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APRESENTAÇÃO

O livro “Contradições e Desafios na Educação Brasileira” foi dividido em 4 
volumes e reuniu autores de diversas instituições de ensino superior, particulares e 
púbicas, federais e estaduais, distribuídas em vários estados brasileiros. O objetivo 
desta coleção foi de reunir relatos e pesquisas que apontassem, dentro da área da 
Educação, pontos em comuns.

Neste 2º Volume, estes pontos comuns convergiram nas temáticas 
“Interdisciplinaridade e educação” e “Um olhar crítico sobre a educação”, agrupando, 
respectivamente, na 1ª parte, 11 artigos e na 2ª, 13 artigos.

A coleção é um convite a leitura. No 1º Volume, os artigos foram agrupados 
em torno das “Ações afirmativas e inclusão social” e “Sustentabilidade, tecnologia e 
educação”. No 3º Volume, continuamos com a “Interdisciplinaridade e educação” e 
abordamos a “Educação especial, família, práticas e identidade”. E por fim, no 4º e 
último Volume, reunimos os artigos em torno dos temas “Dialogando com a História da 
Educação Brasileira” e “Estudo de casos”, fechando a publicação.

Entregamos ao leitor o livro “Contradições e Desafios na Educação Brasileira” 
com a intenção de cooperar com o diálogo científico e acadêmico e contribuir para a 
democratização do conhecimento.

Boa leitura! 

Willian Douglas Guilherme
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ADVANTAGES AND DISADVANTAGES OF DISTANCE 
EDUCATION: LOSSES AND WINNINGS

CAPÍTULO 15
doi
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ABSTRACT: With the advent of new 
technologies, their easy access and increased 
speed in sending and receiving information, the 
contemporary teaching model has modified its 
structures in order to embrace this new virtual 

market. The new teaching model was basically 
characterized by the existence of the teaching-
learning process with the physical separation 
between teachers and students, intermediated 
by some type of technology for the establishment 
of communication. However, Distance Education 
has advantages and disadvantages, and this 
work was developed through an interpretative 
analysis of the main aspects applied to distance 
education in order to report those advantages 
and disadvantages. The different tools available 
for Distance Education are visionary aspects 
because the student's interest and dedication 
he/she can become a self-taught, being able 
to use with greater propriety the critical sense 
for decision making inside and outside the 
classroom. However, there are consequences if 
the learner does not engage, fails to give correct 
feedback, and does not actively participate in 
proposed activities. 
KEYWORDS: Interactivity; Tutor; 
Communication technologies; Feedback; 
Autonomy

RESUMO: Com o advento de novas 
tecnologias, ampliação do acesso a elas e o 
aumento da velocidade no envio e recebimento 
de informações, o modelo de ensino 
contemporâneo modificou suas estruturas com 
o intuito de abranger esse novo mercado, o 
virtual. O novo modelo de ensino caracteriza-se 
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basicamente pela existência do processo de ensino e aprendizagem com a separação 
física entre professores e alunos intermediada por algum tipo de tecnologia para o 
estabelecimento da comunicação. Contudo, os estudos à distância apresentam prós e 
contras, sendo este trabalho desenvolvido por meio de uma análise interpretativa dos 
principais aspectos aplicados a Educação a Distância (EAD) com o objetivo de relatar 
as vantagens e desvantagens. As diferentes ferramentas disponíveis para a EAD são 
aspectos visionários, pois o interesse, empenho e dedicação do estudante faz com 
que o aluno se torne um autodidata e seja capaz de usar com maior propriedade o 
senso crítico para a tomada de decisão dentro e fora da sala de aula. Contudo, se o 
aluno não se empenhar, não dar o feedback correto e não participar ativamente das 
atividades propostas, ele acaba por prejudicar a si próprio.
PALAVRAS-CHAVE: Interatividade; Cursista-Tutor; Tecnologias de comunicação; 
feedback; Autonomia

INTRODUCTION

With the advent of new technologies, their expanded access and increased speed 
in sending and receiving information, the contemporary teaching model has modified 
its structures in order to embrace this new virtual market. The new teaching method 
was basically characterized by the existence of the teaching-learning process with the 
physical separation between teachers and students, intermediated by some kind of 
technology for the establishment of communication (BEHAR, 2009).

Founded in the 1960s with the educational radio system, Distance Education 
has evolved in conjunction with the mass media to imporve the expansion of basic 
and higher education for the training and qualification of professionals. This type of 
education was legalized through the National Education Guidelines and Bases Law 
No. 9,394, in December 20, 1996 (BRASIL, 1996), regulated by Decree No. 5,622 of 
December 20, 2005 (BRASIL, 2005).

