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INTRODUCTION SECTION

Over these 24 years to teach, I have
observed that more and more students aged
between ten to fifteen years have started, from
year to year, the school year with a disinterest
posture, apathy in the face of learning,
maintaining postures procrastination and or
challenge and “resistance” in the face of the
teacher and their classes/learning.

Nowadays students are practically every
day at school, because with the evolving of
society both the father and the mother work.
Is these some of the reasons for parents to
continue to see their children as “my babies,
my princes”?

It is also notorious to the increasing age
of students, their detention of learning,
regardless of the strategies and tools used,
being a process of conquest by teachers
increasingly difficult, thus being the student’s
autonomy, key point for your learning,
committed or even undervalued. What will
be the reasons that may be on the basis of
these behaviors?

METHODOLOGY

The methodology wused is the direct
observation of students (12509 in their
teaching/ learning process, empathy, dialogue
with the student and family, periodic
evaluation meetings, the shares between
teachers and graduates (essentially in the area
of tutoring ).

CONCEPTUAL FRAMEWORK

There are three fundamental lines at
teaching-learning: the family, the student and
the teacher.

THE FAMILY

The society of the day has been undergoing
huge changes, changes that the school and all
its operation strive to follow.

The family is less and less time together.
There is no longer the maternal image at
home waiting for their children to arrive and
follow their daily lives, where the father is
only with the family at dinner time and his
most relevant role was to ensure economic
well-being (home, food and laundry), being
the maximum authority of the house. On the
other hand, with the emancipation of women
and their departure to the job market, their
grandparents were, because they all lived
relatively close; However, in the days they
run, even they are deprived of doing so, or live
far, or, contrary to what was expected a few
years ago, they are still professionally active,
making them impossible to accompany their
grandchildren.

This “departure” has brought many
benefits to the social and economiclevel, both
to women or for the family itself. But brought
other not so positive factors: the lack of face
-to -face follow -up of family members, the
passage of emotional and social values (limits
and rules),as well as emphatic and social and
social taxes.

This distance and this “lack of time” to be
with children/family more consistently entails
a tempting attitude of compensation, bonus ”,
material® prize ”, as if it collected those hours
of removal, thus having a Overvaluation/
protection of your loved one, because “he
is not to blame,” but above all is the best of
all and everything; Soon we must protect it,
we must show him that he is the best in the
world, that everything he does is right, with
no limits or rules of socialization, feeding his
ego and belittling his autonomy, doing him
Everything, even carrying the backpack with
the books to the school entrance, despite its
fifteen years. “This compensatory protection”
blocks the growth of children, they do not
feel the need to do something, because they
have everything they ask, regardless of their
daily achievements.
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Parents feel that they have to be the greatest
friends of their children, a concept that
brings biases to the education they must give
them, because the “parents are not friends
of their children, but models” (Sampaio, D.,
interview with vision), Therefore, between
the family must not impose rules, but to build
them together, establishing a coherent and
well-defined balance (boundaries) (Sampaio,
D., interview with active). Young people
must be held responsible, either in the good
or less good times, otherwise, throughout
their childhood they will gain more control
over parents and this trend will reflect on
all other adults with whom they will relate
, not accepting advice and or even proposals
that do not meet their “priorities” and wills.
“Limits constitute a point of fundamental
importance in the family context, as well as
outside it, when thinking about education.
As in society, there must also be certain rules
and limits that guarantee the survival and
good coexistence of all ?(BONALUME, C.R.,
2013).

Nowadays, with the presence of parents in
the family, although with less time, they will
no longer perpetuate the values and attitudes
as they received them, because young people
are aware of their rights have access to all
types of information; Thus, this authority
is gradually conquered, since the day it was
born, in a natural and balanced way (Sampaio,
D., interview with Active). The family needs
time together, needs dialogue, needs moments
of sharing, giving and receiving, affection and
confidence, that parents do not “close their
children in redomas” to protect them, but
rather, who give them tools and strategies
for them to overcome obstacles and fears. At
this controversial age, that of adolescence, a
young man who walks for his autonomy feels
need to do so alone, although he knows that
parents are not there, but they are around -
this gives them breathtaking and confidence

in the continuation of Your way (Sampaio, D.,
interview with Active).

I ask: Where can we find the effort to
conquer, the tools to solve problems, even if
they are simple angry between their peers?
When does the student face the problem like
his and how will he organize to solve him?
Where are the children who, although they do
not have toys / games, invent or reinvent them,
leaving aside their apathetic and inactive
posture in the face of any obstacle that appears
to them?

