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APRESENTACAO

A imagem do caleidoscopio pode representar de maneira satisafatoria este
primeiro volume de A senda nos estudos da Lingua Portuguesa, isso porque — sendo
o referido aparelho 6ptico formado internamente por pequenos fragmentos de vidro
colorido e espelhos inclinados, que, através do reflexo da luz exterior, apresentam
combinagdes variadas a cada movimento — os trabalhos que compdéem o volume
partem de diferentes veredas do ambito das linguagens para se unirem e oferecerem
um panorama diverso e complexo de estudos que, dependendo do movimento e da
perspectiva de quem olha/lé, pode apresentar multiplos caminhos (ou sendas, como
bem registramos no titulo) que, contemporaneamente, a Lingua Portugesa percorre
no ambito das pesquisas académicas.

Do lugar de que olhamos para o caleidoscopio agora, como organizadores da
obra — que é a experiéncia de quem olha para cada fragmento de vidro colorido,
cada um por sua vez —, cabe fazer alusdo a teméatica de cada capitulo-fragmento,
na tentativa de transmitir a multiplicidade de enfoques que as linguagens recebem
aqui. Assim, cabe listar como tematicas dos capitulos, na ordem que aqui aparecem:
0 processo metaenunciativo de (re) construcédo de sentidos na densidade dialégica
dos discursos estéticos e textuais, via enunciados parafrasicos; o ensino de lingua
pelo caminho do género textual; a linguagem juridica em uma perspectiva linguistica,
para fins de melhorar a relacéo entre o Direito e o cidadao comum, facilitando, assim,
seu acesso a Justica; a constituicdo do ethos discursivo dos pronunciamentos
presidenciais dos paises lus6fonos Angola e Brasil, da década de 1990, uma vez que
esses dois paises tém um passado em comum e trazem semelhancas resultantes
das ac¢des do periodo da colonizagdo portuguesa; a reconstrucao e a ressignificacao
da histéria de vida dos Candangos, primeiros moradores de Brasilia, partindo da
analise de um conjunto de fotografias e de entrevistas.

Na sequéncia, os capitulos tratam da descricdo das categorias nominais
género linguistico e numero sintatico em Portugués Europeu, em confronto com
sua auséncia em linguas de modalidade diferente em contacto com o Portugués
— o Tétum e o Caboverdiano; do processo de intensificacdo adjetival que ocorre
no portugués falado no Brasil, mais especificamente na cidade do Rio de Janeiro,
a partir da Gramatica Funcional do Discurso, da Teoria Semantica Lexical e pelo
Interculturalismo; do impacto que um trabalho com linguagem escrita, numa
perspectiva sociointeracionista, tem sobre a formacao de alunos com idade entre
trés e quatro anos (que contituiam, no momento da excecussao da proposta, uma
turma de maternal Il), especialmente em relagcdo a formacéao de futuros leitores; da
intercompreensao entre o portugués, o espanhol e o francés como estratégia para
ensinar o portugués — lingua ndo materna — a alunos franceses, em universidades
francesas.

Ainda seguindo o caminho anunciado no Sumario, os capitulos seguintes



abordam: as unidades fraseoldgicas portuguesas corpo humano; a analise do léxico,
em uma abordagem discursiva, investigando as lexias que podem ser tipicas da fala
do homem acreano, no contexto do romance O Empate, de Florentina Esteves, uma
escritora acreana; 0s processos enunciativos e, portanto, discursivos e interacionais
no uso da materialidade sincrética no site da escritora Angela Lago, que tem como
interlocutor o publico infantil; a identidade e a subjetividade do negro nos ladrées
(versos improvisados) do Marabaixo, manifestacdo da cultura afro-amapaense,
a luz de pressupostos da analise do discurso de base francesa; o tratamento e
apresentacdo de termos de areas cientificas nos minidicionarios escolares do
tipo 3, desenvolvidos para alunos do Ensino Fundamental Il, publico que usa com
frequéncia o referido material; o uso de operadores argumentativos na construcao
de enunciados de editoriais, apresentando-os como correspondentes aos lugares da
retorica classica; a educacao prisional sob a 6tica foucaultina.

