type scale with four response 
options, ranging from 1 (Never), 2 (Rarely), 3 
(Sometimes), 4 (Many times) and 5 (Always). 
See Annexes.

Task Self-efficacy Scale (AUT). The 
instrument developed by Cartagena (2008) 
was validated to measure the level of 
successful completion of students in carrying 
out extracurricular tasks (X2 = 14.19, gl = 7, 
p =.048; CFI =.99; SRMR =.02 ; RMSEA =.04, 
90 CI [.00 -.08]). It consists of seven items that 
measure self-efficacy towards tasks (example: 
I complete the tasks that are asked of me, I 
deliver the tasks that are requested on time). 
It was answered using a Likert-type scale 
with four response options, ranging from 1 
(Never), 2 (Rarely), 3 (Sometimes), 4 (Many 
times) and 5 (Always). See Annexes

Parent Participation Scale (PPF). An ad hoc 
instrument was designed (X2 = 23.31, df = 13, 
p =.038; CFI =.99; SRMR =.03; RMSEA =.04, 
CI 90 [.00 -.06]). It consists of nine items that 
measure the degree of parental involvement 
in their children’s studies (example: Helps 
develop a sense of responsibility in your child, 
Supports your child with homework). It was 
answered using a Likert-type scale with four 
response options (See Annexes), which ranged 
from 1 (Never), 2 (Rarely), 3 (Sometimes), 4 
(Many times) and 5 (Always).

Table 1 presents the results of the multiple 
regression analysis model; in it it can be 
observed that the five independent variables 
resulted with directly significant and positive 
effects on the independent variable (PPF). The 
standardized beta coefficient also allows us to 
determine that the variables Self-efficacy in 
tasks (β=.24), Teacher social support (β=.23) 
and school commitment (β=.21), are the ones 

that most influence the dependent variable. 
PPF.

B ES B β t p

Family Social Support (ASF) .07 .03 .09 2.08 .03*
Teacher Social Support (ASD) .16 .02 .23 5.53 .00***
Peer Social Support (ASC) .08 .03 .11 2.66 .00**
School Commitment (CE) .20 .05 .21 4.26 .00***
Task self-efficacy (AUT) .23 .04 .24 5.12 .00***

Table 1. Summary of the Regression Analysis 
of the variables that predict the greater 
participation of parents in their children’s 

studies.

Note: R2=.48 (n= 495, * p <.05. ** p <.01. *** p 
<.001); Durbin-Watson = 1.93; f2 =.89

Own source

DISCUSSION
Based on these results, it can be affirmed 

that to the extent that the student satisfactorily 
fulfills the school tasks on the one hand, and 
on the other, teachers establish involvement 
practices with parents, all within a favorable 
school climate. the participation of parents in 
the study of their children will be greater.

In the previous context, it was shown that 
family support and teaching practices promote 
greater co-responsibility of parents with the 
school in order to improve the academic 
achievement of students; However, in 
subsequent studies, it is recommended to use 
other variables that, according to a specialized 
literary review, can contribute more effectively 
to predict the participation of parents in their 
children’s studies, since although it was found 
that both social support of the families as well 
as that of the teachers contribute significantly 
in the explanation of this phenomenon, these 
were not very relevant, which resulted in 
48 percent of the variance explained by the 
independent variables with respect to the 
dependent variable.
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CONCLUSIONS
The previous findings suggest that 

teaching and institutional strategies, as well 
as the promotion of responsibility in students, 
contribute significantly to the participation 
of families in the education of their children; 
This implies assuming, on the part of the 
latter, a shared responsibility with teachers, 
administrators and other social actors, in order 
to create conditions that facilitate students to 
respond adequately to the cognitive, affective 
and social demands of schools (Bazdresch, 
2010; Valdés & Urías, 2011).

This participation includes all the activities 
that families carry out at home, with school 
institutions and with the community, to 
promote the academic success of their children 
(Epstein, 2011; Martiniello, 1999).

An effective involvement of parents also 
contributes to achieving greater equity in 
education, since it reduces the unfavorable 

effects of adverse structural conditions such 
as socioeconomic level, vulnerability of ethnic 
origin and/or gender, among others (Epstein, 
2011; Silas, 2008).

The study of parental participation in the 
education of their children is relevant due to 
the fact that evidence has been found that it is 
associated with obtaining, by students, higher 
quality learning (Bellei, Gubbins & López, 
2002; Hepworth & Riojas-Cortez, 2012) 
and the reduction of other problems, such 
as violence between peers, which negatively 
affect the school climate (Zurita, 2011).

Finally, this involvement of parents is a 
powerful form of social participation, which 
has been shown to be a valuable resource 
to improve school management of the 
different aspects related to student learning, 
and therefore obtain an improvement in 
educational quality (Bellei et al., 2002; Epstein, 
2011). 
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