The son is the one who is always right, not
wondering if it will really be; The child is the
one who does not need to be accompanying
in his studies, because he goes to school and
then the obligation to teach and educate it is
from teachers, attends free time activities and
performs homework, then still goes to Ballet/
Football or other activity, and finally, when
you get home, your family is already worn
out for another day of work, He is no longer
responsible for accompanying his child in his
studies, as others have been in charge of doing
so; In the short time left, if possible, you see
the news while you have dinner and then, with
alot of love and affection, send the children to
bed, not talking about the school, about the
jokes you had and how everyone They spent
their day.

Contrary to what many parents think: “the
child needs limits to feel safe and protected,
just as it also needs discipline, with love and
respect” (BONALUME, C.R., 2013). The
early models of the child are the nearest
family, she learns by observing and relating,
acquiring attitudes and behaviors, beliefs and
values, thoughts, actions and strategies for
life (Brazelton and Greenspan, 2000; Schunk,
2000).

THE STUDENT

Over the years I teach, I have observed
that children aged between nine, eleven and
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twelve years old, therefore, have shown a
growing anxiety to participate, but in that will
is not implicit to “participate well” ; We find
the desire to be the first because participating
right or wrong does not count, just have to
answer. “The immediate response and the
absence of reflection come in most of the
new technologies. Access to information is so
fast that they have lost their taste for research
”(Sampaio, D., interview with Active)
watching the students, their physiognomies,
their impulses, it seems that the answer
comes out as if it was part of a game: Hit it
rises level; If you make mistakes, patience,
you can continue to try until you get it right,
what matters is now, the present, because,
nowadays, “people recall very little important
heights of your life, are too obsessed with
living the moment” (Sampaio, D., interview
with Active). We found students with a lack
of concentration and attention, where their
cognitive and even visual memories have not
yet been properly explored. Research work
that has to be more elaborate and not simply
copied is already a very difficult job and that I
am not capable of.

This lack of concentration and willingness
to be present and learning has brought with
it some problems of indiscipline. As students
grow instead of impulsive answers, we begin
to observe silences, denial in participating
and even replacing destabilizing behaviors.
Over the years I have maintained an empathic
relationship with students, with open
dialogues about the present, the future and
even the past. These constant dialogues and
this mutual confidence has often allowed out
of these outbursts, these outbursts showed
a very important factor that is not always
directly referred to, that is, that this apathy/
procrastination and or indiscipline camoufla:
the shame of showing that not not You know,
the shame of being “enjoyed” by your peers,
the shame of stop being seen as the “perfect

prince’, in the background is lacking the
strategies and tools associated with autonomy
and group empathy, lacking acceptance it
Of yourself as it is and the will to change,
the acceptance of your pair as it is, without
castration, enjoyment and humiliations, you
lack the goals and goals to achieve, you need
to realize that the school is to learn, you lack
Learning to learn (Rosario, P., 2004). It is
evident that if students are without personal
goals, they do not make behavioral and or
cognitive efforts to achieve a certain goal.

Teachers, adults and even their peers are
now their observation models. Students must
be held responsible for their behaviors, but
the true origin that leads them to make them
must also be known.

Young people must feel free to assume their
difficulties, without fear of others, because
this fear, this insecurity make learning uninfit,
transform the environment in the classroom
into alittle welcoming space, and this can make
awakening UNBELIXED BEHAVIORS, OR A
FULL ALY HEARING OF WHAT IS GOING
DON'T THAT TIME. The student already
feels unmotivated, no longer wants to observe
his models, can no longer observe in them
any use and we are facing a block for learning
(Bandura, 1997). Motivation, interpersonal
relationships are also very important at the
social, emotional and cognitive level, and may
be a stimulus to learning.

Other problems are raised now: will the
sympathy contents mean to students? Is
the problem in your content or is it more in
how they are exposed to the student? Isn’t
the classroom as appealing as the games and
technologies that students use? This theme I
will leave to the teachers.

TEACHERS

Portuguese teachers cross a moment of
change: programmatic flexibility, curriculum
change, interdisciplinarity, problem solving
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method. But with these changes the teacher
is able to surprise his students, or will he
be surprised? Will the school be properly
prepare for its students for its future? Is the
responsibility only of the teacher?

No, the responsibility is not only for the
teacher, the responsibility must be shared,
ie: in the culture of the child / adolescent,
the responsibility is for the teacher and the
family, because these are the mediating poles
between what the child / adolescent must
learn and how it must do it. I chose the word
“shared” purposely, for for something to be
shared had to be spoken and mediated by both
parties. Here we have a main point for a good
understanding between family and school: the
existence of empathy, Because the desire of
the child/adolescent to succeed is not only of
the family, it is also the will of teachers; Soon
there must be an open dialogue, a sharing of
experiences, and bring the family to school.

