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ABSTRACT: This is an ethnographic stu-
dy based on oral history. It focuses on good
practices in inclusive educational guidance
services that support sexually diverse stu-
dents at the Jamay Regional High School
of the University of Guadalajara. Ethno-
graphy prioritizes giving a voice to mino-
rity groups, who are generally excluded
from quantitative research. This results in
the inclusion of all subjects in the scope of
the research. The following were found to
be good practices in Inclusive Educational
Guidance: listening, providing an environ-
ment of acceptance and good treatment,
and providing strategies for coping with
emotional situations arising from sexual
orientations other than heterosexual.

KEYWORDS: Educational guidance for
inclusion. Lesbian guidance. Lesbian inclu-
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Development

Inclusive education refers to offe-
ring educational attention to all people,
addressing the specific characteristics that
each student may present. This requires
the adaptation of the educational insti-
tution’s infrastructure, the acquisition of
materials, movable property, technological
equipment, green areas, investment in bi-
bliography, and specific software. In addi-
tion to the essential financial and time in-
vestment, training and preparation of the
staff working at the educational institution
is also required. Training and preparation
for staff includes managers, academics, ad-
ministrators, technicians, operational staff,
and others. In other words, all staff must
be up to date in order to provide their ser-
vices in accordance with the requirements
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of inclusive education. And, of course, fi-
nancial resources must be available for the
continuous updating of staff, given that the
specific characteristics of students may vary
due to human diversity. All of the above is
intended solely to enable the educational
institution to provide inclusive education.

A key component within educational
institutions is Educational Guidance, whi-
ch aims to design strategies that contribute
to the comprehensive development of stu-
dents in the academic, human, vocational,
and family spheres. Through workshops,
conferences, exhibitions, guided tours, and
group and individual attention, Educatio-
nal Guidance has an impact on the com-
prehensive development of high school
students, thereby contributing to the achie-
vement of the graduate profile.

Educational counselors require a spe-
cific profile and certain generic skills to pro-
vide this service. Ortega (2015). For sexual
diversity, that is, homosexuals, lesbians, and
bisexuals, in adolescence, a stage in which
most subjects of sexual diversity study high
school. The Educational Guidance service
provides immeasurable support in working
with their orientation, due to the myths, ta-
boos, and social discrimination that exist in
this regard. This is a further justification for
professionals in this role to have the appro-
priate training to provide this support.

Research question

What are some of the best practices of
Inclusive Educational Guidance in caring
for high school students who are lesbian,
gay, and bisexual?
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Theoretical framework
In 2008, UNESCO defined Inclusive

Education as a process that aims to respond
to student diversity by increasing participa-
tion and reducing exclusion in all forms of
education. This relates to serving, engaging,
and nurturing all students, especially those
who, for various reasons, are excluded or at
risk of being marginalized. This is an essen-
tial element in advancing the Education for

All agenda.

Inclusion implies access to high-quali-
ty education without discrimination of any
kind. Without inclusion, many groups of
students would be excluded. Inclusion must
be the guiding principle of all education
policies and programs so that education is
for all, not just for the majority. UNESCO
(2008).

In 1994, UNESCO established that
schools must adapt their frameworks to en-
sure that all children are cared for, regardless
of their physical, intellectual, emotional,
social, or language condition. UNESCO
(2001).

Inclusive education strategies include
all interventions that contribute to provi-
ding education to all persons belonging to
minorities. In other words, establishing the
necessary conditions for everyone to have
access to education. The aim is to ensure
that the right to education for all is reflected
in educational actions. (UNESCO 2015).

Some strategic principles for inclusi-
ve education are: a) Be aware that inclusi-
ve education is a system and  a continuous
process, which requires the registration of
new learning needs in order to reduce bar-
riers. b) Institutionalization and updating
of inclusive education at all levels, systems,
and subsystems of education at the national
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level. ¢) Decentralization of authority and
accountability, including investment capa-
city, construction, and research on inclusive
education. d) Cooperation and networking
to ensure the participation of social, local,
national, and international institutions in
the exchange of successful experiences in
inclusive education. ¢) Empowerment of
women, girls, ethnic groups, and other di-
sadvantaged groups to ensure their active
participation in decision-making for the
implementation of inclusive education pro-
grams. f) Development of innovative resear-
ch that seeks educational quality for disad-
vantaged groups. Ministry of Education and
Sports (2011).

