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ABSTRACT: The present study seeks to
investigate the relationship between the
standards of scientific production and
the training academic policy, through the
struggles generated between the different
positions of agents belonging to the field
of Educational Policy of the stricto sensu
Postgraduate Education programs in the
Northeast region of Brazil. To this end,
supported by sociological practice and the
Pierre Bourdieu’s scientific field theory, the
emphasis falls on the agent that produces one
academic work representation on the subject
of a scientific and institutionalized nature, as
well as the social conditions of its practice.
The agents within such a space, endowed
with a system of dispositions, with specific
competencies, different types of capital and
their interests, confront each other in the
struggle to legitimize a certain conception
about the themes, local and regional; which
is, above all, a way of looking at the academic
social world. Methodologically, we sought
to establish the structure of the production
academic space, through the wuse of
structured interviews, so that the formation
trajectories could be identified academic-
professional of the agents and the conditions
of scientific production. The organization
of the field takes place, above all, through
the disputes undertaken by peers in the
search for scientific authority, that is, the
conquest of scientific credit hasfundamental
importance in the publishing market, where
research results gain projections at scientific
community and turn into credits that,
consequently, are exchanged for others.

Keywords: Educational Policy; Scientific
Field; Scientific production; Northeast Region.

INTRODUCTION

What are the possibilities of studying the
academic field and what are the implications
and/ or scientific benefit? The academic
field is the locus constituted by relationships
carried out by agents whose objective is
the production of scientific and academic
knowledge, through a social practice
legitimized and recognized by peers that is
composed of different types of capital and
academic provisions, materialized in the
positions taken by the agents, which makes
the battles of classifications and define what
will belong to the scientific field, the place
where the different enjeux *of power are
produced.

A given field of knowledge can be
considered an arena of power that manifests
itself essentially symbolically and through
the performance of capital properties. The
organization of the field takes place, above all,
through the disputes undertaken by peers in
the search for scientific authority, that is, the
conquest of scientific credit has fundamental
importance in the market of scientific
publications - the consolidated production of
scientific articles, books and book chapters -
in which research results gain projections at
scientific community and turn into credits
that, consequently, are exchanged for others
(Bourdieu, 1983).

Therefore, the question that insists on
guiding this work is the following: How
the production of scientific knowledge is
constituted strategy of legitimacy among
peers in the field of Educational Policyin the
Graduate Programs in Education in Northeast
Brazil (PPGE/NE), in contexts determined by
regional asymmetries?

This research is part of the universe of
production at academic line of research in

2. Understood as a product of competition between space players, that is, a vision of the social world. For Bernoux (1985, p. 164),

in his book La Sociologie des Organizations, “each value that each one assigns to an action; what can be gained or lost beyond

the goals of action; earning the esteem of others by achieving a difficult action is an enjeux. In a conflict, there are always more

or less hidden desejeux (of power) behind the declared objectives”.
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Educational Policy, Graduate Programs in
Education, at master ‘s and doctoral levels,
from the nine states of the Northeast region
of Brazil: Alagoas -AL (PPGE/UFAL), Bahia
-BA  (PPGE/UFBA, PPGEduc /UNEB,
PPGE/UEFS,  PPGE/UESB), Ceara-CE
(PPGE/UFC, PPGE/UECE), Maranhido-MA
(PPGE/UFMA), Paraiba-PB (PPGE/UFPB),
Pernambuco-PE (PPGE /UFPE), Piaui-PI
(PPGE/UFPI), Rio Grande do Norte-RN
(PPGE/UFRN) and Sergipe-SE (PPGE/
UES) -, inconfiguration of institutionalized
scientific production and in the circulation.

Institutionalization can be understood
as an arrangement of the apparatus for the
production of research and the disclosure
in the médium academic, which involves,
above all, the way in which postgraduate and
research associations, universities and funding
agencies in Brazil, such as the Coordination
for the Improvement of Higher Education
Personnel ( CAPES ) and the National Council
for Scientific Development and Technological
( CNPq ), enable agents to approach the
scientific field for the production of scientific
journals and events in the country and to
conclude agréments institutions for scientific
exchange with international centers.

The direction for the Northeast Region
was mainly due to the fact that it represents
the locus of cultural, political and social
formation of the country, in an unequal
historical process of distribution of the goods
and wealth produced, with deep territorial
marks of power, which reflect the of doing
research in universities and scientific and
technological development.

The academic world is engendered by a
complex field of strategic forces, formed by
specialists- intellectuals who are delegated to
produce scientific knowledge and building
regimes of truths’. Thus, the symbolic

domination, generated by the so-called
nobility of the State, provides the taking of
dominant positions in favor of the search for
obtaining academic recognition through titles
and intermediates of competency attributes
for human achievement.