From experimenting, I emphasize that
bringing the family to school is cuammy;, since,
in addition to creating feelings of trust and
sharing, the family becomes aware of another
reality

- How their children/adolescents behave at
school; how they interact with teachers, staff
and peers; they can see that what they see is
a different reality from the one who lived
at school in their time of students. On the
other hand, students, in addition to feeling,
generally, comforting emotions, they also
feel “important”, because “my family is here,
they are helping me and is so good!”. This
step is fundamental, that is, besides breaking
barriers, the family itself feels that it is part
of the teaching/learning process, which
is responsible both inside and outside the
school.

If the teacher creates a relationship of trust
with the family and the students, the first
step is already created, which is not implicit
in curriculum programs, but its greatness

will directly and indirectly influence their
learning/understanding by the students. At
this point, the student can already “accept”
that the teacher is one of his observation
models, emotional relationships have already
been created, now the student is already aware
of his model, has already made a decision,
already selected what is useful for him , this
is very important for its autonomy, for its
self -efficacy and realization (Schunk, 1991;
Bandura, 1997).

For a good environment that is created
in the classroom, not always the content
of the subject that is teaching is part of the
motivation The student’s intrinsic, at first
it does not always give him pleasure and I
like it. We know that motivation is inherent
in each other, but we also know that we
can create stimuli for awakening (extrinsic
motivation) (DEC & Ryan, 1985; Ryan &
Dec, 2000), it is up to the teacher to be able to
surprise/captivate the student, conduct Your
class with well-defined and clear goals for
all, indicating them a direction and meaning
for what you want, as soon as you can, will
already have the attention of your audience,
influencing it in three key dimensions for
school learning : Cognitive, Emotional and
Behavioral (Fredricks, Blumenfeld & Paris,
2004)). If the student becomes interested
and committed, his attention, cognition and
emotion now have a focus, thus, behavior also
reacts in conformity, already has a direction
and meaning for the previously defined goal,
managing to walk to the its realization, losing
fear of failure, not giving up, perspecting
success and feeding self -esteem (Rosario, P.,
2005).

We are then at the time of teaching.
Teaching means preparing for life, sharing
experiences and knowledge. It is very
important that the teacher, at first understand
the student, who knows the processes and
strategies he used to retain and understand
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the information, who knows what learning
the student has already acquired (diagnosis),
and from these Learning, starting a new
learning/concept, because a new learning
has underlying the facts already acquired,
the beliefs, the predisposition/emotion of the
subject about his own thoughts and events
already acquired, to be able to hear, question
and internalize if he is The case (Gupta &
Cohen, 2000). In this way, the teacher can
help his student, both at the level of learning
and at the level of control over it and the
behavior, thus finding the right time for the
transmission of knowledge. It is also true that
teaching and transmitting knowledge does
not necessarily have to be within a classroom
and with traditional methods, regardless of
whether they are the teacher’s comfort space.

When we talk about metacognitive
knowledge, we are talking about strategies
that we can use in different situations,
in different problems we find, being able
to select them autonomously and apply
them, that is, transfer learning that have
been done to resolve new and different
problems (Flavell, 1979; PINTRICH et al,,
2000). In metacognitive knowledge it is
important to mention three different types of
knowledge:the strategic knowledge which are
the strategies that the student uses to learn
and think; the knowledge of tasks, because
you can only do the work efficiently if you
have knowledge of them and thus cognitively
define the best strategies and rules to be met;
self knowledge, because the student is aware
of what he can do and perform, or even the
moment he has to request help.

For a teacher to work on metacognitive
competence, it is important to always have, at
first, the three types of knowledge it covers:
declarative; Procedural and Conditional
(Paris & Byrnes, 1989; Paris & Cunningham,
1996; Schraw & Moshman, 1995). Analyzing
these three types of knowledge, we can see

justified some of the attitudes and behaviors
of some students.

The first phase, Declarative knowledge,
consisting of “What is”, That is: what is
intended, what will be treated/accomplished,
what are the intended goals and goals (VALLE,
A.A. et. Al & Rosario, 2005). In meetings
with other colleagues from the Olive School
Grouping, where my teacher functions, as
well as the colleagues to whom I training,
found that one of the major learning problems
lies in the fact that students, many Sometimes
they don’t even hear or read the questions
in their entirety. However, there is already
an obstacle to learning, because declarative
knowledge is not processed, students respond
without questioning, without processing
the information, without setting their own
goals and goals, in the end, without any
understanding of the subject that is being
being treated. This is exactly where the biggest
obstacle to learning lies, because if declarative
knowledge is not properly understood and
interpreted, from here it will make sense in
the student’s head. This is where the teacher
must be careful to be able to proceed with
what he has planned, that is, to advance only
after verifying that everyone knows what is
intended - at this moment the protagonism of
the teaching/learning action is in the teacher.