No ultimo apanhado de textos, encontramos um capitulo que enfatiza uma
abordagem tedrica sobre a definicdo de literatura e o seu carater artistico e estético;
a producgao seguinte trata da relagdo entre os estudos do pensador Mikhail Bakhtin e
letras das cancdes de Tom Zé€; outro capitulo focaliza o estudo da poesia medieval,
tanto das cantigas profanas, quanto das cantigas religiosas; a secao posterior realiza
uma analise do episddio “Os Doze de Inglaterra”, da obra Os Lusiadas, de Luis
de Camodes, tendo como ponto de partida aspectos literarios e sintaticos; depois,
um estudo que observa a descortesia estratégica proferida pelos personagens no
romance Meu destino é pecar, de Nelson Rodrigues, demonstrando que as relacdes
de interacado sao construidas por meio de estratégias argumentativas para atacar a
imagem do interlocutor; e fecha a obra um capitulo no qual a pesquisa reflete sobre
o papel do docente mediador na constatacéo de casos de violéncia contra criancas
na turma sob sua responsabilidade.

Os estudos apresentados foram produzidos por pesquisadores de diversas
instituicbes nacionais e estrangeiras, como o leitor podera perceber na abertura
de cada texto. As metodologias de pesquisa também sao diversas, uma vez que a
multiplicidade s6 pode ser a marca de uma coletdnea que é organizada a partir de
uma chamada com abertura para o diverso.

Agora, cabe ao leitor que chegou até a obra-caleidoscépio mira-la a partir do
seu enfoque e buscar no conjunto de perspectivas que a experiéncia da leitura que
um artefato tao diverso pode oferecer, os textos que sao do seu interesse. Que a
experiéncia da leitura seja tao interessante quanto € olhar para um ponto fixo pelo
enquandramento do caleidoscoépio.

Fabiano Tadeu Grazioli
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CAPITULO 9

THE INTERCOMPREHENSION BETWEEN
PORTUGUESE, SPANISH AND FRENCH AS A
STRATEGY FOR TEACHING PORTUGUESE AS A
FOREIGN LANGUAGE TO FRENCH STUDENTS AT

Carolina Nogueira-Francois
Université Catholique

Lille — France

ABSTRACT: Learning a Foreign Language (FL)
is a complex process because it involves non-
linguistic factors, such as the motivation and
learning style of each learner. For this reason,
it is affirmed that every learner uses previously
internalized or known systems to learn a new
FL (Porquier & Py, 2013, p. 21). Thus, we have
adopted Spanish and French as strategic tools
for teaching Portuguese as a Foreign Language
(PFL). In fact, the PFL proves to be an almost
unknown language for learners of whom French
is the native language and Spanish is the FL
internalized or known by the majority. The
typological proximity between Spanish, French
and Portuguese becomes an important tool to
introduce the PFL to French students and, in
fact, when they realize the typological proximity
of these Romance languages, students begin to
recognize the PFL as a language not so foreign
to them, although they have never studied it.
The fruit of this work is more motivated students,
who develop the feeling of “almost speaking”
Portuguese (Almeida Filho, 1995, p. 15) and,
as a result, communicate more, even at the
beginning of the learning process.
KEYWORDS: Portuguese as a Foreign
Language, Spanish, French, Strategies

A Senda nos Estudos da Lingua Portuguesa

FRENCH UNIVERSITIES

A INTERCOMPREENSAO ENTRE O
PORTUGUES, O ESPANHOL E O FRANCES
COMO ESTRATEGIA PARA ENSINAR O
PORTUGUES LINGUA NAO MATERNA A
ALUNOS FRANCESES EM UNIVERSIDADES
FRANCESAS

RESUMO: A aprendizagem de uma Lingua
Nao Materna (LNM) & um processo complexo
porque compreende fatores n&o linguisticos,
como a motivagao e o estilo de aprendizagem
de cada aprendiz. Por essa razao, afirma-se que
todo aprendiz recorre a sistemas previamente
internalizados ou conhecidos para aprender
a nova LNM. Assim, adotamos o espanhol
e o francés como estratégia para ensinar o
Portugués Lingua Nao Materna (PLMN) na
Franca. O PLNM revela-se uma lingua quase
desconhecida para aprendizes que tém o
francés como lingua materna e o espanhol
ja € uma LNM internalizada ou conhecida
pela maioria. A proximidade tipologica entre
o espanhol, o francés e o portugués torna-
se, entdo, um importante instrumento para
introduzir a aprendizes franceses o PLMN e, de
fato, ao perceberem a proximidade tipologica
dessas linguas latinas, passam a reconhecer
o PLNM como uma lingua nao téo estrangeira
para si, apesar de nunca o terem estudado. O
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fruto desse trabalho sao alunos mais motivados, que desenvolvem a sensacéo de
“‘quase falar” o portugués e, como resultado, se comunicam mais, ainda que no inicio
do processo de aprendizagem.