For the development of the study, it
became necessary recognize academic agents,
historically situated, as holders of specific
values and socially defined interests. The
study of the field of Educational Policy takes
one emblematic position in this process
of reformulation of the social world, since
the community that rises, at this moment
of inflection of Brazilian society, provides
important contributions to the production
of scientific knowledge, in the Graduate
Programs. (capital and power).

EDUCATIONAL POLICY AS A
FIELD OF RESEARCH IN BRAZIL
AND LATIN AMERICA

Educational Policy has proved to be a
field in formation, with an increase in the
number of publications of scientific articles in
specialized journals in the area of education,
which deal with the history and processes
of constitution of the academic field in
convergence with various themes, in different
areas., as observed by Brazilian ( Arosa, 2013;
Azevedo & Aguiar, 2001; Krawczyk, 2013 ;
Guimaries, 2016 ; Santos & Azevedo, 2009;
Mainardes, 2017, 2018) and Latin American
(Barroso ; et. al, 2007; Garcias Franco, 2007)
scholars. 2014; Jiménez Eguizabal; Camara
&Rico, 2013; Mendonca, 2012).

The movement to consolidate the field
of investigation in educational policy in
the academic environment has become a
constant in Latin American debates. The
investigations about the “History of the field
of educational policy” nucleated by the Red

3. It also understands the status of truth as a construction, the result of multiple struggles and confrontations, in which process

defining “the set of things that are true to discover or to be accepted [...], the set of rules according to which the true and the false

are distinguished and attributed to real specific effects of power” (Foucault, 1989, p. 13).
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Latino americana de Estudios Epistemoldgicos
en Politica Educativa - ReLePe *, presents
important studies to understand the
theoretical-methodological character that
has been directing those researched in the
field of Educational Policy in Brazil and in
Latin America.

With the institutionalization of the field
and the training of researchers to prepare
curricular programs in spaces similar to those
of Argentina, Chile, Mexico and Colombia, it
can be said “that the process of constituting
the field of educational policy as a theoretical
field in Latin America transcurrié between
1950 and 1970 (Tello, 2012:288).

The field of educational policy has
crossed several theoretical and philosophical
currents since its inception. The coverage
levels range from democratic politics to
the social sciences and educational reality.
Thus, the current situation in the field has
provided ruptures and continuity for the
understanding of historical processes.

In 1960, it is observed that educational
policy was centered on the analysis of reports
and on educational legislation, supported by
the jurisprudence of Noberto Bobbio. From
that moment on, its focus starts to have
planningas a fundamental part to understand
the institutionalization and strengthening of
scientific knowledge in the regions through
the collaboration process.

In turn, a critical approach emerges,
questioning the functioning of the school
system and giving rise to ethnographic
studies within educational policies. The
last phase began in the 1980s, when Latin
American democracies were established,
focusing on school administration and
management based on neoliberal ideas °.

The diffusion of studies in educational

policy reaches Europe and is present in
postgraduate courses in education and
constituting a discipline in the training of
professionals in the European context of 20
countries and 112 universities, in 170 training
programs. It is necessary, however, to pay
attention to the fact that educational policy
becomes even more important when taken
as a normative discipline, since, loaded with
value, it must have a precisely delimited object
and method.

The field of educational policy is
shared by theoretical and methodological
conceptions, which produce new knowledge
(investigations) and which thus circulates
scientific knowledge (training academic).
Under the epistemological focus of
educational policy, Tello (2012) is supported
by the study “The political and the scientific”,
by Marx Weber, and points to the need for
differentiation conceptual : “Educational
Policy” (in the singular, when it is intended
to analyzepolitical phenomena) and “
Educational Policies ” (in the plural, to
characterize political positions).

In Brazil, it must be noted that studies
on educational policy have intensified,
especially after the promulgation of the
Federal Constitution of Brazil of 1988 and
the Law of Directives and Bases of National
Education (LDBEN ne. 9394/1996 ), linked
to the social contexts and political, of the
relationship between State and society, as
reflected in the literature of the time.

Thus, it is necessary to address the context
in which research on educational policy is
dealt with, as well as itscharacteremergency
that demonstrates the difficultiessocial
conditions experienced by the Brazilian
population and the conditions to rethink the
place of education in thisscenery.

4. ReLePe was created in 2011, in cooperation with Argentine and Brazilian universities, with the aim of expanding discussions

on epistemological issues and theoretical-methodological rigor in the field of educational policy.

5.1t is important to consider that the field of educational policy has its foundations in the Social Sciences, which requires a new

space for epistemological reflections far from the “neoliberal storm” ( Torres, 2008 ).
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Various events contributed to the formation
of the field of Brazilian Educational Policy, in
which the political and social contexts of the
period began to provide important elements
for the development of scientific research.
Result of the growth of industrializationIn
the 1930s, the sceneit became fertile for
discussions about public education policies
and the professional education system.
Among the relevant events, we can mention
the Manifestation of the Pioneers of New
Education.