The Brazilian Law mentions:

Distance education is a form of education that self-learning, through the mediation 
of systematically organized didactic resources, presented in different media, used 
alone or combined and transmitted by the various media (Brasil, 1996).

Currently, based on the 2011 MEC census, there are approximately 820,000 
people who use Distance Education for a variety of purposes, from basic to postgraduate 
education in different areas (ABED, 2012). Therefore, the Distance Education in Brazil 
has a character of supplying the demand generated by the deficiencies of the formal 
system. However, it is like a two-way street, at the same time that its potentialities are 
highlighted, there are also the limitations.

Based on this information, the purpose of this work is to report the advantages 
and disadvantages of Distance Education, showing a brief note about what is gained 
and what is lost, critically analyzing the information and suggesting improvements to 
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the teaching and learning process of the tutor and the student.

MATERIALS AND METHODS

This work was developed using an interpretative analysis of the main aspects 
applied to Distance Education, contemplating the main technical-scientific publications 
in the topic. Therefore, we used a logical sequence and its respective implications.

RESULTS AND DISCUSSION

Contemporary society undergoes profound changes in several aspects, especially 
in what concerns education. The recent historical moments of economical, political and 
social actions are the result of the behavior change that was driven by the consequences 
of the globalization process.

According to Prado (2006), the process of globalization presents four lines of 
interpretation: (1) globalization as a historical time; (2) globalization as a sociological 
phenomenon of space and time compression; (3) globalization as hegemony of liberal 
values; (4) globalization as a socio-economic phenomenon. In the context of Distance 
Education, all the concepts are interconnected and are the starters for the change 
of behavior. However, in this work only concept four will be considered because it 
is believed that there is a deep connection with the scientific-technological advance, 
which in turn generated the tools of mass communication.

One of the greatest benefits generated by the process of globalization is the 
integration of various sciences (such as economic, social, cultural and political); this 
integration has come with the advent of faster computers and access to information, 
resulting in intercultural exchanges of knowledge and in the format of distance learning 
courses. 

Distance learning courses are educational modalities in which the teaching-learning 
process happens without its characters (student and teacher) being together spatially 
and/or temporally. This process involves significant differences in the pedagogical 
practice, in which there is not always clarity when compared to face-to-face teaching, 
since they involve practical and conceptual specificities (AMARAL; MARQUES, 2012).

One of its specificities is the flexibility of time, place and pace in the development 
of activities. Distance Education allows the student to study according to their schedules 
and not according to predetermined schedules as in the face-to-face modality. The 
student has the option to autonomously manage his/her time and place of study, 
according to his/her needs, as long as all activities are performed within the established 
deadlines. The time available for the activities reflects in their learning process (NISHI 
et al., 2017).

NEDER (2000) mention that the Distance Education is understood as a "means", 
as a "way" of enabling teaching. And PRETI (2005) says the is a learning process 
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centered on the relation between the subject that learns and the subject that teaches, 
that is, the learner, with the capacity to "relative autonomy (intellectual and moral) 
and to manage their formation; in interaction with teachers, the process mediated by 
a set of didactic resources and accessible to the student; supported by a "teaching 
institution" that offers you all kinds of support (from the cognitive to the affective), so 
that pedagogical mediation, interaction and intersubjectivity can be realized; process 
that takes place "at a distance".

This is one of the main characteristics of Distance Education, in which the interest, 
commitment and dedication of the student makes the process of teaching-learning 
directly linked to the student. This perception makes him gain a more realistic view of 
content (TIMMERS; VELDKAMP, 2011), becomes self-taught, being able to use more 
of the critical sense for decision-making inside the classroom.

Other aspects to be considered are inclusiveness, comprehensiveness and 
convenience. People who have difficulty working with the computer, but are interested 
in the subject of the course, are "forced" to practice a little every day, improving gradually 
and losing the "fear" of the computer. Therefore, through the use of technologies, the 
student has access to information and training and each student has individualized 
orientation according to their needs, improving possible educational deficits. Each 
student's learning pace is respected and students who are slower do not feel pressured 
(VIANNEY, 2009).

Beyond inclusion and comprehensiveness, the ongoing monitoring associated 
with the training managed by a post-graduate tutor makes the process of teaching/
learning to be maximized. Postgraduate students bring up-to-date information on the 
topics offered in the course, which helps to keep students interested. This specific 
tutor encourages the student to study, with differentiated subjects and methodologies, 
making the student researching in various sources to build his/her own definition on a 
certain subject (KONRATH et al., 2009).