PALAVRAS-CHAVE: Portugués Lingua Nao Materna, Espanhol, Francés, Estratégia

11 INTRODUCTION

One of the guidelines of the contemporary European educational linguistics
policy is to provide multilingualism to its citizens. As a matter of fact, there is increasing
investment in projects that facilitate access to languages; from the creation of online
platforms that familiarize learners with other languages, to the adaptation of schools
and universities to this new policy of valuing linguistic diversity. This, at first glance,
seems to be finally respected and even appreciated, however, the maintenance of
the status quo makes clear the current French paradigm: the languages offered by
educational institutions and, consequently, those that are studied, are, in fact, few and
always the same. Now, we know that among the reasons for the interest and demand
for a language are the global relevance of the country where it is spoken (such as,
currently, English on a world scale) or the physical proximity of the country where the
language is spoken (such is the case of Spanish for Brazilians, for example). But what
about multilingual Europe, where a new language is spoken in each neighbouring
country?

Generally, the teaching of languages in Europe seems to be closely linked to what
is considered to be world relevance. Therefore, teaching Portuguese as a Foreign
Language (henceforth PFL) in a country where the supply-demand of languages
reflects a distribution by hierarchical order of usefulness, becomes a laborious task.
So, we decided no longer to lament the current context, but to insert ourselves into it
and even to work with it.

2| AN OVERVIEW OF LANGUAGE TEACHING IN FRANCE

Since 1882, education has been compulsory for all children, French and foreign,
from 6 to 16 years old. It is up to the parents to decide in what type of school their
children will study: public or private. As for language teaching, the learning of Foreign
Languages (FL from now on) in schools has been the priority of successive ministries
since 1989. In fact, the French government has committed itself to making the school
an environment conducive to linguistic diversity, since “the school’s ambition is to
open itself up to an altruistic approach and to raise awareness among learners of the
diversity of languages and cultures” (Rapports d’information, Senat).

The aim is, in fact, to encourage learners to study other FLs as a reaction to
the rampant advance of English in school. However, despite successive projects and
measures, in practice, the gap between English and another FL has only widened.

A Senda nos Estudos da Lingua Portuguesa Capitulo 9




In fact, as a result of the attempt to promote trilingualism in schools, a constant
phenomenon is evident today: the establishment of a “double monolingualism”
(Blanchet, 2004). In other words, there is a tendency to homogenize the almost
automatic choice of learners by English as the first FL, and Spanish as the second
language.

In addition, France bears the heavy label of providing a weak, even ineffective,
language teaching. This bad reputation is revealed by research that evaluates the
performance of European learners, whose results attest to a mediocre placement of
the French learners, when compared to the results of learners from other European
countries. Thus, promoting effective language teaching has been a battle for French
education, which is implementing a new plan for each government to improve
language teaching in the country. Nowadays, it is planned to familiarize learners with
a new language earlier in schools, for example.

Ecole Ecole Enseignement
Maternelle ‘ Elémentaire ‘ College ‘ Lycée . Soeriair
(from 3 years (from 6 to 10 ”m:; r:;lof;:“ {fra:; fﬂtlglm (from 18 years
old) years old) v ¥ old)

Graph 1: The division of the French education system

Generally speaking, the French educational system is divided into nursery
school, elementary school, college, high school and higher education. Until 2015,
foreign languages were taught from elementary school onwards, but, following the
guidelines of European educational policy cited in the introduction of this article, the
French Ministry of Education has published its language teaching programme for
2019 (see figure 1, below), according to which learners will be exposed to other
languages from nursery school (Ecole Maternelle) until the end of their studies.

A Senda nos Estudos da Lingua Portuguesa Capitulo 9
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Figure 1: Infography “Advancing all foreign language learners” (2019).