In 1940, research in education was
established, mainly with the creation of
INEP, and, from this decade until 1960,
these researches began to be influenced by
Economics, highlighting the works that
approached the perspective of the Theory
of Human Capital, with emphasis on issues
related to the cost planning, efficiency and _
_technologies for teaching professionalizing.
It is worth remembering that it was during
this period that the National Postgraduate
System in Brazil was created, at a time when
the universities were responsible for scientific
production and the training of human
resources.

Between 1970 and 1980, the
worksacademicsfocus on the capitalist State
and reproducer of the social order, in the face
of itsomission in relation at social questions
and population needs. This context reflects the
end of the military regime and the democratic
transition of the country, very present in the
authors’ discourse. The following decade, the
1990s, is permeated by expectations about
teaching and the role of the school based on
democratic management and the direction of
investments in education in municipalities.

Santos & Azevedo (2009:543) point out
that, from the 1980s, inconducting research
in education, especially with the political
opening, numerous critical studies were
present in order to conduct educational

policies, which sought to emphasize
“irregularities, administrative inconsistencies
/ in consequences and theoretical - practical
inconsistencies about implemented processes,
among others analytical perspectives in this
sense”. This situation was condition to point
out viable alternatives for the conduction
and effectiveness of Brazilian public policies,
thanks to the emblematic movement of
graduate studies during the military regime.

For the constitution of the field of
Educational Policy, itisnecessarytoobservethe
formation of some academic and institutional
apparatuses, important for the diffusion and
circulation of knowledge : i) In 1944, the
Revista Brasileira de Estudos Pedagdgicos
(RBEP) was created within the scope of INEP
; ii ) In 1961, the National Association of
School Administration Teachers (ANPAE);
iii ) In 1976, the National Association of
Graduate Studies and Research in Education
(ANPEd) and its respective Working Groups
were founded ; and iv) Within the scope of the
10th Annual Meeting of ANPEdJ, in 1987, GT
5 - State and Educational Policy was created.

Wittmann & Gracindo (2001) and Souza
(2019) developed extensive collaborative
work between Brazilian researchers to present
“the state of the art in education policy and
management’, in the periods from 1991 to
1997 and 1998 to 2015, respectively. The data
revealed that most studies analyzed in theses
and dissertations correspond to education
policies and the training and performance of
education professionals, have little production
on school management and university
administration.

The scientific field is formed by a objective
structure, in which agents, endowed with a
specific type of capital acquired during their
academic trajectory and professional, are used,
through struggles classifications, to dominate
the spaces of production and the monopoly of
scientific authority. WithIndeed, the universe
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of the most “pure” science “is a social field
like any other, with your power relations and
monopolies, their struggles and strategies,
their interests and profits, but where all these
invariants take on specific forms” (Bourdieu,
1983:122).

The operation of the field is linkedatagents’
dispositions to play the game. The term
“illusio” expresses the interest that partners
have to play, to be trapped and involved in
the field. This interest depends, times, the
position occupied by the agents and their
share of participation in the game.

The occurrence of the gameis only
possible if the agents are willing to play
and endowed with habitus ¢, orthat is, of
implicit provisions in the field that allow
the knowledge and recognition of laws and
mechanisms that emanate from the field and
guide agents to unconsciously react under
certain circumstances, generating practices,
perceptions and attitudes.

METHODOLOGY

For the development of this study, it
was necessary to take the academic field of
Educational Policy in the Northeast region of
Brazil object of research, seeking to unveil its
structures, practices, conflicts, struggles and
modes of domination, since the knowledge
producing agents, within this space, are
endowed with provisions, with specific
competences, different kinds of capital,
which confront each other to legitimize
aconception of the academic- social world.

Methodologically, the study sought to
establish the structure of the production
space in Educational Policy, as well as
exploring thelogic of competition strugglesin
thisspace. The supposed battles that take
place around the game to impose discourses
on the numerous academically valid themes

that arein this field, understood as positions
taken by agents in relation totoyourown
universe of social practices.

Particularly, we chose to use the technique
of structured interview, with the producing
agents in the scientific field in Educational
Policy, which consists of “interrogating
the actors and using them, as resources for
understanding social realities, [constituting]
one of the great advantages of social sciences
over the natural sciences, which are interested
in objects devoid of words ” ( Poupart, 2010).
In the words of Bourdieu, Chamboredon &
Passeron (1968:56), as emphasized by Poupart
(2010:215), “is, perhaps, the curse of the
human sciences, with an object that speaks”

Based on the universe of 95 permanent
and accredited researchers to the programs,
20 agreed to participate in the interviews,
identified in this study through the labels
Interviewee_01 to Interviewee 20, as a
way of preserving their identities. Each
researcher, clearly named in this research,
it was understood as a constructed element
(Bourdieu, 1984:36), or that is, marked by a
finite set of properties, explicitly defined, which
differs - by a system of different assimilables -
from the sets of properties that characterize or
others individuals. This mechanism provides
an understanding of the role and positioning
of the researcher in the space constructed of
differences, produced essentially by defining
the finite set of active variables.