The existence of the tutor configures the importance of a person who stimulates 
epistemological curiosity. This has a mediating, incentive, driving role that is strictly 
relevant for the follow-up of the students so that they feel assisted, and attended in 
order to discover their potentialities and how best to explore them.

Carvalho et al. (2006) mentions the main pedagogical functions of the tutor and, in 
the opinion of the authors of the present study, are developed more efficiently by post-
graduate tutors. The functions are: to provide information, to guide activities; direct 
interventions; dialogue with the coordinator of the pole about the accomplishment of 
the activities; follow each student's understanding of activities and content; analyze 
and suggest activities; and finally propose guiding questions that help students develop 
critical sense. This latter characteristic, unlike the regular teaching-learning process, 
is stimulated by epistemological curiosity. Thus, Distance Education becomes an 
important tool that allows the reflection in the sense of which the knowledge is being 
produced with the stimulus of creativity, because one takes this knowledge anywhere 
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at any time, or at its best and most suitable moment through an autonomous way of 
studying.

The production of knowledge instigated by teachers and tutors creates 
epistemological, theoretical and methodological strategies on how to stimulate, develop 
and incorporate concepts, principles and guidelines that permeate the subjects in this 
environment. This interactivity becomes an open channel of communication between 
tutor-student and student-student that favors the process of teaching learning to occur 
simultaneously, allowing the exchange of knowledge and experiences. Giving more 
autonomy to the tutor to assess his students, allowing students to self-assess and a 
direction of the learning teaching process.

Among the disadvantages, flexibility (mentioned as an advantage) can become a 
serious problem. The student who does not have the habit of studying independently 
ends up not developing skills, does not accompany other students and damages 
himself. In fact, the greatest barriers to be faced by the students are themselves. 
The environment is favorable for personal and professional growth, but lack of will, 
delay in feedback and lack of basic computer knowledge can generate problems and 
misunderstandings in the teaching-learning process (NISHI et al., 2017).

The feedback process is an interpersonal dialogue in virtual environments and 
when feedback is not produced at a favorable time, it makes the trainee or tutor feel 
lonely, generating demotivation. However, this permeations need to be observed 
with caution, because the lack of computer knowledge can sometimes become a 
demotivating factor.

Finally, the different tools available, such as forums and virtual debates are more 
useful in two aspects: one is that you do not just read an opinion, but you have the 
opportunity to reply, instigating discussions (TEODORO, 2017). It is permissible to 
use the other senses with more intensity, as the use of hearing is so important for 
the incorporation of concepts and ideas and the exercise of listening. Sometimes, the 
forums are already exhausted in the discussion, however, among the positive aspects 
of the virtual forum, it should be noted that shy people tend to let go and contribute 
more.

It can be seen that Distance Education is still a method that has limitations, 
especially in terms of autonomy, because in order to have autonomy it is necessary to 
deal with responsibilities and mainly to have time mastery, otherwise this modality of 
teaching will not reach the proposed objectives. In this context, tutors also have to be 
attentive, since the time and feedback to the students cannot be prolonged, otherwise 
it can generate solitude, leaving the student unmotivated. We must also have a careful 
analysis of the constancy of feedback, since we must respect the learning time of each 
student who is unique and individual (ABREU; ALVES, 2016).

Some disadvantages such as lack of contact with the student and the school 
conviviality, for example, can be solved in part by the communication tools of the 
platform that every day become more seductive pedagogically with chats, forums of 
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discussion, messages and personal pages. The lack of spontaneity can be considered 
a disadvantage because the doubts can be mechanized, but we can see that the tool 
of the diary stimulates this spontaneity provoking a daily reflection. Furthermore, the 
constant feedback of the participants can minimize these negative effects caused by 
the lack of spontaneity (SANTOS, 2006).

Most of the disadvantages considered in the Distance Education modality can 
actually be controlled in some way, because it can be seen from this reflection that 
everyone gains much from this process if there is the responsibility of the people 
involved with the construction of a relationship of trust and respect, seeking to create 
a passion for the content, always aiming at overcoming obstacles encountered by the 
learner.

CONCLUSION

We conclude that Distance Education is an important form of education that has 
advantages and disadvantages. The main advantages are the ease of access to the 
technologies, but the student's interest and application is fundamental to a perfect 
teaching-learning process.
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