However, the failure to diversify language teaching seems to have a deeper
cause. In practice, the languages currently chosen by learners follow the order of
usefulness established by the perception of Europeans. This order was confirmed by
the results of a study commissioned by the European Commission in 2012, entitled
“Les Européens et leurs langues” (Europeans and their languages), according to
which the most useful languages for personal development are English, with 67%;
German, with 17%; French, with 16%; and Spanish, with 14%. These results also
reveal the panorama of language teaching in France, where, in 2017 alone, 97% of
learners in schools and colleges studied English as their first FL. As for the second
FL, 72.1% opted for Spanish and 16.4% for German.

Thus, English is usually included as LV1 (Langue Vivante 1, or the first FL
studied) and Spanish or German as LV2 (the second FL, freely chosen by the learner
among those offered by the institution). Languages such as Portuguese, Russian,
Arabic, Japanese, and even Chinese, called MoDiMes Languages (MOins Dlffusées,
Moins Enseignées: Less widely spoken and less studied) are usually offered by
higher education institutions as LV3 (third FL). These languages are also offered
in more specific contexts, such as, for example: in Grandes Ecoles (exceptional
universities, which can be public or private, whose admission requires a selection),
such as engineering schools (Ecoles d’ingénieurs) or business schools (Ecoles de
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commerce); or in private institutions, usually out of school and for professional or
personal reasons (Portuguese as a heritage language, for example).

31 THE PLACE OF PORTUGUESE

Before we start discussing the place of Portuguese in French education, it is
important to remember that there is a strong Portuguese immigration in France. In
addition, Portuguese is offered as a language option from elementary school, and,
according to a report by the Ministry of Education in 2015, not only is it taught in all
academies, but 20 universities guarantee its teaching up to the Master’s degree.
However, only 0.1% of elementary school learners chose this language in 2016-
2017. In fact, although 6.9% of learners in colleges and lycées learned a third FL, in
2017 only 4.1% chose Portuguese (information available on the government website:
https://www.education.gouv.fr/cid57096/reperes-et-references-statistiques.html).

In higher education, as already mentioned, Portuguese falls into the category of
rare languages (or MoDiMes) on offer and studied in more specific contexts. In Lille
universities, for instance, there is a strong demand for the language as an option for a
third FL. Interestingly, at the public university, the demand is apparently greater for the
European Portuguese as a heritage language, since many of the learners come from
Portuguese origin or are related in some way to Portugal. On the other hand, history
differs in private universities, since the interest is mainly in Brazilian Portuguese.
This trend can also be found in some Grandes Ecoles, public or not, probably due
to the partnerships between these institutions and Brazilian universities. Therefore,
although the demand for Portuguese is not always present in French educational
institutions, perhaps because it is not a language framed as useful in the perception
of Europeans, it is still present in educational establishments that excel in linguistic
diversity.

Therefore, it is in this (and because of this) context that our new way of
teaching Portuguese originates. Adapting to the profile of learners, we model our
methodology and adopt a teaching that is open to other linguistic influences. The
linguistic experience of learners can no longer be discarded. The reference to other
languages, in addition to being welcome in the classroom, is often necessary. In our
view, this should be the case for language teaching in multilingual Europe, which
longs to unite its citizens in linguistic diversity.

Thus, by enrolling to a university or a Grande Ecole, students generally already
bear at least five years of another FL with them. Two profiles of learners are thus
outlined: those who have traced their path with a Romance language and those
who have chosen to follow the path of Germanic languages. Although this division
between Spanish and German is a reality in France, there are few students who start
studying Portuguese without ever having studied Spanish in their school career. In
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fact, this linguistic background will greatly influence the way in which these students
progress in the process of learning Portuguese.

If, on the one hand, those learners who have already studied Spanish do not
show difficulty in the process of learning Portuguese, and the teaching can be in the
target language without causing an obstacle to understand; on the other hand, the
result is the opposite for those whose linguistic background has been permeated by
Germanic languages. For many of the latter, Portuguese is equivalent to an entirely
new FL, not even able to realize that it is a language that shares numerous typological
features with French.

Moreover, this difference in the acquisition of PFL was exposed in a previous
case study (see Nogueira-Francois 2017), in which we have compared for two years,
the written production of two PFL learners: the first had studied Spanish for seven
years before starting to study Portuguese; the second had never studied the Hispanic
language. The results showed us that, while the vocabulary and syntax of Spanish
appear in the productions of the first learner from the first to the last text, the second
learner created words only from his native language, French, and what he already
knew from PFL, without using other languages he knew.