DATA ANALYSIS AND DISCUSSION

THE STRUCTURE OF RESEARCH
LINES AND THE CONDITIONS FOR
THE PRODUCTION OF SCIENTIFIC
KNOWLEDGE IN EDUCATIONAL
POLICY.

The study of knowledge production, allied
to Pierre Bourdieu ‘s theory of the legitimacy

6. the habitus becomes only effective functioning of the field, but the condition for it to move and function continuously, “but

insofar as it is the product of social relationships it tends to ensure the reproduction of these same objective relationships that

engender it” (Ortiz, 1983:15).
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of the scientific field, leads us to carry out
some questions about the constitution of the
academic field in Educational Policy: To what
extent does the structure of the program’s
research lines produce difficulties to give
visibility what is produced?
The line has three subgroups: my line deals
with educational assessment that has been
working with teaching and learning, focusing
on techniques to estimate the value added
by schools in this learning issue. We have
another group that addresses curriculum
assessment and its components and how
these align or link to student learning,
quality, and level of learning. The last
group works with institutional evaluation,
estimating the value and contribution of
institutions, schools, universities in terms of
student progress and the quality of learning.
(Interviewee 02)

The relationship between peers presents
itself on an “unequal ground”, favorable to
a few possibilities for changes in your own
formation axis. It is therefore necessary to
understand the university as a social agent
and place of knowledge production, where
it is possible keep one relative position with
elsewhere, since research and postgraduate
are involved in aphysical and social order.

The social use of the academic apparatus
constitutes strategy for the establishment
of legitimate issues, which deserve to
be studied and belongto the universe of
social and political interests in the field of
Educational Policy, information of lines and
research groups that disseminate discussions
around a legitimate academic object.
These groups allow different agents to take
different positions in these spaces, which
will determine the chances of success in
space academic university, with the objective
of imposing the legitimacy of the studied

subjects.

Most lines of research in Educational
Policy are being restructured on the
recommendation of CAPES. The lack of
delimitation of studies around educational
policy has been a worrying factor in the
development of works, but “with the
‘restructuring’ of the lines of research,
we will have more visibility in the area”
(Interviewee_14).

When we think about the structure of the
line, we think of something that makes our
work easier, but the big problem is the vehicle
for disseminating knowledge, we produce
well, we have actions and projects within
the scope of PIBIC, extension, PPGE. It is
very difficult to produce knowledge in the

Northeast. It’s very uneven. (Interviewee
04)

Azevedo & Aguiar (2001)emphasize that
the heterogeneity of scientific production
and the dispersion of research objects in
the Line make it impossible to accumulate
knowledge, to the point of expressing
“a research program’, desired for the
strengthening of a particular scientific
field, orthat is, the narrow theoretical-
methodological relationship of researchers
and intensive collaboration would allow
larger consistency in work and better degree
of delimitation. This scenario is analogous
to the one found by the authors in 2001:
“existence of potentialities that indicatea
field of investigation under construction
and, therefore, still without tradition, but
which has ANPEd in this its strengthening,
legitimation and institutionalization process”
(Azevedo & Aguiar, 2001:63).

Furthermore, the lines of research have
bumped into at CAPES ” own evaluation
system to leverage scientific production. The
evaluation parameters have made it difficult

7. The Evaluation Systemdeveloped by CAPES can be divided into two different processes that refer to the entry and permanence

of master ‘s and doctoral courses in the National Postgraduate System in Brazil. The Quadrennial Assessment is part of the

Permanence process, and is carried out in 49 assessment areas, the number in effect in 2020, following a systematic and set of

basic requirements established by the Scientific Technical Council of Higher Education (CTC-ES). The results of the periodic
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to research on equal terms with programs
in the South and Southeast regions of the
country, since working conditions are quite
discrepant and research funding becomes
increasingly scarce. That has reflected, mainly,
when publishing works in journals with
greatest impact factor, orthat is, as conditions
of visibility within the scientific community.

The line faces certain difficulties in locating
and following some parameters established
by the bodies that regulate postgraduate
studies in the country. I mean specifically
at requirements of CAPES, in terms of
respect to intellectual production. Some
colleagues have had difficulties in following
these parameters, to respect those quality
criteria established by CAPES. It is what
contaminates and, of course, way, weakens
some research groups, and mine is no
different, in following these intellectual
production criteria or another colleague
who can not increase your intellectual
production at CAPES requirements. These
are occasional problems. (Interviewee_15)

At conception of Bourdieu (2011), in
the spaces of production of the theme, the
struggle of academic elites, to impose their
way of seeing and thinking, may not be
perceived as such. In the field of Educational
Policy, agents try to bring to yourself the
members of the line that disperse their
objects of study and threaten their organicity
(Guimaries, 2018).