The second phase is in Procedural
knowledge, That is, after being understood
and internalized “what is” that will be
learned / do, follows “The how” Let’s do, what
methodologies and strategies are we going
to follow? At this stage the teacher is still the
protagonist, makes known possible strategies
and methodologies of how to do. At this
moment he is the model, but gradually passes
the student this responsibility, putting him
to see if the work is in line with the objective
set. The student is as a recipient, assimilates
and, if considering it, already has possible
alternatives to achieve the goal.
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Arrived at the third phase, o Conditional
knowledge, know ‘o When, where and why™?

Now the protagonism is all of the student,
he will select and define the strategies to do
his work, of course he is already provided
with strategies and tools provided by the
teacher and/or those he has already raised to
be the best for his performance profile. . We
are facing a guided practice - now the teacher
will give feedback, always encouraging and
stimulating the student. For their part, the
student can already self-monitor and realize
if they are going on the right track and what
alternatives may arise from here. This phase of
work is not always properly worked, justifying
itself with “the discipline program is long and
there is no time”. But this is where the student
consolidates learning to be able to transfer
them to other situations/problems that
arise (Paris, Cross & Lipson, 1984; Schraw
& Moshman, 1995), we are working on the
flexibility of learning for other situations , we
are giving time and strategies for the student’s
autonomy. We can conclude that the types
of knowledge are implicit in any action we
perform.

Considering that the teacher has already
prepared hisstudents, he hasalready captivated
their curiosity / motivation and worked
the positive reinforcement of self -efficacy
(emotional factor), has already defined and
directed work goals (cognitive and behavioral
factor), has already established a plan;
When? Where? As? With whom? (Rosario,
P, 2004), then; already successfully achieved
that their students begin a self -regulated
learning, corresponding this phase to the
first of three cyclical phases - Preview phase
(Zimmerman;2000, 2002) (Planning “Think
before”)".

In the second phase, Volitional control
phase, The student works his self -control and
performs his Automonitoring while using

work strategies and methodologies (Schunk,
1991; Zimmerman, Bonner & Kovach, 1996;
Zimmerman & Kisantas, 1997; Zimmerman,
2000, 2002; Rosario et al, 2004), striving
throughout the task and being receiving
the feedbacks advisers (Execution “Think
during”)".

The last phase, Self -regulation phase, It
consists of the self -reflection that the student
makes over all the work he developed, self
-assessing his performance. Already in
an aspiration of a more autonomous and
automatic work by the students, we know that
“The teaching of strategies is considered one
of the main keys in promoting self -regulated
learning” (Zimmerman, 1998, pg. 227)
(Evaluation “Think later”).

When the student uses self -regulation
strategies, he already has the ability to control
his learning process efficiently and more
effective, and, at the same time, as he already
controls the process autonomously, he is
already self -denouched and evaluates his
knowledge and actions In order to achieve the
goals and goals itself set, even if throughout
the process makes change of strategies and/
or make some adjustments not previously
considered.

Attention “The teachers lead role in
promoting self -regulated learning is to help the
student assume their responsibilities in their
own learning process” (Zimmerman, Bonner
& Kovach,1996,p.17).

CONCLUSION

Education and training is the responsibility
of the family, the student and the teacher,
everyone wants success, the time has come to
break barriers and, together, with confidence,
empathy and well -defined goals, unite all
parties and work.

The school is a place to learn, to live with
respect from each and by all, preparation/

1. Plea Model (Rosario, P. 2004) where we find the following strategies/ script for work guidance: planning (“thinking before);

Execution (thinking during) and evaluation (thinking later).
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integration in society engaging. The time has
come for the student to want to learn, to look
at the teacher and colleagues as a source of
inspiration, help and sharing. It is important
that the empathy at the school and family level,
that students feel motivation in the face of
learning and who are students self -regulated.
The correct sharing of the student’s opinion
may be extremely important and/or more
value in the quality of teaching and learning,
and may contribute to the formation of more
balanced, correct and fair people to others.

While teachers we will work self
-regulation processes: show the path of
learning (concentration and organization)
that do not have to be only within classrooms;
Let’s surprise, let’s arouse curiosity being
creative; We will require rules and limits
not forgetting compliments and positivism;
Let’s give “clues” to each other to discover for
themselves, thus doing proactive, conscious,
real and self -denouched learning, where
behaviors, emotions and cognitions are
directed to achieve the goal.

We will create a school time where these
aspects can develop so important in learning,
coexistence, liability and autonomy of
students.
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