4| THE NEW METHOD

In this scenario, the decision to integrate other languages as an aid in the
teaching of Portuguese came from the need to reveal to the learners the typological
proximity between the Romance languages. As obvious as this relationship may
seem, many learners do not understand it and, for this reason, consider Portuguese
to be a truly foreign language. Thus, the goal of our first PFL lesson is rather that the
learners identify a linguistic system they were already familiar with than to consider it
to be a new language they are learning.

In order to do this, we have been inspired by the inter-comprehensive approach
to raise awareness among learners of the elements shared between languages. We
have dedicated one hour of the first class to introduce, quickly and unpretentiously
the following: in the first part, some macro differences and similarities between
languages in general; in a second part, we focus on Romance languages.

Itis worth mentioning that, in a French context, learners who choose Portuguese
as their third language usually already have experience with at least three European
languages (namely, English, Spanish or German and their own native language,
French). Moreover, some learners regularly carry with them experiences with other
non-European languages, such as Arabic. Curiously, then, the first part of this first
lesson usually causes interest and often even surprise in some learners.

In practice, we ask learners to write down on the board the languages they speak
or know a little of. Next, we state how some of the languages they have mentioned
are correlated, because they comply with general standards. These standards unite
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them with each other, thus forming a relationship of linguistic kinship.

Depending on the group, as already said, in the first part, we briefly and
superficially illustrate some macro morphological and syntactic differences between
languages, such as their morphological distribution in flexional, agglutinating and
insulating languages (sub-part presented less frequently than the next sub-part) and,
in the second sub-part, we show the basic structure of the simple sentence:

~ Ordredebase  Cequi équivaudrait en frangais a:  Exemplesde langues
Sujet-Verbe-Objet  « la vache mange I'herbe » francais, anglais, finnois, chinois, swahili
Sujet-Objet-Verbe  « la vache I'herbe mange » hindi, turc, japonais, coréen
Verbe-Sujet-Objet ~ « mange la vache I'herbe » arabe classique, gallois, samoan
Verbe-Objet-Sujet  « mange I'herbe la vache » malgache, tzotzil (langue maya)
Objet-Sujet-Verbe  « I'herbe la vache mange » kabardien (langue du Caucase)
Objet-Verbe-Sujet  « I'herbe mange la vache » hixkaryana (langue du Brésil)

Figure 2: The six basic structures of the simple sentence. (according to Comrie et al.)

Then, after briefly commenting on these syntactic differences between the
languages, we add the same sentence in Portuguese (A vaca come a grama) to
compare with French. At this point, the classroom environment is already relaxed,
since some learners are taking the liking in comparing the sentence in Portuguese
with Spanish, French and other languages. The most enthusiastic students are even
willing to write new sentences on the board.

As the first few moments of the lesson take place as described above, the learners
become receptive to the second part of our approach: the effective introduction of the
PFL to learners who normally have a rich linguistic repertoire.

51IF YOU CAN'T BEAT THEM, JOIN THEM!

Our approach is in fact an attempt to give the learners a sense of security
in the introduction of the new language. The fact that they have played comparing
familiar language structures is all but useless; on the contrary, when we go from the
broadest to the most specific, our intention is to drive them to a feeling of déja vu
in a language still unknown to the majority. Thus, we used a strategy of typological
agreement between languages, creating facilitating effects to the motivation to learn
PFL (Beacco in Escudé, 2010).

We can hereby outline our strategy for introducing the PFL to learners in France
(figure beside):
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Graph 2: Strategy to introduce PFL to learners in France

In this context, the second part of our approach intensifies the sense of familiarity
of the learners, as the languages presented to them belong to the same linguistic
family, i.e. they all share Latin as a root.

At this second moment, we provide learners with a sheet of paper with a simple,
short text, written in the following four Romance languages: Spanish, Portuguese,
Italian and Romanian. We then ask volunteers to read each version of the text in
each of these languages, which often relaxes the atmosphere. Those who think they
are competent in one of these languages usually anticipate reading the text in the
language in question.

We then ask them to translate the same text written in these four languages
into French. Normally, most learners, as well as translating the text without too much
difficulty, read their versions of the translation. Ideally, everything should take place
in the most playful way possible. If so, they are generally ready for the next stage of
the activity.