THE RITUAL OF CONSECRATION

AND INSERTION OF
NEWMEMBERSIN THE FIELD OF
EDUCATIONAL POLICY

The operation of the field is conditioned
to the provisions of your members, to join
forces so that its foundations are brought into
conformity with the principles of its existence.

That would determine those agents who are
worthy of joining the group, of being part
of it, of composing the group itself, in the
sense of demonstrating their fidelity and your
conviction to the group.

The following context is revealing of the
situationcurrent lines of research, marked
by the establishment of legitimate questions,
those that deserve to be studied by the group.
The agents, who are present, dictate their
ownrules of the game, transforming the rural
social areas, in places for their permanence.

The configuration of the Educational
Policy space allows demonstrating agame of
struggles between groups, explicitly distinct,
present in the programs, in which the pattern
of the existing institutionalization, as well as
the exploration of the logics of the competitive
struggles in this space, take place around the
game to impose a legitimate discourse on the
subject.

Realright of group,
what is called “spirit of body” (or in its
different specifications. The “legal spirit’,
“philosophical’, “polytechnic’, etc.), that
is, this visceral form of recognition of
everything that makes the group’s existence,
itsidentity, yourtrue, and that the group
must reproduce to _reproduce, appears as
undefinable only because it is irreducible
at technical definitions of the competence

officially required upon entry into the group.
(Bourdieu, 2011:87)

entry into the

The processes of insertion and acceptance
of newmembers (mentors) tolines of research
are guided by the requirements of CAPES, as
a way of subsequently adapt to assessments
quadrennials. In general, the programs
presentreduced number of permanent
teachers and collaborators and the lines of
Educational Policyare fragile in this process,
as attested by Interviewee 16, who tries to

evaluation of graduate programs are expressed in grades, on a scale of 1 to 7, which are assigned to the Program after analysis

of indicators referring to the period evaluated. These results are the basis for the deliberation of the National Education Council

- CNE/MEC on which courses will obtain the renewal of recognition for the continuity of operation in the subsequent period.
Available at: <https://www.gov.br/capes/pt-br >. Accessed on April 28, 2022.
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encourage their being instructed to accredit,
in the future, to the line.

The program establishes criteria adopted
for the APCN (Postgraduate Proposal
Submission Form) which establishes
some general guidelines for the profile
of the teaching staff. We have permanent
professors and collaborators, these with one
evaluation most flexible regarding scientific
production; the permanent ones with two
products qualified each year, equivalent to
the qualis B2. (Interviewee_16)

It is noteworthy that the rules elaborated
by the group itself (line and/ or program)
that express the forces that converge to the
selection of the member, whose characteristics
are ideal to be part of the elite that is formed
and the ritual of consecration, many times
demonstrated as a frustrating experience. The
insertion of newresearchers (permanent and
collaborators) to the field is conditioned to
the internal regiment of the programs, taking
into account the distinction of academic
production.

have to have oneseries of characteristics that
we demand, teacher and researcher with
some”stamp”, which already demonstrate
a type of production already more
“advantaged”, intellectual production. Then
have the criteria that we already established.
It ‘s not any and all researcher who can
compose the group, has to follow the
criteria related to your status as a researcher.
(Interviewee 02; emphasis was added)

There are few universes that are capable of
printing so much freedom and institutional
supportsto thegames of self- dissimulation
and the gap between representation and truth
experienced in the academic field. This allows,
the authorization of the “ cleavage of the self ”,
a way of making all perceived objective truths
coexist and, thus, allowing the most devoid
of symbolic capital trying to survive in a “[...]
struggle of all against all in which each one
depends on all the others, at the same time

competitors and customers, adversaries and
judges, for the determination of their truth
and of its value, that is, of its symbolic death ”
(Bourdieu, 2011: 42).

COLLABORATION, ARTICULATION
AND PROJECT DEVELOPMENT
NETWORKS

The process of interaction between peers,
for the establishment of legitimate questions,
has been constituted in acompetition move
or collaboration to equalize the regional
asymmetries? in your institutionalization,
it is possible recognize the academic
performances of the different agents and the
resulting tension, since the production of
knowledge this field stems from the sphere
of regional and national bodies, from the
sphere of responsible for official policy and its
institutional practice, orthat is, from academic
managers and existing investigations in the
work groups of associations, centers and
research groups, among others.

This way, the scientific and institutional
collaboration of the lines of research has
taken place in a systematic way, with work
development, with other PPGEs in the
country, because several national surveys have
been articulated with the South and Southeast
regions, with network projects, publications in
specialized journals, participation in scientific
committees, in scientific events, doctorates
and wich, post-docs, examining boards,
among other activities.