A central element in the empower-
ment of sexual minorities, i.e., individuals
of diverse sexual orientations, whether ho-
mosexual, lesbian, or bisexual, is educatio-
nal guidance, which aims to support stu-
dents throughout their high school years so
that they achieve academic efficiency and ef-
fectiveness. To this end, the basic manual for
Educational Guidance at the University of
Guadalajara establishes four lines of action
for Guidance: a) Academic Guidance, whi-
ch works with study habits and methods;
b) Vocational Guidance, which works with
interests, skills, work environments, and life
plans; ¢) Guidance for human development,
where psychotherapy, psychological coun-
seling, and the promotion of life skills are
areas of development; d) Family Guidance,
which focuses on parenting classes and cou-
nseling for parents, with the aim of ensuring
that the family environment contributes to
academic achievement in high school. It
also establishes the professionals who are
qualified to work in educational guidance,
such as doctors, social workers, educators,
and psychologists (UdG 2010).
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To this end, Secretariat Agreement
442 proposes the CREATION OF SPA-
CES FOR EDUCATIONAL GUIDAN-
CE and attention to the needs of students,
taking into account the characteristics of the
population of high school age. Within these
spaces, it is expected that the professionals
who provide this service will have the ideal
profile to implement good practices of In-
clusive Educational Guidance.

In order to define what is meant by
good practices in Inclusive Educational
Guidance, we return to some concepts of
good practices, including those proposed by
Epper and Bates (2004 in Cid-Sabucedo,
Alfonso. 2009). They attribute the following
characteristics to this concept: contributing
to the improvement of a process's perfor-
mance, responding to a systematized, do-
cumented, and experienced experience, and
applying methods of excellence based on
innovation. The concept of good practices
can refer to both teaching practice and tea-
ching methods. For Benavente (in Zabalza
2012), good practices are those diverse ways
of responding effectively and satisfactorily
to the different educational demands of the
context.

Therefore, good practices in inclusive
educational guidance are understood to be
all those interventions that the educational
counselor makes to ensure that all students
who use this service receive attention that
provides them with strategies to achieve
their emotional, personal, family, academic,
and vocational well-being. In this way, after
receiving guidance, the student feels, lives,
and functions effectively and efficiently in
the areas for which they sought advice.
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Methodology

This is a study of best practices in edu-
cational counseling, focusing on human
development for students of diverse sexual
orientations (lesbian, gay, and bisexual) at
the Jamay Regional High School of the Uni-
versity of Guadalajara.

It recovers the voices of sexually diver-
se students who requested emotional and
therapeutic support in relation to discovery,
personal and others’ rejection, acceptance,
assimilation, personal suffering, social dis-
crimination, and family violence derived
from their sexual orientation. These are
high school students who, due to their sexu-
al orientation, energy, thoughts, and mental
capacity, are focused on how to adapt them
to their present and future lives. As a result,
academics take a back seat to their interests.
Hence the importance of good practices in
inclusive educational guidance. This provi-
des them with a critical path for developing
a life plan that reconciles both personal and
academic growth.

The methodological framework of the
research is that of Educational Ethnography
and Oral History. In-depth interviews were
conducted with three students who came to
the Educational Guidance service seeking
guidance for human development that
would support them in the emotional situa-
tions they were experiencing due to their se-
xual orientation. They were provided with
strategies for inner peace, acceptance, and
life, including personal, family, and social
aspects, that would reconcile their academic
development and personal growth. The goal
was always to improve their emotional qua-

lity of life.
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Conclusion

The students interviewed reported a
feeling of improvement in their mood, their
experience of living and feeling as subjects of
sexual diversity, once the educational coun-
selor who attended to them provided empa-
thetic support and acceptance of their diver-
se sexual orientation, whether homosexual,
lesbian, or bisexual. They acknowledged
having considered dropping out of scho-
ol due to the stress they were experiencing
in relation to discrimination and rejection,
both personal and familial, of their sexual
orientation. For this reason, concentrating
on academic tasks was almost impossible for
them. In addition, they were overwhelmed
by a lack of motivation to do academic work
and homework, given that they were expe-
riencing a personal situation that they fou-
nd exhausting. They also found themselves
at a crossroads between what they feel and
what they would like to feel, according to
what is patriarchal and socially established
as “correct.”

Some excerpts from the interview are:

“It’s good that you listen to me, that
youre not afraid of anything.”

“If my parents knew what I am, they
would be ashamed of me, and they
would even take me out of school.”

“I think if I talk to my parents
about how I feel, they would give
me a really good beating.”

“I thought I was weird because I
like men and women, and I havent
met anyone who has told me that
they also like men and women.”

“If I like men and women, does that
mean [ haven’t defined who I am? Or
what’s wrong with me? Am I normal?”
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List of best practices for inclusive edu-
cational guidance.

1. | Empathetic and respectful listening to the fee-
lings of diversity
2. | Offers actions that promote personal emotio-

nal well-being

3. | Encourages good family relationships. Respect

4. | Provides guidance based on scientific, proven,
and accurate information

5. | Contributes to the elimination of myths about
sexual orientation

Provides strategies for stress management

Promotes the design of an emotionally healthy
life plan

Accepts feelings regarding sexual orientation

Promotes emotional intelligence in sexual
orientation

10. | Facilitates the expression of doubts and fears.
Offers solutions for this

11. | Offers key elements for romantic relationships

12. | Promotes the ability to analyze good
relationships
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