As opposed to the previous stages, in the third stage of this activity, for the
first time, learners must deal with the new language. The aim is to answer simple
questions about the PFL, such as:

Comment dit-on «le» en portugais?

(How do you say “the” in Portuguese?)
Comment dit-on «frangais» en portugais?
(How do you say “French” in Portuguese?)

Comment dit-on «langue» en portugais?

(How do you say “language” in Portuguese?)

Although they have not yet had contact with the PFL, the answers to these
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questions can be inferred from the texts given in the five Romance languages:

Espagnol

Portugais

[talien

Roumain

El espanol, el francés,
el italiano, el portu-
gllés }" ["l rumano son
cinco idiomas deri-
vados del latin. Para
quien sabe uno de
ellos es facil entender

O espanhol, o frances,
o italiano, o portugués
e 0 romeno sio cinco
linguas derivadas do
latim. Para quem sabe
uma delas ¢é facil
entender também as

Lo spagnolo, il fran-
cese, l'italiano, il por-
toghese e il romeno
sono cinque lingue
derivate dal latino. Per
chi ne sa una ¢ facile
capire anche le altre.

Spaniola, franceza, ita-
liana, portugheza i
romana sunt cinc
limbi derivate din
latina. E usor (facil)
pentru cine stie una sa
le inteleaga si pe cele-

también los otros. outras. ] lalte.

Figure 3: Texts in Spanish, Portuguese, ltalian and Romanian, respectively (Teyssier, 2012)

The translation of the same text into French is given by the author in the body of
the text, namely: L'espagnol, le francais, l'italien, le portugais et le roumain sont cinq
langues issues du latin. Pour celui qui en sait une, il est facile de comprendre aussi
les autres.

Thus, after this activity, the learners seem to develop what Bandura (1997)
calls a Feeling of Personal Effectiveness, the fact that they have performed tasks
involving a language still unknown reveals to them skills that they did not know they
possessed. The aim consisting in generating motivation to learn the PFL seems to
have worked. The next step, then, is the discovery of an authentic text in Portuguese.

In the last stage of the PFL presentation, still on the first day of class, we provide
learners an authentic text in Portuguese, taken from the internet. At first glance,
the text is difficult to read because it describes two fruits of the Amazon rainforest:
Castanha do Para and Cupuacgu. We ask the group to read the text and try to translate
it simultaneously into French.

The classroom chairs are usually already arranged in a circle (depending,
once again, on the group), because the objective is to make everyone participate
in this text reading/translation activity. Ideally everyone should be involved in this
activity, since everyone will be really motivated by having a Castanha do Para and
a Cupuacgu candy in hand (a surprise gift on the first day of class, which helps to
motivate learners), which many students had never seen before.

Despite the apparent initial difficulty of the text, the learners perform the activity
without many problems, not only because they are relaxed, but also because they
see the proximity between Portuguese and other languages they know. At this point
in the lesson, the text in PFL becomes almost completely lexically transparent to
these beginners in Portuguese.

The first moments of our first PFL class are outlined below:
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Graph 3: Scheme of our introduction to PLNM

This is the first contact that our learners have with Portuguese. We do not
present them a closed system, or a delimited data, without any dialogue with other
languages, but rather a language that is part of a network of interconnected linguistic
systems thanks to the common elements they share. By being part of this system,
PFL is no longer limited to a FL, but is introduced as an almost familiar language.

6 | RESULTS AND FINAL CONSIDERATIONS

Since we have adopted this approach in our PFL classes to introduce the
language to learners from a wide range of linguistic backgrounds, we have witnessed
the advantages of this method. In our view, presenting Portuguese as a language
connected to other languages does not devalue the Portuguese language at all; on
the contrary, it is a way of stressing its importance in a globalized European context
already dominated by other FLs.

In our view, by associating Portuguese with other languages known or most
studied in France, we not only activate a metalinguistic ability of reflection in learners,
but also carry the flag of a language not so much sought after here, but worth studying.
In fact, we use a motto to encourage the learners: in addition to being able to enter a
new world, that of the Portuguese language, spoken by almost 300 million people in
the world, learning it does not present any difficulty, because, for those who already
know a Romance language, it becomes easier to learn another one.

Therefore, when they realize that the PFL looks like, in a first instance, Spanish
and, in a second instance, French, learners seem to welcome the language with the
sensation of walking a path that, although new to them, gives them the feeling of
having already walked it a few times.
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