They existexchange projects in the PPGE
that integrate other HEISs, as well as the Paulo
Freire WG. We integrate the PPGE and the
PPGDH in terms of training in human rights,
withextension and specialization actions and
in the master ‘s degree. In the field of human
rights, we articulate with postgraduate
programs and observatories (UNB, UFG,
ObservatérioUNESP-BAURU, USP, UFPE)
and the National Association of Human
Rights - ANDHEP. (Interviewee_12)
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However, they arefew lines of research
that have sought to strengthen themselves
with other lines in the Northeast region. This
fact points to the search for consolidated
programs in the South and Southeast
and partnerships with most experienced
international researchers. For them, these
are the possibilities more concrete ways to
finance their research and the publication of
their results in journals evaluated by CAPES.
In addition, it has enabling the improvement
of scientific, technological, cultural education
and training, expanding opportunities to
foster knowledge between different realities in
Brazil and in other countries.

Thatit occurs from the individual initiative
of the teachers, not from the line itself. Some
are well articulated with other programs,
including international. Our group has one
interesting branch with Illinois/USA and
Sherbrooke/Canada. In Brazil, with the
group of Prof. Farenzena, from UFRGS. In

the Northeast, we have had collaboration
with the PPGEs. (Interviewee_05)

In addition, other lines find at realization
of the postdoctoral degree the strategy of
the researchers to approach research centers
in the Southeast and maintain contact
at specific events in the area, to establish
links in thecollaboration of future research
projects: “[...] the events have been our
opportunity to exchange (Interviewee_04)”
It is, therefore, that “the more integrated and
coordinated the team, the better the quality
of your performance. The person who
provides this integration — the team leader
— becomes the most visible researcher: the
exact antithesis from the traditional solitary
genius. (Meadows, 1999:109)

Through the support of funding agencies
and research associations, researchers
manage to implement their research agenda,
obtain investments for research and establish
themselves in the field. Somelines, already
consolidated in the field of Educational

Policy in the Northeast, with consolidated
researchers in the space for discussion of
community of academic issues, holders
of scientific prestige, who enjoy relative
prerogatives.
I believe that all of us in the policy group
have financing with CNPq, CAPES or the
Fundagido de Amparo a Pesquisa of our State,
some has more than onefinanced project,
we even have two teachers at line who are
productivity fellows. Without that support,
we have not been able to move forward.
(Interviewee 01)

Scientific resources, collectively
accumulated by  agents,  constitute
requirements to enter and act in the academic
area, which differentiates the symbolic capital
from the embodied cultural capital. The
symbolic presents, as a principle, the agent’s
position in your distribution structure and,
above all, how it is perceived by other peers,
who are equally endowed with perception
and appreciation schemes. Although,
Meadows (1999:109) points out that the great
producers of scientific work presente larger
likely to be frequent contributors than their
peers who produce fewer publications, “the
literature generated by collaborative research
show important differences compared to
those produced by researchers working in
isolation”.

Therefore, the researcher who occupies
adominant position in the production
spacehasa symbolic capital that is attributed
to it, insofar as itspositioncontributes
to determining its distinctive value, and
itsposition is considered by the advances
of the academics discussions in the field.
However, even if your Works receive negative
scientific judgments, they receive support
from peers who participate in the same space
and who, at a given moment, attested to this
symbolic capital with distinctive power.
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THE STRUGGLE FOR SCIENTIFIC
AUTHORITY IN ACADEMIC
PRODUCTION

The fight of reference groups by the
scientific authority in this field, has been
constitutedaobstacle to give visibility to
what is produced by peers. The disputes and
confrontations between the most consolidated
authors and withprestigeacademic- scientific
in the field of Educational Policy attract most
attention than their peers, which accentuates
stillits “importance” and reflects on the group
‘s communication system.

For Meadows 3(1999), this increased
attention starts to be configured as the
Matthew effect, similar to a “ snowball 7,
since publications in specialized journals and
research funding are privileges of a particular
group, orthat is, the place where the “river
only flows into the sea” (Interviewee_01); or
that is, the symbolic struggle with a view to
monopoly of legitimate naming, recognizes,
“as a dominant point of view, which, by
making itself recognized as a legitimate point
of view, makes itself unknown at truth from a
particular, situated and dated point of view”
(Bourdieu, 2011:51).

The relationship between dominant
and °dominated in production spaceshas
provided the articulation of some programs
in the South and Southeast regions, where
researchers with most expertise and
established in the field of discussion of
Educational Policy express your beliefs and
have their way of carrying out research
legitimized by peers. in agrément with
Bittar (2009: 4), the Brazilian scientific field
constitutes a space of dispute for hegemony,

resulting from “[...] the strong relationship
between intellectuals and politics, including
the participation of the university in decisive
moments of Brazilian political history, a fact
that is not stop having a relationship with the
scientific production itself”™
the main obstacle finds itself in a certain
way of seeing the production that is carried
out in the Northeast. Unfortunately, it’s like
we have the status, the scientific legitimacy,
but wewe produce. However, in this power
relationship | it is obvious that the hegemonic
groupsare determining what must be and
what can not be. It's the parameters. At
my production, I try to overcome these
obstacles, no let them limit mine _range
of action and my production perspective,
hence being always in articulation with
colleagues from other universities. if not we
join forces, it is difficult to fight alone. We
can not lose the perspective of struggle. the
fightit ‘s not between evens, it’s between
odds, there is no equality of condition, so
nothere isequal treatment. (Interviewee
04)

The recognition of the other, in Bourdieu’s
(2004) perspective, is related to legitimacy
in the field, with your asymmetries
and  arbitrariness, the conflictsoccur
under conditions unequal, and are these
“interactions that reflect and reverberate
the strategies adopted by them, making to
maintain or alter the existing correlation of
forces, as well as suffering and producing the
effects of confrontationso occurred within
the economic, social and political scope”
(Interviewee_10). The strategies used by these
agents are directly relatedto theinterests and
needsarising from the position occupied
individually in the spaces of production of a
specific theme.

8. Meadows (1999:102) also emphasizes that the images that researchers have, as well as the norms of research, correspond

to a reflection and a guide of how things must be and not how they really are. That is, the tendency of researchers to see their

distinguished peers as “mountain peaks’, dominated over the foothills represented by the common researcher, is reflected in

the communication system. In these terms, if not in purely historical terms, there are some similarities between the images that

researchers have of their areas and the way things really are.

9. The dominant-dominated opposition does not mean the struggle between dominant and subordinate classes, but rather the

relative value and potential of the various species capital rivals that make up the structure of a given social space.




In the context of research associations,
ANPEd and ANPAE are considered
prestigious spaces for the scientific
community, which has played a legitimizing
role of the knowledge that is produced on
Educational Policy, processed through rites
and practices, developed in their meetings,
events and, mainly, through the GT’s, such as
GT 5, which has been a driving force for the
discussion of emerging themes.

I don’t know if 'm being optimistic, but
I've noticed that the increase in the number
of education programs and, consequently,
of journals in the area, has reduced (but
not stopped) this type of clash. Another
element that has favored the breaking of
this in the field of educational policies has
also been the ANPAE and its more open
and democratic forms of dissemination
of production in the area. In addition,
we are seeing the influence of Relepe
and Redestrado grow, thus diluting the
centrality that Anped occupied for a long
time in the area of educational policies.
(Interviewee_07)

The association is then a space where
they move subjects who participate in the
dynamics that govern the practices social
most comprehensive. It's aspace within
which occurs truggles for the determination
of ethical-political  contents, values,
practices and rules that will regulate their
functioning. It also corresponds to a place
of conflict, where social subjects, especially
in the middle academic-scientific, move to
maketheir attributes and political, scientific,
social and economic perspectives must be
valued, with the aim of occupying positions,
aiming toproduce the conditions necessary
to exercise influence and conquer hegemony,
both within andatsociety as a whole.

THE DILEMMA OF THE EVALUATION
SYSTEM OF GRADUATE STUDIES
IN EDUCATION AND THE
PERSPECTIVES FOR THE FIELD OF
EDUCATIONAL POLICY

The study of educational policies comprises
a broad context of discussions about public
policies that have been the subject of debate
in the academic community, through working
groups, association meetings and scientific
events in recent decades. In the future, the
question to think about would be related
to the effectiveness of actions around an
epistemological debate and the formulation
and execution of public policies for Education
in Brazil.

For the interviewees, postgraduate studies
in Brazil have introduced growth considerable
and approximate in level of quality of the
researches that aredeveloped in other
countries. The articulation that needs to be
made to achieve the changesnecessary and
intensify scientific production are in strategies
that programs needdraw internally inlines.

In effect, it is “[...] in this struggle for the
criteria of legitimate evaluation, that agents
engage powerful interests, vital at times,
insofar as the value of the person as socially
reduced to his social identity is at stake”
(Bourdieu, 2010:124)

One optimistic
education has been improving, has been
more judicious, today the methodological
rigor is more present. [..] The growth of
the programs has contributed much for
that, as well as the vertiginous growth of
research groups in the area of policy and
management. [...] Nol have absolutely no

criticism regarding CAPES. I think what we
need is internal strategies. (Interviewee_05)

vision. Research in

The most productive is presented as a
divider between Brazilian regions. In addition
to realizing one practice already rooted in
some programs in the Northeast region, the
situation intensifies when academic elites
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from the South and Southeast enter the race to
make decisions within the field of Educational
Policy, but “several researchers from the
Northeast region who work with educational
policy are in the loop” (Interviewee_01). As
for the dominated, “it is not up to the base to
discuss these criteria, it is up to us to follow,
respect and contribute so that this production
is aligned at strategies and program objectives”
(Interviewee_02).

To understand the logic of opposition
between North and South, Bourdieu
(2010:127) launches next hand reflection:
“the regions where the claim economy and
the struggle against domination take the
regionalist form are those where the effects
of domination economic are mosts harply
plus the effects of symbolic domination
(stigmatizing pronunciation, etc.)”.

Its a reality also from the North and
Midwest. We have great difficulties of
distances, programs that are in Pard and
Maranhdo, need to have a differentiated
support. I ‘m not referring to benefits, but
to actions on how to producebetter, how
to receive a teacher tour house, how to do
exchanges, if the resources are scarce. On
the other hand, we have several Northeast

researchers working with educational policy
and are in the loop. (Interviewee 01)

In turn, other agents make it clear that a
program is not important for its international
visibility and impact that it has, but, above all,
for the consequences it causes for the reality
in which it is inserted. What we can reflect on
is: what these universities and these graduate
programs represent to your surroundings?
what this training generates for the community
in which they are inserted? We only have
quantification and qualification that many
times can be subverted. Researchers’ criticisms
of the productivist logic of CAPES are quite
forceful, since it has been constituted in a
process of modernization of universities for
the production of scientific and technological

knowledge, valued as an object of dispute and
interesteconomic and political.

The production academic scientific
conditions in the Northeast region goes
through the problematization of logic, but
this can not be just an internal debate, “[...] we
havea debate in Education and also in relation
to other areas. It is doubly discriminated
against: it has internal disputes and it has to
compete with the other areas” (Interviewee
15). the concentration and industrial
development of the 20th century heightened
tensionsregional and place the challenge to be
faced within the field, in which the “regionalist
claim, however muchdistant as it seemsof this
nationalism without territory, it is also one
response to the stigmatization that produces
the territory of which, apparently, it is the
product” (Bourdieu, 2010:126).

The current challenges trends for
research in educational policy and its future
perspectives are characterized as follows: 1)
the need to reinvigorate the theoretical and
historical debate that are based on empirical
research, to question educational policies
and the educational reality implemented
as processes that carry historicity ; ii ) to
articulate the different areas and theoretical-
methodological approaches of research
in educational policy - to strengthen the
debate between researchers with different
approaches; iii ) deepen the dialogue
withother knowledge areas of the field of
study - strengthening that field of knowledge
through dialogue between the different areas,
within the scope of relationships and social
practices; iv ) improve research and rethink
postgraduate policy in the country — discuss
the conditions in the which search comes
being produced; and, v) assume the tension
between the academic field and the field of
actionpolitics, very sensitive borderin the area
of educational policy produce knowledge and
socially significant.
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CONCLUSIONS

Therefore, the study of educational policies
comprises a broad context of discussions
about public policies that have been the
subject of debate in the academic community,
through  working groups, association
meetings and scientific events in recent
decades. In the future, the question to think
about would be related to the effectiveness
of actions around an epistemological debate
and the formulation and execution of public
policies for Education in Brazil.

That said, it leads us to infer that,
somehow, the power exercised and the
attributes of position incorporated by the
academic elites, which belong to exercising
the power of domination in the face of
agents deprived of goods and resources,
promoteconditionsunevenin the fights by
the scientific authority and the establishment
of legitimate issues for the production of
scientific knowledge in Educational Policy in
the Graduate Programs in Education in the
Northeast Region of Brazil.

Nevertheless, it is in the context of
the effervescence of public policies in the
1990s of the 20th century that this interest
research in the PPGE/NE will be established
and strengthened in the own academic
production go to introduce its deepest
marks with the orientation of theses and
dissertations, through the critical formulation
of the policies implemented by the State,
which would represent the effort undertaken
by researchers to directtheir field studies,
proposing reforms in the administrative and
the financial basis, which would become the
bases of educational policy.

Thatreinforces the symbolic work of
recognition of the academic object by
peers, which provides the legitimacy of the
conception determined by it, since the logic
of the researchers - which involves several
research groups and it does not overcome

the nexus already imposed by the dominant
group. The choices of objects of study take
place, above all, around aethical commitment
of the researcher signed with the social and
educational reality, in line with his familiarity
with the theme, theoretical-methodological
positioning and the possibilities of moving
in the process of implementation of research
projects, signed from a social, political,
economic and environmental logic, capable of
overcoming post-modern paradigms.
Therefore, the interest in the field of
Educational Policy andbasically, around
the public policies implemented by the
federal states, actions that are incorporated
into the agents’ research agenda as a way of
materializing the field studies, considering
that the interests are contingencies and
areassociated with social practice and
circumstances linked to the researcher ‘s
academic and professional environment,
which presupposes his built-in habitus.

.
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